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The Single Plan for Student Achievement 
 

LeConte Elementary School 
School Name 

 

01-61143-6090278 
CDS Code 

 
Date of this revision: 05/02/2011 

 
The Single Plan for Student Achievement (SPSA) is a plan of actions to raise the academic performance of all 
students to the level of performance goals established under the California Academic Performance Index. 
California Education Code sections 41507, 41572, and 64001 and the federal No Child Left Behind Act (NCLB) 
require each school to consolidate all school plans for programs funded through the School and Library 
Improvement Block Grant, the Pupil Retention Block Grant, the Consolidated Application, and NCLB Program 
Improvement into the Single Plan for Student Achievement. 
 
For additional information on school programs and how you may become involved locally, please contact the 
following person: 
  
Contact Person:  Cheryl Wilson 
Position:  Principal 
Telephone Number: (510) 644-6290 
Address:  2241 Russell Street 

Berkeley, CA 94705 
E-mail Address: cheryl_wilson@berkeley.k12.ca.us 
 
 

Berkeley Unified School District 
School District 

 
  

Superintendent: William Huyett 
Telephone Number: (510) 644-6206 
Address:  2134 Martin Luther King Jr. Way 

Berkeley, CA 94704 
E-mail Address: william_huyett@berkeley.k12.ca.us 
 

 
The District Governing Board approved this revision of the School Plan on . 
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I.  Consolidated School Plan for Educating The Whole Child 
  

School Name: LeConte Elementary School School Year:  
Summary of School Goals: 
LeConte's school goals were developed in conjuntion with BUSD's 2020 vision, a comprehensive plan for closing the achievement 
gap. All major components of the vision related to achievement are addressed and as outlined within the Essential Program 
Components: curriculum, instruction, assessment, and intervention. Curriculum goals specify standards based and supplemental 
instructional materials used for teaching the key targeted areas, English language arts, mathematics, and English language 
development. Instructional goals specify the types of professional development, collaboration, and classroom practices required to 
promote achievement. Assessment goals include not only the use of multiple measures to evaluate student progress but also 
projected percentages of expected proficiency for each subgroup. Assessment is linked with the intervention goals in that the data is 
used to diagnose learning needs, identify students in need of intervention, develop intervention programs, and determine additional 
professional development training. In addition to the academic goals, school goals include action steps to foster parent involvement 
and instill a school culture that serves the emotional and social needs of LeConte's students. 

Site Committee Representatives: 

Parents/Community Staff 

(Chair): August Fern (Principal): Cheryl Wilson 

(Co-Chair, if applicable): Jocelyn Bale-Glickman (Teacher): Luis Argueta 

Ben Buettner (Teacher): Dana Blanchard 

Chris Martin (Teacher): Bessie Citrin 

Jackie Bott (Classified): Estella Sisneros 

Penny Peak 
 

Denise Montgomery 
 

Minerva Tirado 
 

Yawo Ytekpa 
 

  

Signatures required for the following: 

BSEP Planning & Oversight Committee Representative:   

DELAC Representative (District English Learner Advisory Committee):    
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II.  Recommendations and Assurances 
 
The School Governance Council recommends this School Plan and its related expenditures to the District governing 
Board for approval, and assures the Board of the following: 
 

1. The School Governance Council is correctly constituted, and was formed in accordance with District governing 
Board policy, state law, and local statute. 

 
2. The School Governance Council reviewed its responsibilities under state law (including the Brown Act), local 

statute (the Berkeley Public Schools Educational Excellence Act of 2006), and District governing board policies. 
 
3. The School Governance Council members do not have conflict of interest in making budget decisions regarding 

these categorical school funds.  No one sitting on the School Governance Council stands to benefit financially 
from any decision of the Council. 
 

4. The School Governance Council sought and considered all recommendations from the following groups or 
committees, before adopting this Plan: 

 

• School Advisory Committee for State Compensatory Education Programs 
• English Learner Advisory Committee 
• Other: 

School Governance Council met with LeConte's PTA to dicuss school site plan recommendations and 
prioritize budget decisions. 

 
The School Governance Council also reviewed the results of the annual School Governance Council survey in the 
development of the plan. 
 

5. The School Governance Council reviewed the content requirements for school plans of programs included in this 
Single Plan for Student Achievement, and believes all such content requirements have been met, including those 
found in district governing board policies, the Local Improvement Plan, and the Berkeley Schools Excellence 
Program local tax measure. 

 
6. This school plan is based upon a thorough analysis of student academic performance, as well as other 

benchmarks of student achievement.  The actions proposed herein form a sound, comprehensive, coordinated 
plan to reach stated school goals to improve student academic performance by addressing the needs of the 
whole child. 

 
7. This school plan was reviewed by the English Learner Advisory Council on April 21, 2010. 
 
8. This school plan was adopted by the School Governance Council on April 30, 2010. 

  
Cheryl Wilson           

Principal   Signature     Date 

            
August Fern           

School Governance Council Chair   Signature     Date 

            
Christina Faulkner           

Director, Curriculum & Instruction   Signature     Date 

            
Nancy Hoeffer           

Manager, Berkeley Schools Excellence Program   Signature     Date 

            
Neil Smith           

Assistant Superintendent, Educational Services   Signature     Date 
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III.  School Vision and Mission 
 
LeConte’s Vision Statement 
LeConte students will become enthusiastic and successful learners, allowing them to master fundamentals, take risks, 
and tackle intellectual challenges. Our positive school culture and community building activities will help improve students’ 
self-esteem and their ability to develop compassion, empathy, understanding of differences, and problem solving skills. 
 
LeConte’s Mission Statement 
Our students will meet or exceed grade level standards in an engaging, safe environment where learning is meaningful 
and students are valued as learners and individuals. We will use diverse tools and hands-on activities to guide instruction 
and holistic, appropriate forms of assessment and intervention to ensure students are learning. We will know if we are 
succeeding when students can communicate and perform their knowledge in a variety of ways. Finally, we are committed 
to recognizing and communicating the positive in each individual student. 
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IV.  School Profile 
 
LeConte has an enrollment of 317 students. Sixteen classroom teachers and about 40 staff provide support services that 
include but are not limited to intervention/tutoring, reading instruction, counseling, occupational and speech therapy, after 
school activities, etc. Of the 317 students, 24% are African-American, 3% are American Indian, 5% are Asian, 35% are 
Latino, 24% are White, and 9% declined to state an ethnicity. The school is not only ethnically but also linguistically 
diverse. There are students who speak Arabic, Chinese, French, Japanese, Korean, Norwegian, Spanish, and Swedish 
languages. When some of these students enter school without speaking any English, it is difficult for the classroom 
teacher to adequately address their needs because of the language barrier. Special needs students are also fully included 
in the regular education classes. 
 
Unlike most BUSD elementary schools, LeConte has traditionally enrolled a high percentage of students whose families 
qualify for free or reduced lunch which is 57% this year. Therefore, the school heavily relies on its PTA to raise funds that 
are used to provide additional instructional materials, professional development for teachers, supervision, student 
incentives, field trips etc. 
 
In addition to teaching students in English, LeConte also offers instruction in Spanish for students enrolled in the Two Way 
Immersion (TWI) program. With the exception of three males, all other classroom teachers are female. The four fourth and 
fifth grade teachers mix the students enrolled the English and TWI programs in the morning. In the afternoon, these 
students are separated for Spanish or English instruction. Some kindergarten through third grade teachers integrate 
students in the two programs when teaching English language development skills and planning grade level field trips. 
However, students generally play and associate with the students in the regular classroom. 
 
Though families enrolled in the TWI program bring a lot of social capital to the school, it is challenging to balance the 
needs of students enrolled in the two programs. Bilingual teachers often feel pressured to make sure native Spanish 
speakers master the academic language to become proficient in English as measured by standardized tests. Some of the 
English teachers feel that their job is harder because they have less support from families enrolled in the English program. 
Regardless of the program, LeConte has to do a better job to improve the achievement of all of its students. 
 
As of September 2011, LeConte will have been in Program Improvement for four years. Though there are a variety of 
reasons for the lack of achievement that are related to hiring and staffing, one urgently needed change is a system to 
monitor students’ progress throughout the year. Next year, the teachers will be implementing a Response to Intervention 
(RTI) program and learning to strategies to differentiate instruction. One major goal is to interrupt and decrease the trend 
of low achievement by providing specific interventions that are designed to help students gain the skills required for 
mastery of grade level standards. The other major goal is to differentiate instruction so that students who are at and above 
grade level have opportunities to extend their learning as opposed to all students receiving a one size fits all 
education.Teachers are taking on the responsibility for educating all students and are using collaboration time to support 
and push one another as they strive to learn and apply effective instructional practices. This united effort will make a 
significant difference provided that any new hires have the experience and classroom management skills to be effective. 
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V.  Comprehensive Needs Assessment Components 
 
A. Data Analysis (See Section IV) 

See Data Analysis Report. 
 
B. Surveys 

The 2011 LeConte Family Survey (written in English and Spanish) was made available to families through an online 
service (Monkey Survey) and through hard copies that were given to students to deliver to their parents/guardians. 
One hundred sixty-seven completed surveys were returned; this amount represents 53% of the number of students 
enrolled at LeConte. Fifty-nine percent of the completed surveys were from families enrolled in the Two Way 
Immersion program and 46% were from families enrolled in the English program; 48 of the respondents were Latino, 
43 were Caucasian/White, 31 were Multi-Ethnic, 29 were African-American, 15 other, 9 respondents skipped this 
question, 4 were Asian, 2 were Pacific/Islander/Filipino, and one was American-Indian. Eighty-seven percent of the 
fifth grade families returned completed surveys and the next highest percentage, 53%, represented families of 
students in third grade. Fifth grade families have had the highest return rate for the past two years because the 
teachers assign this task for homework and they monitor the amount returned until the deadline. All teachers plan to 
use this same tactic next year to obtain the greatest amount of feedback. It is also important to note that 63% of the 
total respondents would now rank LeConte as their first choice; this amount represents a 6% increase based on the 
families' initial selection of schools. While the majority of the familie are pleased with the staff, administration, and 
programs, LeConte has to work on improving the culture of the school. The families want the students to not only 
respect one another but also the staff to respect the students. The staff's tone and attitude have to remain calm and 
respectful when disciplining and problem solving with students and such interactions should be done in private as 
often as possible. There were also concerns about bullying behavior, inappropriate language used by the students, 
the need for more support for first-year teachers and long-term substitutes, and consistent communication to families 
from all classroom teachers. These are all areas that LeConte's Leadership Team and Positive Behavior Support 
Team will be actively addressing next year. 

 
C. Classroom Observations 

The site principal conducts informal visits to all classrooms at least three times week. Formal observations for the 
purposes of teacher evaluation are completed as required. Observations are periodically documented via video taping 
and computerized notes to serve as models for on-going professional development and as a reflective tool for 
teachers. All coaches (literacy, mathematics, and English language development) also conduct informal observations 
in accordance with the requests of the teachers. This past year, teachers also observed one another and debriefed 
their observations offereing feedback to the peers about the engagement of 3 to 4 designated students. 
 
Additional observations are conducted by support staff who are seeking specific data for teachers, such as student 
behaviors, classroom management systems, 
etc. 

 
D. Student Work and School Documents 

Student writing is posted in all classrooms and maintained in student folders in most classrooms. All teachers have a 
record of the students' writing progress overtime. All classroom teaches display student work throughout the hallways 
and display work inside the classrooms. A completed portfolio of assessments in all content areas is passed on the 
next year's teacher. School documents include all benchmarks assessments, CST data, work samples, photos of 
student work and performances, etc. 

 
E. Analysis of Current Instructional Program (See Appendix E) 

State and local assessments are used to modify instruction and improve student achievement: 
Each fall, winter and spring BUSD K-5 teachers give a battery of assessments to monitor the development of the core 
areas of literacy including reading, writing and spelling. These formative assessments provide classroom and 
intervention teachers a window into a child’s literacy and math development so that the teachers can use the 
information to modify instruction based on student needs during the course of the year. 
 
Local assessments in reading, math, and writing guide instruction. Reading assessments are administered as 
frequently as needed to monitor students' comprehension and fluency levels. Assessments for spelling (BEAR, 
DOLCH), reading (Running Records), and math are also used to document student performance. They are 
administered on an ongoing basis, and the results are used to provide teachers with data to revise lesson goals and 
individualize learning. The Literacy Coach and a representative from the National Equity Project have been 
instructmental in guiding teachers' ability to develop goals and monitor the progress of 3 to 4 focal students; students 
who need most support with mastering grade level standards. Local math assessments are given at the end of each 
chapter and 3 times yearly. 
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State assessments identify student proficiency and provide data for analysis of effective instructional practice. The 
California English Language Development Test (CELDT) is administered to all English learners each fall to assess 
their level towards becoming proficient in English. All assessments guide the individualized development of curriculum 
units, instruction, and strategies. Staff meetings and whole day grade-level meetings are provided for teachers to 
study assessments, plan lessons that are standards-based, and work on specific plans to improve achievement of 
students performing below grade level. 
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VI.  Description of Barriers and Related School Goals 
 
Some of the barriers related to acheivement of the school goals are as follows: 
 
1) lack of instructional minutes to serve students who need more time to learn; 
2) time needed to learn and implement 2010 district adopted curriculum (new reading program, Welcoming Schools) and 

school-wide behavior support programs (Positive Behavior Support and Kidpower); 
3) instability among the staff due to changes required when an additional Two Way Immersion class is added or 

removed; when this happens teachers in the English program sometimes have to be involuntarily transferred to other 
schools because they are not bilingual, new teachers have to be hired, or teachers' grade level assignments have to 
be changed to accommodate the needs of the two programs (TWI and English classes); 

4) wide range of students' skills within classrooms --some student s one to two grades above grade level and some 
students one to two grades below grade level; 

5) lack of a cohesive school wide discipline system to decrease behavior problems and bullying; 
6) some families inability to assist their children due to lack of literacy skills in English and Spanish; 
7) some teachers need more experience working with diverse student populations, need more skills/strategies with 

classroom managment, and some teachers do not have the credential required to teach second language leaners; 
8) lack of long term substitutes who have the skills to not only teach K-5 curriculum but also manage student behavior so 

that learning can continue; 
9) lack of understanding and support from some parents/guardians who believe students' responses to aggression or 

physical attacks should be to fight back regardless of school policies or available assistance from adults; 
10) lack of counseling services and funds for all students who need mental health intervention during the day; and 
11) lack of resources and funds to monitor student attendance and provide outreach and support to families who struggle 

to get their children to school on time. 
 
See attached 2010 - 2011 Data Analysis for further information. 
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VII. School and Student Performance Data 
 

Table 1: Academic Performance Index by Student Group 
  

PROFICIENCY LEVEL 

PERFORMANCE DATA BY STUDENT GROUP 

All Students White African-American Asian 

2008 2009 2010 2008 2009 2010 2008 2009 2010 2008 2009 2010 

Number Included 179 170 192 45 45 46 47 38 45 9 6 10 

Growth API 757 748 763 
         

Base API 702 749 748 
   

592 
     

Target 5 5 5 
         

Growth 55 -1 15 
         

Met Target Yes No Yes 
         

  

PROFICIENCY LEVEL 

PERFORMANCE DATA BY STUDENT GROUP 

Hispanic English Learners Economically Disadvantaged Students with Disabilities 

2008 2009 2010 2008 2009 2010 2008 2009 2010 2008 2009 2010 

Number Included 42 46 72 48 50 63 113 100 121 22 23 22 

Growth API 
  

726 
 

643 679 717 701 711 
   

Base API 
     

643 660 708 701 
   

Target 
     

8 7 5 5 
   

Growth 
     

36 57 -7 10 
   

Met Target 
     

Yes Yes No Yes 
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VII. School and Student Performance Data (continued) 
 

Table 2 – Title III Accountability (District Data) 
  

AMAO 1 
Annual Growth 

2007-08 2008-09 2009-10 

Number of Annual Testers 962 995 991 

Percent with Prior Year Data 90.5 88.5 99.2 

Number in Cohort 871 881 983 

Number Met 511 532 600 

Percent Met 58.7 60.4 61.0 

NCLB Target 50.1 51.6 56 

Met Target Yes Yes Yes 

  

AMAO 2 

Attaining English Proficiency 

2007-08 2008-09 2009-10 

All Students All Students 
Years of EL instruction 

Less Than 5 More Than 5 

Number in Cohort 450 450 942 354 

Number Met 182 200 208 169 

Percent Met 40.4 44.4 22.1 47.7 

NCLB Target 28.9 30.6 17.4 41.3 

Met Target Yes Yes Yes Yes 

  

AMAO 3 
Adequate Yearly Progress for English Learner Subgroup at the LEA Level  

2007-08 2008-09 2009-10 

English-Language Arts       

Met Participation Rate Yes Yes Yes 

Met Percent Proficient or Above No No No 

Mathematics       

Met Participation Rate Yes Yes Yes 

Met Percent Proficient or Above Yes No No 

Met Target for AMAO 3 No No No 
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VII. School and Student Performance Data (continued) 
 

Table 3: English-Language Arts Adequate Yearly Progress (AYP) 
  

AYP 
PROFICIENCY LEVEL 

ENGLISH-LANGUAGE ARTS PERFORMANCE DATA BY STUDENT GROUP 

All Students White African-American Asian 

2008 2009 2010 2008 2009 2010 2008 2009 2010 2008 2009 2010 

Participation 
Rate 98 98 100 100 98 100 98 98 100 100 88 100 

Number 
At or Above Proficient 70 72 89 34 32 34 4 8 10 -- -- -- 

Percent 
At or Above Proficient 38.0 43.1 46.4 73.9 72.7 73.9 8.3 21.1 22.2 -- -- -- 

AYP 
Target 

35.2* 
33.4** 

46.0* 
44.5** 

56.8* 
55.6** 

35.2* 
33.4** 

46.0* 
44.5** 

56.8* 
55.6** 

35.2* 
33.4** 

46.0* 
44.5** 

56.8* 
55.6** 

35.2* 
33.4** 

46.0* 
44.5** 

56.8* 
55.6** 

Met 
AYP Criteria Yes Yes Yes -- -- -- -- -- -- -- -- -- 

  

AYP 
PROFICIENCY LEVEL 

ENGLISH-LANGUAGE ARTS PERFORMANCE DATA BY STUDENT GROUP 

Hispanic English Learners Socioeconomic 
Disadvantage Students w/Disabilities 

2008 2009 2010 2008 2009 2010 2008 2009 2010 2008 2009 2010 

Participation 
Rate 96 100 99 99 99 99 98 100 100 94 88 100 

Number 
At or Above Proficient 6 6 29 9 7 16 31 30 38 7 7 6 

Percent 
At or Above Proficient 13.6 13.0 40.3 18.0 14.3 25.4 26.3 30.0 31.4 25.9 35.0 27.3 

AYP 
Target 

35.2* 
33.4** 

46.0* 
44.5** 

56.8* 
55.6** 

35.2* 
33.4** 

46.0* 
44.5** 

56.8* 
55.6** 

35.2* 
33.4** 

46.0* 
44.5** 

56.8* 
55.6** 

35.2* 
33.4** 

46.0* 
44.5** 

56.8* 
55.6** 

Met 
AYP Criteria -- -- Yes No -- Yes No Yes No -- -- -- 

 
* = AYP Target for Elementary/Middle Schools (2007=24.4%), (2008=35.2%), (2009=46%), (2010=56.8%) 
 = AYP Target for High Schools (2007=22.3%), (2008=33.4%), (2009=44.5%), (2010=55.6%) 
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VII. School and Student Performance Data (continued) 
 

Table 4: Mathematics Adequate Yearly Progress (AYP) 
  

AYP 
PROFICIENCY LEVEL 

MATHEMATICS PERFORMANCE DATA BY STUDENT GROUP 

All Students White African-American Asian 

2008 2009 2010 2008 2009 2010 2008 2009 2010 2008 2009 2010 

Participation 
Rate 98 100 100 100 100 100 98 100 100 100 100 100 

Number 
At or Above Proficient 98 83 108 35 31 35 13 14 16 -- -- -- 

Percent 
At or Above Proficient 53.3 48.8 56.2 76.1 68.9 76.1 27.1 36.8 35.6 -- -- -- 

AYP 
Target 

37.0* 
32.2** 

47.5* 
43.5** 

58.0* 
54.8** 

37.0* 
32.2** 

47.5* 
43.5** 

58.0* 
54.8** 

37.0* 
32.2** 

47.5* 
43.5** 

58.0* 
54.8** 

37.0* 
32.2** 

47.5* 
43.5** 

58.0* 
54.8** 

Met 
AYP Criteria Yes Yes Yes -- -- -- -- -- -- -- -- -- 

  

AYP 
PROFICIENCY LEVEL 

MATHEMATICS PERFORMANCE DATA BY STUDENT GROUP 

Hispanic English Learners Socioeconomic 
Disadvantage Students w/Disabilities 

2008 2009 2010 2008 2009 2010 2008 2009 2010 2008 2009 2010 

Participation 
Rate 96 100 99 99 100 99 98 100 100 94 100 100 

Number 
At or Above Proficient 19 12 36 22 15 24 53 39 50 12 9 9 

Percent 
At or Above Proficient 43.2 26.1 50.0 44.0 30.0 38.1 44.9 39.0 41.3 44.4 39.1 40.9 

AYP 
Target 

37.0* 
32.2** 

47.5* 
43.5** 

58.0* 
54.8** 

37.0* 
32.2** 

47.5* 
43.5** 

58.0* 
54.8** 

37.0* 
32.2** 

47.5* 
43.5** 

58.0* 
54.8** 

37.0* 
32.2** 

47.5* 
43.5** 

58.0* 
54.8** 

Met 
AYP Criteria -- -- Yes Yes No Yes Yes No Yes -- -- -- 

 
* = AYP Target for Elementary/Middle Schools (2007=26.5%), (2008=37%), (2009=47.5%), (2010=58%) 
 = AYP Target for High Schools (2007=20.9%), (2008=32.2%), (2009=43.5%), (2010=54.8%) 
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VII. School and Student Performance Data (continued) 
 

Table 5: California English Language Development (CELDT) Data 
  

Grade 

California English Language Development Test (CELDT) Results for 2009-10 

Advanced Early Advanced Intermediate Early Intermediate Beginning Number Tested 

# % # % # % # % # % # 

K  
     

* 
     

1  3 18 4 24 9 53 1 6 
  

17 

2  1 6 4 25 3 19 6 38 2 13 16 

3  
  

3 23 5 38 3 23 2 15 13 

4 
  

5 31 6 38 4 25 1 6 16 

5 1 7 5 36 6 43 1 7 1 7 14 

Total 5 6 21 27 31 40 15 19 6 8 78 
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VIII. Planned Improvements in Student Performance 
 
The content of this school plan is aligned with school goals for improving student achievement. School goals are based upon an analysis of verifiable state data, including the 
Academic Performance Index and the English Language Development Test, and include local measures of pupil achievement. The School Governance Council analyzed available 
data on the academic performance of all students, including English learners, educationally disadvantaged students, gifted and talented students, and students with exceptional 
needs. The council also obtained and considered the input of the school community. 
 
Based upon this analysis, the council has established the following performance improvement goals, actions and expenditures. 
 
Goal #1: Increase the academic achievement of all students through effective instruction, a challenging and engaging curriculum, and aligned assessments. 
 
Goal Statement: 
Increase the academic achievement of all students through effective instruction, a challenging and engaging curriculum, and aligned assessments. 
 
Student groups and grade levels to participate in this goal: 
Student in all grades, K-5, will participate in achieving this goal 
All subgroups as defined by California Dept. of Education: African-American, Asian, Latino, White, English Language Learners, Socio-economic Disadvantaged, Disabled learners 
 
Anticipated annual performance growth for each group: 
100% of all students, K-5, will achieve at least one year’s growth as measured by the California Standards Test (CST) 
90% of all students in each subgroup scoring Advanced or Proficient will maintain or improve their previous score. 
70% of all students in each subgroup scoring basic will improve their previous score, scoring near or at Proficient 
40% of all students in each subgroup scoring below or far below basic will improve their previous score, scoring at Basic or Proficient 
 
Specific growth targets include: 85% of students in grades K - 5 will reach grade level proficiency on the Teachers College Reading/Writing Project assessment by the end of the 
year. 
 
Under-performing or below grade level students will make a year and a half’s growth on Teachers College Reading/Writing Project assessment and increase two BEAR spelling 
levels 
 
All students will maintain or increase their proficiency levels on the BUSD writing assessments throughout the year. 75% of all students scoring ―1 or 2‖ on the beginning of year 
writing assessment will achieve a score of at least ―2 or 3‖ by the end of the year. 
 
75% of all students will reach or maintain proficiency as measured by end of year BUSD math assessment. At least 50% of students scoring below proficiency will score at the 
proficienc level by the end of the school year. 
 
50% of all African American, Latino, and Socio-economically disadvantaged students will score proficient or advanced on CST ELA and Math with an overall goal of 75% of all 
students school-wide reaching proficiency. 
 
English language learners will gain a proficiency level in one or more areas as measured by the CELDT. 
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Means of evaluating progress toward this goal: 
Students’ progress towards meeting grade level standards will be monitored 
• diagnostics that show pre-requisite skills obtained prior to instruction, 
• common grade level English or Spanish language arts assessments aligned with instruction and the California Standards Tests implemented every 4 to5 weeks 
• a record of teacher observations and progress reports, 
• student self-assessments of learning goals developed with the guidance of their teacher, 
• student surveys administered by classroom teachers, grades 2 through 5; results compiled by Leadership Team and reported to classroom teachers (blank surveys will also be 

sent home so that families can discuss concerns with their children) 
• completion of long term projects, cooperative group presentations, and individual oral presentations 
• student writing and reading levels that are discussed and evaluated based on the standards at least once a month during teacher collaboration meetings, 
• ―snapshot‖ meetings held at the beginning of the year to discuss students’ performance on 2011 CST results and beginning of the year diagnosis; this meeting is held with the 

classroom teacher and the Universal Learning Systems Support (ULSS) and Response to Intervention (RTI) teams; both teams provide expertise, brainstorm action steps, and 
instructional support for teachers of students who are below the grade level standards; students' who are not meeting grade level standards will be monitored by the teams 
monthly to determine who needs more intense intervention support 

 
Group data to be collected to measure academic gains: 
Data used to measure academic gains will include the following: 
• Standardized test scores: California Standards Tests (CST) 
• The State required Fourth Grade Writing Assessment: California Writing Standards Test; students are required to produce four types of writing: narratives, summaries, 

information reports, or response to literature; scores are based on a four point rubric/scoring guide, four being the highest score 
• State required English language development scores: California English Language Development Test (CELDT); students in grades K-1 are given speaking and listening tests, 

grades 2-5 are given speaking, listening, reading, and writing tests; the final score determines the student’s level of proficiency: Beginning, Early Intermediate, Intermediate, 
Early Advanced, and Advanced 

• District required reading tests: Grades K-5 teachers administer the recently adopted assessments developed by Teachers College Reading/Writing Project; TCRWP is the 
reading program that was adopted by BUSD last year, 2010.- The results of the assessments are analyzed and recorded based on students’ reading levels; students who are 
not near or at the required level of proficiency are periodically reassessed until the designated level is achieved, 

• District required Writing Assessments: Students K-5 are required to complete a district developed writing assessment three times per year; the assessments are scored by 
classroom teachers based on an agreed upon rubric/scoring guide 

• District require Mathematics Assessments: Students K-5 are required to complete standards based mathematics assessments three times per year; these are multiple choice 
assessments; fourth and fifth grade tests are scored by district personnel and the remaining assessments are scored by the classroom teachers 

• BEAR spelling assessment: This is a diagnostic tool used to determine students’ spelling skills and understanding of the use of consonants and vowels to form words 
• Commercial and teacher-created assessments and diagnostics: As a component of Response to Intervention (RTI), teachers will work in grade level teams to create at least five 

common assessments that will be administered every 4 to 5 weeks. These assessments will be aligned with agreed upon standards that are taught every 4 to 5 weeks. Other 
assessments include end of chapter tests, pre-and post-assessments, computer generated assessments, quizzes, etc. 

 
Total Expenditures in this Goal: $85,689 
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Description of Specific Actions to Meet This Goal 

  
Action #1: 
To improve the English language arts (ELA) and mathematics achievement of all subgroups, especially subgroups performing Below (B) and Far Below Basic (FBB): 
Curriculum and Instruction 
1. To improve grade level articulation and transitions from grade to grade, all teachers will implement the district adopted curriculum: reading program (TCRWP) and the Everyday Mathematics 

program. 
2. To ensure essential content can be taught within the school year, in September teachers will outline specific English language Arts or Spanish language arts skills and standards students must 

master to reach proficiency and adhere to the District Mathematics Pacing Guide as closely as po ssible; students enrolled in the Two Way Immersion program will also be required to master a set 
of Spanish language arts standards as evidence of acquisition of the Spanish language. 

3. To measure students' progress, teachers will teach the set of standards and administer a common English or Spanish language arts assessment every 4 to 5 that is developed by the grade level 
team. 

4. To monitor students' growth, common assessments will be analyzed by each grade level team every 4 to 5 weeks beginning in October through April; the results of the assessment will be used to 
design instruction that is differentiated for students who need more time to learn and those students who can progress and extend their learning. 

5. To improve reading comprehension and fluency, Reading A-Z subscription will be renewed; providing a variety of high interest, leveled reading books. 
6. To increase students’ opportunity to learn, staff will work toward providing up to 90 – 120 ELA/SLA instructional minutes of uninterrupted time daily. 
7. To ensure acquisition of both languages (English and Spanish) within the TWI program, teachers will adhere to the percentages alloted language usage per grade level (K - 85% Spanish/15% 

English, 1st - 75% Spanish/25% English, 2nd - 70% Spanish/30% English, 3rd 60 - 50% Spanish/40 - 50% English, 4/5 50%Spanish/50% English. 
8. To improve students' ability to remember, apply, and explain mathematical procedures, students will maintain a journal to record new mathematics vocabulary, inverse operations to show why 

answers are correct, and a written explanation of procedures to follow and remember. 
9. To help students develop conceptual understanding and learn to create mathematical models and representations, all teachers will use mathematics manipulatives and Everyday Math games as 

required by the program. 
10. To help students learn to experience the relevance of learning mathematics and to help them develop strategies for problem solving and confidence in using mathematics skills, three "math game 

days" will be held in November (beginning of new report card period), February (prior to district assessments) and April (prior to CST assessment) and a Family Mathematics Night will be held on 
November to support this goal. 

11. In accordance with the teaching standards, teachers will give students frequent and immediate oral and written feedback oral about their performance and assignments and this feedback will be 
used to establish and explain learning goals for each student. 

12. To ensure students in third through fifth grades have adequate time to learn and practice test-taking skills, those skills will be introduced beginning in September, the first time students are required 
to complete multiple choice, district mathematics assessments. 

 
Collaboration and Support: 
1. To monitor implementation of ELA, SLA, and mathematics curriculum and , teachers will observe their peers at least two times per year and other schools (November, February, and May) and use 

these observations and peer feedback to improve teaching practices. 
2. To address concerns and provide support for implementation of ELA and SLA curriculum, and standards, literacy coach will demonstrate lessons and observe and coach teachers. 
3. To support one another toward preparing students' successful transition to the next grade level, teachers will be meet with the teachers of the next grade level to develop a list of pre-requisite skills 

and determine expectations towards mastery (what key behaviors, work habits, and standards are needed for promotion) --K-1, 2-3, 4-5 vertical collaboration will occur at least three times per year-
--beginning of the year, mid year, and at the end of the year. 

4. To make sure students receive at least 60 minutes of mathematics instruction, teachers will work with the librarian, PE Coach, and prep teachers to design schedules to meet this goal. 
5. To support one another's ability to follow the District Mathematics Pacing Guide and to share productive teaching strategies, teachers will be provided with monthly collaboration time or paid an 

hourly rate to meet as a team to plan lessons, discuss assessment results, and prepare and copy materials and homework. 
6. To take advantage of the free web based mathematics support and intervention program, Khan Math, administrator will work with the district's technology staff to ensure Google Education Apps. is 

made available so that students and teachers can have access to Khan Math at school. 
7. Leadership Team (LT) and RTI teams will meet once a month to discuss and monitor progress towards meeting goals within our School Site Plan based on student data. 
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Professional Development and Assessment 
1. To help teachers learn how to differentiate instruction and meet the needs of all students, professional development sessions will be held in September and October. 
2. To help families understand and support students' progress, report card comments will include the learning goals to improve and advance students'mastery of the standards and the action steps 

teachers' plan to take to help students achieve the learning goals. 
3. To help families understand how final report marks are determined, teachers will maintain a record-keeping system and files that include grades and assessment results (writing, mathematics, 

spelling, and reading). 
4. All necessary materials, such as additional guided reading books, computer software, nonfiction literature, student self-selected literature, handwriting materials/curriculum, reading 

aides/highlighters, and other instructional materials shall be purchased as needed. 
5. Leadership Team will plan, organize, and facilitate weekly collaboration; develop a system to observe, teach, share, and coordinate best practices; monitor assessment implementation and results, 

develop orientation and buddy system for new teachers.' 
6. LeConte will continue to utilize the professional development goals, systems, and recommendations provided by the National Equity Project provided the district can continue to fund the contract; 

the National Equity Project representative met with LeConte's Leadership Team at least two times per month to help shape and guide peer observations and systems to monitor and assess the 
project of focal students--students performing below and far below basic. 

 
Start and Completion Date 
May 2011 to June 2012 
  

Start and Completion Date: 
May 2011 to June 2012 
  

Proposed Expenditure(s) Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

Literacy Coach - .55 FTE 1102: Certificated – Monthly  $18,918  $21,741 $11,351   
Professional Development 1116: Certificated – Hourly  $2,219      
Backwards mapping, planning 
standards to be taught for the year, 15 
substitutes 

1116: Certificated – Hourly   $682   $1,658  

Materials 4300: Instructional Materials & 
Equipment   $1,000     

  
Action #2: 
Action #2 
To provide specific differentiation, intervention, or remediation for students who excel, need more time to learn, are designated as special education students with Individual Education Plans (IEP), or are 
performing Below and Far Below Basic. 
 
Differentiation and Classroom Intervention 
1. To decrease barriers to learning and proactively address students’ learning needs, the Leadership Team and Universal Learning Systems and Support Team will begin the initial steps to implement 

a Response to Intervention (RTI) approach (designed to address and resolve academic challenges before they become persistent problems) and may begin implementation with first grade. 
2. To keep low achieving from falling behind and advanced and gifted students from becoming disengaged or bored, teachers will use differentiation strategies that include use of mini lessons so that 

teachers routinely meet with small groups, challenging group or individual long term projects and oral presentations, and lessons that allow for a variety of ways for students to demonstrate 
understanding (incorporating technology, research, art, photography, etc.) 

3. To develop lessons and interventions based on students interests and learning styles, students in third to fifth grade students will complete a learning styles inventory; classified staff will compile 
the results to be shared with teachers, students, and families. 
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Collaboration and Support 
1. To improve students’ ability to achieve grade level standards, pay attention, and complete assignments, at least two tutors will be hired in September to work with students one-on-one; tutors will 

receive training re/curriculum used in the classrooms. 
2. To provide support with lesson modifications for our fully included students, our full inclusion specialist will model lessons for classroom teachers and will be given time at least one to two planning 

days per month; teachers will be required to use the modified materials for fully included students and those students with IEPs. 
3. To improve reading comprehension, English/Spanish language arts, and mathematics understanding and application of skills, students struggling to meet grade level standards will be assigned to a 

one-on-one BUILD tutor in October or receive tutoring from classroom teachers that will begin in January, 2012; 
(teachers do not begin tutoring until January because the Fall after school hours are primarily used for planning and analyzing assessment results and there is never enough funding to pay teachers to 
tutor for more than 15 weeks.) 
4. To help struggling students improve ELA /SLA or mathematics skills, at least four classroom teachers will be hired to tutor students after school beginning in January, 2012. 
5. To help students who have an interest in mathematics excel, at least two tutors will be hired in October to teach problem solving to students in first through third grades at least one to two times per 

week; to the extent possible, site administrator will develop advanced and review mathematics packets twice a month for students in grades 3-5; packets will be available to all students who are 
willing to complete the assignments. 

6. To address behavioral and academic needs of students who need more intense intervention and/or mental health services, the Response to Intervention (RTI) team will meet with each grade level 
to develop a plan for support. The RTI team will monitor the progress of these students. 

7. To make sure interventions are realistic, explicit, and measureable, classroom teachers, the RTI team , and literacy will target the specific skills and intervention curriculum (e.g., Reading A-Z, 
Quick Reads, web based programs, etc.) students need to master the standards. 

 
Professional Development and Assessment 
1. To learn the foundational skills to implement RTI, teachers will be introduced to the model May 2010 during monthly collaboration time. 
2. To diagnose specific learning needs, e.g., finding main idea, making inferences, decoding , students enrolled in tutoring classes provided by classroom teachers will take a pre-assessment and a 

post assessment to evaluate teaching and learning. 
3. All supplementary materials required for enrichment, intervention, and modifications, such as ELA, SPLA, and mathematics software and educational games, literature books, Quick Reads, CD 

players, communication and adaptive materials for students with speech, hearing, or physical impairments, physical fitness materials to support students who need adaptive physical education, 
consumable intervention books, etc. shall be purchased as needed. 

  

Start and Completion Date: 
May 2011 to June 2012 
  

Proposed Expenditure(s) Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

4 Tutors, 720 hrs/$14.50 2146: Tutors – Hourly $7,825  $2,615     
Materials & Supplies 4300: Instructional Materials & 

Equipment   $1,000     

Score Learning Styles Inventory 2116: Classified – Hourly       $150 
4 Teachers, after school tutoring, 15 
weeks 

1116: Certificated – Hourly  $488  $791 $4,121   
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Action #3: 
Action #3 
To insure that English language learners (ELL) have access to and are able to perform at proficiency levels on all assessments 
Curriculum and Instruction 
1. To help ELL students gain at least one level of proficiency each year leading to re-designation, teachers will implement the district adopted English language development curriculum. 
2. To support implementation and provide students an opportunity to learn, eacg grade level team will continue to develop EL groups based on the students' CELDT levels; students in each grade 

level will receive ELD instruction in accordance with the CELDT level from one or all of the teachers at least 30 minutes per day. 
3. To promote English language development for ELLs in the TWI, TWI teachers will explicitly teach the students how to use their knowledge of Spanish to learn English focusing specifically on 

cognates (accident/accidente, bank/banco, etc.) 
4. Steps in Action #1 will also be implemented to support ELD instruction. 
 
Support and Assessment 
1. To provide help with writing and reading skills of students in grades 2-5 working who are at CELDT levels one and two, two bilingual tutors will be hired for one-on-one and small group support. 
2. To accurately assign students to ELD groups, literacy coach will coordinate implement of the California English Language Development Test assessment of English language learners’ ability to 

speak, listen, read, and write in English. 
3. To monitor students’ growth toward moving to the next CELDT level, the literacy coach and the district ELD coordinator will review students’ classroom assessment data at least four times per year. 
4. To improve the ELD skills of fourth and fifth grade English language learners who are not moving to the next level, the literacy coach will continue to tutor students in small groups during the day. 
 
Professional Development 
1. To monitor implementation of the ELD program, the literacy coach and additional staff members will provide professional development for classroom teachers. 
2. To help parents/guardians understand students’ progress toward redesignation (fluency in English-speaking, listening, reading, and writing), district staff thewill be contacted to facilitate a training 

that to explain CELDT results, what is required for a student to be redesignated, and the district resources available to help parents/guardians support this process. 
3. All supplementary materials required to support English language development instruction, such as consumable books, software and educational games, additional resources to support the core 

curriculum, literature books, videos, hands-on objects and materials, etc. shall be purchased as needed. 

 
  
Start and Completion Date: 
August 2011 to June 2012 
  

Proposed Expenditure(s) Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

1 bilingual tutors, 420 hours 2146: Tutors – Hourly $2,000 $4,090      
1bilingual tutor, 240 hours 2146: Tutors – Hourly $2,000  $1,177 $303    
CELDT testing, Substitutes 1116: Certificated – Hourly   $1,560     
   

  BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

Total Expenditures in this Goal: $11,825 $25,715 $8,034 $22,835 $15,472 $1,658 $150 
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VIII. Planned Improvements in Student Performance (continued) 
 
Goal #2: Implement strategies to engage students in their learning and interventions to eliminate barriers to student success, ensuring that all systems are culturally 
and linguistically responsive to the need of our students and their families. 
 
Goal Statement: 
Implement strategies to engage students in their learning and interventions to eliminate barriers to student success, ensuring that all systems are culturally and linguistically 
responsive to the need of our students and their families. 
 
Student groups and grade levels to participate in this goal: 
Student in all grades, K-5, will participate in achieving this goal 
All subgroups as defined by California Dept. of Education: African-American, Asian, Latino, White, English LanguageLearners, Socio-economic Disadvantaged, Disabled learners 
 
Anticipated annual performance growth for each group: 
At least 75% of all students receiving after school tutoring will master the prescribed content as measured by the pre/post assessments. 
At least 85% of all students receiving after school homework support will complete and turn in their homework when due. 
At least 85% of all students will achieve mastery of teacher/student developed learning goals. 
At least 85% of all students will have the presentation skills to do an oral presentation based on a teacher developed rubric. 
At least 85% of all students enrolled in the TWI program, will demonstrate mastery the Spanish language based on the grade level standards. 
As a result of community building routines, office referrals and suspensions will decrease by 75%. 
At least 85% of the students will complete a research based science project that includes a display of the scientific process. 
All students will have access to and be able to use the laptop computers independently. 
All second through fifth grade students will understand and apply skills learned to take a standardized, multiple choice tests. 
 
Means of evaluating progress toward this goal: 
Students in kindergarten will be able to state what they are learning upon request (e.g., "I'm learning how to print, read, sound out words, count...") 
Students in first through fifth grades will be able state what they are learning and why upon request (e.g., "Im learning the writing process so that I can clearly communicate my 
thoughts and creativity to others....") 
Students in first through fifth grades will have a record or graph that shows their growth/achievement of grade level standards and be able to say what they have done well in and 
what they need to improve. 
All students will be able to explain and demonstrate school rules, conflict resolution steps, and explain consequences for non-compliant behavior upon request. 
All students will be able to explain the scientific process as it relates to completing a science investigation/experiment. 
All students in grades, 2 through 5, will demonstrate basic knowledge of computer skills: use of tools required for word processing. 
All students will be able to demonstrate at least one aspect of the arts based on performances (drawing, dance, singing, etc.). 
Sharing assemblies, talent shows, and special classroom performances - oral reports in English and Spanish and video tapes/photos of oral presentations. 
When asked the strategies used to successfully complete a standardized tests, students will be able to name at least 4 steps (e.g.,answer all questions, read all answer choices, 
eliminate possibilities, skim the text, solve easiest problems first, etc.) 
When asked to explain concepts related to harvesting and meal preparation, all students will be summarize the purpose of having a farm and garden and requirements of preparing 
a meal. 
All students will be able to explain the importance of eating fresh fruits and vegetables and the consequences of eating foods with high sugar, salt, and caloric contents. 
Record of student work produced via Word documents and use of the Internet 
All district assessments (writing and mathematics) and teacher created assessments 
Percentage of students referred to the office 
Percentage of students referred for suspension 
Attendance records 
Parent/Family and student surveys and feedback 
Classroom teacher, tutors, and instructional technicians feedback 
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Group data to be collected to measure academic gains: 
Number of office referrals 
Number of suspensions 
Attendance reports: tardies and absences 
Number of students participating in after school programs 
Pre-and post-assessments of students receiving tutoring support 
Parent/Guardian Surveys 
Student surveys and informal interviews (support provided, discipline, supervision, bullying, food choices, etc.) 
Record of student performances, oral presentations, assignments produced using computers. 
Assessment results: CST and other multiple choice, fill in the answer classroom and district created assessments. 
Number of students participating in the Annual Science Fair and quality of work produced. 
 
Total Expenditures in this Goal: $106,234.50 
  

Description of Specific Actions to Meet This Goal 

  
Action #1: 
Action #1 
Differentiated methods, use of certificated teachers and support staff to provide enrichment, and extended learning opportunities that build on students’ interests and diverse backgrounds will be used to 
motivate and engage students. 
Instruction and Enrichment 
1. To address the multiple academic levels and learning styles, the literacy coach and the principal will provide teachers with ideas and resources to differentiate instruction based on content, 

cooperative groups, and projects; each grade level will complete a minimum of two special projects (e.g., power point presentation, student created and performed play, cultural research and 
presentation, unit of study culminating in an artistic display, etc.) 

3. To decrease family confusion and provide common expectations for homework assignments, grade level teams will create a homework policy that explains when, what, and how assignments are 
determined, due dates, and systems of feedback; this information will be communicated and distributed to families during Back to School Night. 

4. To support Farm & Garden instruction an Americorp staff person may be hired depending upon available funds, 
6. To allow for multiple representations of learning and self-expression, all students will have an opportunity perform on stage at least two times per year: singing, dancing, dramatic presentations, talent 

shows, etc. 
7. To advance students’ knowledge and access to the multiple uses of technology, all students will have access and use classroom and laptop computers; fourth and fifth grade students will routinely 

use Response Cards (purchased May 2011) to complete multiple choice and short answer assessments. 
8. To apply skills related to the ―scientific method‖ all students will participate in a school-wide science fair. 
9. To promote understanding and awareness of other cultures, the annual Multicultural Potluck will include "Around the World" activities that reflect the multiple cultures/ethnicities included within 

LeConte; at least four assemblies will be held that celebrate the heritage of diverse cultures: Latino, African American, Asian, and Lesbian and Gay families. 
10. To extend understanding of content standards and awareness of diverse cultures, all students will attend at least three related field trips per year. 
11. To provide real experiences of social studies and science curriculum, all fourth grade students will attend the Sierra Outdoor Science Camp for two nights. 
12. To learn problem solving and conflict resolution skills and experience lessons that build empathy and respect of differences, all fifth grade students may attend an outdoor camp for two to three days 

depending upon funding; students and families will be responsible for raising funds for overnight field trips. 
13. First and second grade students will receive art instruction once a week by a certificated specialist. 
14. Third through fifth grade students will continue to receive instructional music instruction by certificated musicians: third has music once per week, fourth and fifth grade has music two times per week. 
15. Fourth and fifth grade students will have art instruction once a week provided by a certificated art specialist and science instruction by a certificated teacher two times per week. 
16. Farm, Garden & Cooking instructors will continue to provide hands-on, language rich classes that engage and motivate students to make healthy living choices. 
17. To accurately monitor students' ability to make healthy choices, students will be surveyed as often as possible before and after they try particular healthy recipes with questions such as: (Before the 

class) Does your family serve [the dish] or something like it at home?  How often? once per week, once per month, once per year, never.  Do you eat [the dish] at home? Do you like it? (After the 
class) Did you like this dish? Would you eat at home? Will you ask your family to make it at home? Will you help make it at home? 

18. Annual Family/Parent survey will include questions about nutrition,such as "Has your child been positively influenced to try and like new foods through Cooking class? Does your family try the recipes 
made available through cooking, the school lunch calendar, or the Parent Nutrition Classes?" 

 
  
Start and Completion Date: 
September 2010 to June 2012 
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Proposed Expenditure(s) Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

Americorp Staff person 5800: Contracted Services $13,000       
Instructional Specialist -Physical Fitness - 
.53 FTE 

2102: Classified – Monthly $31,000       

Grade level field trips/transportation 5751: BUSD Buses $4,000  $2,000     
Sierra Outdoor School 5800: Contracted Services       $7,500 
Fifth Grade Field Trip 5800: Contracted Services       $7,500 
  
Action #2: 
Action #2 
To provide a safe environment and improve school culture using strategies proposed by the Positive Behavior Support Program (teachers model and teach respectful behavior - how to behave in the 
classroom and common areas, how to respectfully respond to others, etc.) 
Curriculum and Reinforcement of Positive Behaviors 
1. To establish school-wide approach to discipline with rules and procedures for general behavior, Positive Behavior Support (PBS) systems and Kidpower will continue to be implemented. 
2. To obtain baseline data and understanding of students’ feelings about safety, teachers will implement school wide survey and use data to address students’ concerns; results will be included in the 

Lamppost so that families are aware of the concerns and can support all efforts to develop a safe environment. 
3. To make sure students begin the year understanding rules of conduct and expectations (be safe, be respectful, and be responsible), teachers will begin community building in September and 

continue throughout the year. 
4. To increase sensitivity and awareness of students within and between classes, buddy classes will be established in November; primary students and upper grade students will practice and learn 

academic and social skills from one another (expectations of primary students and upper grade students when interacting). 
5. To improve communication between students and teachers and to build community among the students, teachers will routinely facilitate class meetings. 
6. To reinforce positive behaviors, students will continue to receive students ―Caught in the Act‖ cards; groups of students will be recognized on a bulletin board every month as ―Students of the 

Month‖ written acknowledgement will highlight school wide themes, e.g., respect, responsibility, care, etc. 
7. To help students develop leadership skills and learn to take responsibility for improving school culture, an active Student Council will be established by January and coordinated by a classroom 

teacher; council will help develop further ideas for school wide student leadership that supports school operations, such as a student created newsletter or photos that tell/show what students are 
doing to be respectful, responsible, and safe or a video tape produced for Open House that highlights achievements from the Student Council's perspective---these ideas will require parent or 
volunteer help to implement. 

8. To remind students of school rules and procedures, recognize academic achievement and develop a positive school culture, monthly assemblies will be held; all families will be invited to attend. 
9. To respond to, prevent and decrease violence, bullying, and crises, teachers will make a concerted effort to teach at least three lessons from the Welcoming Schools curriculum and teach and 

review Kidpower lessons; at least three monthly "Celebrate LeConte" assemblies will be devoted to demonstrating or role playing scenes based on Welcoming Schools and Kidpower. 
 
Professional Development: Classroom Management and Discipline 
1. To insure instructional minutes are used effectively and to provide a safe environment for teaching and learning, our PBS team will help teachers develop classroom management procedures and 

systems that are practiced school wide (discipline, community building, use of classroom space, etc.). 
3. To improve teachers ability to create a positive learning environment (management, lesson implementation, and organization), teachers will observe teachers at other similar school sites in 

February. 
4. To improve relationships and discipline practices specifically targeted toward African-American students, teachers will be introduced to strategies that promote self-awareness and understanding of 

cultural differences by BUSD's district liaison who is designated to provide this type of training; depending upon the trainer's schedule, school site training will occur in October or November. 
5. To provide a safe and caring playground evironment, recess supervisors and volunteers will receive at least two sessions of trainings provided by staff that demontrate how to proactively address 

conflicts, how to deesculate conflicts, and the consequences for inappropriate behaviors. 
 
Support 
1. To ensure all students are safe and interact appropriately on the playground, at least four additional adults to supervise and interact with students during morning and lunch recesses; one person 

will work during morning and lunch recess and three people will work during lunch recess only. (There will be a total of six supervisors, two are funded by the school site's general fund). 
2. To provide a safe place and outlet for students who need help with learning social skills and strategies for making friends, various classroom teachers and support staff will facilitate ―lunch 

clubs"and "book clubs" depending upon the needs of the students. 
3. To help students reflect about poor behavior choices, with the help of the principal and staff, students will read and write about appropriate behavior, practice appropriate behavior, and be given 

logical consequences as a respond to inappropriate behavior. 
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Start and Completion Date: 
September 2011 to June 2012 
  

Proposed Expenditure(s) Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

Student Incentives 4300: Instructional Materials & 
Equipment   $500     

4 Adults Noon Supervision (983 hrs) 2916: Noon/Recess Director - Hourly $5,395.50  $8,650     
  
Action #3: 
Action #3 
To support teachers in developing programs and creating behavior plans to personalize the learning environment for all students, especially students who experience difficulties adhering to rules and 
following directions. 
Leadership Teams and Support 
1. To monitor implementation of Positive Behavior Support (PBS), the PBS team will meet twice a month to assess progress, develop action steps for staff 
2. To develop and provide year long support for students who have chronic behavior problems and learning needs, the Universal Learning Support System (ULSS) team will meet 3 to 4 times per 

month to facilitate Student Study Team (SST) meetings with teachers and parents. 
3. To schedule and coordinate SST meetings, a classified member will be hired to do this outreach. 
4. To provide one-on-one and small group mental health support, Berkeley Mental Health specialists will be assigned to students who qualify for services; seek additional mental health providers to 

serve students who do not qualify for Berkeley Mental Health. 
5. To create a culture of belonging and connectedness, by November all staff members will be assigned various students to check in with weekly. 
6. To provide mental health services for students with behavior problems that limit their ability and the ability of their classmates to learn. 
 
Professional Development 
1. To help teachers understand and manage challenging behaviors, special education staff will provide training—how to develop and implement a behavior support plan. 

 
  
Start and Completion Date: 
September 2011 to June 2012 
  

Proposed Expenditure(s) Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

Classified Staff for Student Study Team 
scheduling and follow through 

2102: Classified – Monthly       $1015 

Berkeley Mental Health Services 5800: Contracted Services $5,000       
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Action #4: 
Action #4 
To support students’ ability to excel in the classroom and develop a stronger connection and bond with our school, we will continue with our after school program/classes Tutoring and Homework 
Support 
1. Under the umbrella and support of the district-wide program, Berkeley Learns, LeConte Community Kidz will continue to provide homework help, enrichment, academic support and tutoring, and 

sports activities after school, Monday through Friday, from 1:30PM to 6:00PM. 
2. The Community Kidz coordinator will assist with organizing intervention classes and arrangements for students enrolled in the BUILD, Stiles Hall, and tutoring classes provided by classroom 

teachers (classroom teachers begin after school tutoring in January). 
3. The BUILD program which provides one-on-one tutors will continue to be funded; a instructional assistant will be hired to distribute and explain use of intervention materials (QuickReads, Compass 

learning, etc.) to BUILD tutors and provide the tutors will folders and forms to maintain a record of each student's progress. 
4. Up to 4 classroom teachers will be hired to provide tutoring to students performing below grade level as measured by standardized tests, district, and grade level assessments; teachers will 

maintain a record of the assessments and student progress to be given to the RTI team for evaluation. 
5. Stiles Hall tutors which provides mentoring and tutoring services for about 35 students will continue to be funded. 
6. To support the after school technicians to facilitate homework assistance, teachers will develop a clear and common homework policy for every grade level, policies will specify when homework is 

given, when it is due, and what is expected to be completed each night. A copy of the homework assignments will be given to the after school coordinator weekly/daily depending upon the grade 
level policy. 

 
Enrichment 
1. Depending upon funding, two to three contractors will be hired to teach enrichment classes, e.g., African drumming, science classes, drama, music, etc. 
2. Depending upon funding, consultants will be hired to facilitate parenting workshops. 
3. Sports activities will continue, participation in inter-district competitions (football, soccer, and softball). 
4. All materials required to support the after school program, such as sports equipment, intervention materials, art, theater, and craft supplies, student incentives and awards,paper products, games, 

and all other items needed to engage students shall be purchased as needed. 
5. Students will attend field trips related to the after school program at a cost not to exceed $1000. 
 
Professional Development 
1. To make sure the same discipline policies are followed by after school staff, after school staff will attend Positive Behavior Support training provided by PBS team in September and October. 
  
Start and Completion Date: 
September 2011 to June 2012 
  

Proposed Expenditure(s) Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

BUILD program - Tutors 5800: Contracted Services       $2,500 
After School Tutors (595 hrs) 2146: Tutors – Hourly       $8,640 
Stiles Hall Mentors 5800: Contracted Services       $8,500 
Instructional Assistant to coordinate and 
monitor progress of students working with 
BUILD tutors, 72 hours 

2116: Classified – Hourly       $1,034 

  

  BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

Total Expenditures in this Goal: $58,395.50 $0 $11,150 $0 $0 $0 $36,689 
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VIII. Planned Improvements in Student Performance (continued) 
 
Goal #3: Establish partnerships with our families and community to increase academic success for all students. 
 
Goal Statement: 
1. Maintain constant and concise communication between school staff and parents/guardians about school events 

2. Maintain consistent communication to parents on students’ classroom performance and skills relative to grade level standards. 
3. Build common school wide goals and standards around acceptable behavior, and educate the all care givers and LeConte community about those standards. 
4. Create a shared understanding of classroom teaching standards and expectations and the types and amounts of parent participation required to fulfill those standards. 
5. Translate all critical home/school communication in Spanish 
 
Student groups and grade levels to participate in this goal: 
Student in all grades, K-5, will participate in achieving this goal 
At least one family member of each K-5 student will participate 
All subgroups as defined by California Dept. of Education: African-American, Asian, Latino, White, English LanguageLearners, Socio-economic Disadvantaged, Disabled learners 
 
Anticipated annual performance growth for each group: 
Our goal is for 100% participation from LeConte families and caregivers (increased participation of parents/guardians in supporting their students' progress) 
 
Means of evaluating progress toward this goal: 
1. Representative participation in annual LeConte Family Survey from all significant subgroups 

2. LeConte Family Survey results will show an improvement in school communications. 
3. LeConte Family Survey results will show an improvement in school safety. 
4. LeConte Family Survey results will show an increase in Engagement between parents and teachers will increase. 
5. Every student will be represented by a family member at back to school night, parent/teacher conferences and open house events. 
6. Parent attendance at school wide and classroom events will increase. 
7. Parent participation in school leadership groups (PTA, SGC, ELAC, COALITION OF FAMILIES FOR AFRICAN-AMERICAN STUDENTS) will be more representative of school 

student population demographics (grade level, race/ethnicity, income, parental education, etc.) 
 
Group data to be collected to measure academic gains: 
1. LeConte Family survey response rate and results 

2. Visual assessment of parent attendance at school wide events (African American Heritage Event, Latino Heritage Event, Halloween Festival, Family Events and forums, etc.) 
3. Sign in sheets for Back to School Night, Open House, Parent/Teacher Conferences. 
4. Sign in sheets for parent classroom volunteers. 
5. Meeting sign-in sheets for PTA, SGC, ELAC, AND COALITION meetings 
6. Samples of teacher communications will be delivered to SGC and PTA to verify delivery quantity and quality. 
 
Total Expenditures in this Goal: $8,237 
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Description of Specific Actions to Meet This Goal 

  
Action #1: 
IMPROVE WRITTEN AND ORAL COMMUNICATION BETWEEN LECONTE STAFF AND PARENTS: 
• Printed communication will be delivered to each family twice monthly for each classroom, with information specific to each classroom around current curriculum, classroom events, material needs 

and calendar changes. 
• Parents will have direct communication with their child’s classroom teacher regarding their child’s progress at least three times during the school year; one in person parent/teacher conference in 

the fall, and two others either in person, over the phone, in writing or email. 
• Classroom teachers will send critical class wide information – including homework – in an easily identifiable packet once per week. Other fliers will be sent home separately. 
• Continue publication of the Lamppost monthly newsletter to provide clear and necessary information from the principal, sgc, pta, other teachers and staff. 
• Consolidate all necessary phone messages into one Monday phone blast message from the principal. 
• LeConte staff will work with the PTA to update and continue developing the LeConte website, including links to relevant websites and information from teachers. 
• LeConte staff will work with the PTA to continue the weekly email listserve updates. 
• Professionally translate into Spanish the most important messages to LeConte parents 
• TEXTING 
• A LeConte guidebook and Directory will be updated and distributed annually to all LeConte families. 

 
  
Start and Completion Date: 
May 2011 to June 2012 
  

Proposed Expenditure(s) Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

Parent (food/materials for meetings) 4300: Instructional Materials & 
Equipment  $377      

Translation/childcare 2116: Classified – Hourly  $200 $2,000     
School-wide celebrations and student 
incentives 

4300: Instructional Materials & 
Equipment   $2,000     

Photocopying: Guidebook, Directory, 5th 
Grade yearbook 

4300: Instructional Materials & 
Equipment   $1,500     

  
Action #2: 
Action #2 
PROVIDE REGULAR PARENT FORUMS AND EDUCATIONAL EVENTS IN COORDINATION WITH THE PTA AND AFTER-SCHOOL PROGRAM ON TOPICS IDENTIFIED AS CRITICAL BY 
DIVERSE PARENT GROUPS AND/OR STAFF: 
• Positive behavior support team hosts two informational nights around behavior management programs being implemented at the school. 
• Teachers and staff will coordinate to make at least three (3) presentations per year at pta meetings. Presentation topics may include such subjects as 
differentiation, 
testing, 
curriculum, 
bullying, 
homework help 
helpful ways for parents to volunteer at the school. 
In coordination with the PTA and After-school programs, LeConte will host at least two (2) Family Nights in math, science and/or literacy 
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Start and Completion Date: 
November 2011 to June 2012 
  

Proposed Expenditure(s) Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

Teacher sponsored and facilitated 
workshops, six teachers, 6 hours 

1116: Certificated – Hourly   $1,296     
  
Action #3: 
LECONTE PTA WILL HOST A ROOM PARENT AND VOLUNTEER ORIENTATION TO PROVIDE INFORMATION ON HOW TO BEST SUPPORT THE CLASSROOM TEACHER AND SCHOOL. (THE 
ORIENTATION MAY BE DURING OR IN LIEU OF A PTA MEETING.) 
• A PTA room parent coordinator and volunteer coordinator will be elected by the PTA and present during orientation. 
• Teachers will share ways parent volunteers may help in the classroom and school. 
• PBS support team will present PBS language and strategies for volunteering in the classroom and on the playground. 
• Invite regular community volunteers to attend 
• Provide handouts with guidelines for good volunteering practices. Handouts may also be distributed throughout the year for new volunteers. 
• Teachers will partner with parent leaders to recruit volunteers for schoolwide events, and fundraisers. 
• Classroom teachers will partner with the SGC to solicit a completed LeConte Family Survey from every student. 
  
Start and Completion Date: 
October 2011 to May 2012 
  

Proposed Expenditure(s) Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

Parent Workshops, four teachers, 6 hours 1116: Certificated – Hourly   $864     
  
Action #4: 
PROVIDE A DIVERSITY OF OPPORTUNTIIES FOR FAMILIES AND CAREGIVERS TO CONNECT WITH THE SCHOOL IN WAYS THAT ARE POSITIVE AND RESULT IN STUDENT GROWTH. 
• Parent groups will continue to organize and/or support regular school celebrations including, but not limited to, 
Multicultural Potluck, Student Talent Show and Around the World Activities 
Halloween Harvest Festival 
Dia de los Muertos 
Latino Heritage Celebration 
African American Heritage Celebration 
Dia del Nino (Day of the Child) 
DEAR Day 
School Silent Auction 
Celebrate LeConte Friday Assemblies 
Welcome events for new Kindergarten families 
 
• Continue to provide evening Nutrition and Cooking classes for Families 
• Provide vision and dental screenings through Berkeley Public Health 
• Principal and Leadership Team will work with district staff to pilot a district funded Family Outreach Program that is designed to assess barriers to involvement and address parent needs by meeting 

with and asking families on an on-going basis to share their interests, needs, ideas, and goals for involvement. 
• The Family Advisory Council will continue to assist families in navigating educational system and provide a forum for hearing concerns about teaching and learning before concerns negatively 

affect school culture. 
  
Start and Completion Date: 
September 2011 to June 2012 
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Action #5: 
Revisit the school vision and distribute is widely. Vision will have a renewed focus on Parent/School partnership. 
  
Start and Completion Date: 
  
  

  BSEP Title I PTA EIA-LEP EIA-SCE TIP Other 

Total Expenditures in this Goal: $0 $577 $7,660 $0 $0 $0 $0 
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Appendix A - Program Summary: LeConte Elementary School 
  

Goal 1   Goal 2   Goal 3 

Increase the academic achievement of 
all students through effective 
instruction, a challenging and engaging 
curriculum, and aligned assessments. 

  Implement strategies to engage 
students in their learning and 
interventions to eliminate barriers to 
student success, ensuring that all 
systems are culturally and linguistically 
responsive to the need of our students 
and their families. 

  Establish partnerships with our families 
and community to increase academic 
success for all students. 

BSEP $11,825   BSEP $58,395.50   BSEP $0 

Title I $25,715   Title I $0   Title I $577 

PTA $8,034   PTA $11,150   PTA $7,660 

EIA-LEP $22,835   EIA-LEP $0   EIA-LEP $0 

EIA-SCE $15,472   EIA-SCE $0   EIA-SCE $0 

TIP $1,658   TIP $0   TIP $0 

Other $150   Other $36,689   Other $0 

Total $85,689   Total $106,234.50   Total $8,237 

                

Total Expenditures   Total Allocation*   Funds to Allocate 

BSEP $70,220.50   BSEP $72,929   BSEP $2,708.50 

Title I $26,292   Title I $26,292   Title I $0 

PTA $26,844   PTA $26,844   PTA $0 

EIA-LEP $22,835   EIA-LEP $22,878   EIA-LEP $43 

EIA-SCE $15,472   EIA-SCE $15,960   EIA-SCE $488 

TIP $1,658   TIP $1,658   TIP $0 

Other $36,839   Other $36,839   Other $0 

Total $200,160.50   Total $203,400   Total $3,239.50 

 
* Please complete the yellow "Total Allocation" section of the template so the formulas can function correctly. 
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Appendix B - Budget Summary: LeConte Elementary School 
  

Object Code/Item BSEP Title I PTA EIA-LEP EIA-SCE TIP Other Total 

Monthly Tchrs 
 

18,918 
 

21,741 11,351 
  

52,010 

Hourly Teachers 2,000 2,707 5,579 1,094 4,121 1,658 
 

17,159 

Monthly Classified 33,000 
     

1,015 34,015 

Hourly Classified 
 

200 2,000 
   

1,184 3,384 

Coach Stipends 
       

0 

Hourly Tutors 9,825 4,090 2,615 
   

8,640 25,170 

Noon Directors 5,395 
 

8,650 
    

14,045 

Materials/Supplies 
 

377 6,000 
    

6,377 

Conference & Travel 
       

0 

BUSD Buses 4,000 
 

2,000 
    

6,000 

Contracted Services 18,000 
     

26,000 44,000 

Other/Reserve 709 
  

43 488 
  

1,240 

Total 72,929 26,292 26,844 22,878 15,960 1,658 36,839 203,400 
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Appendix C - BSEP School Site Discretionary Funds 
 



 

2011 Single Plan for Student Achievement 32 of 40 6/13/11 

 

Appendix D – State and Federal Programs FY 2011-2012 Budget Projection 
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Berkeley Unified School District 
Office of Educational Services 

Teacher Initiated PD Allocation (TIP) 
FY 2011 - 2012 

  

# LOC SCHOOL SITES (2/9/11 Board Meeting) 5.2983/ Pupil 

1 112 Cragmont 389 2,061 

2 113 Emerson 310 1,642 

3 116 Jefferson 308 1,632 

4 118 LeConte 313 1,658 

5 126 Malcolm X 441 2,337 

6 128 John Muir 236 1,250 

7 119 Oxford 299 1,584 

8 124 Rosa Parks 434 2,299 

9 120 Thousand Oaks 451 2,390 

10 121 Washington 387 2,050 

11 123 Arts Magnet 408 2,162 

11 (A) Total K-5 Schools 3,976 21,066 

1 132 King 964 5,108 

2 127 Longfellow 406 2,151 

3 131 Willard 543 2,877 

3 (B) Total 6-8 Schools 1,913 10,136 

1 137 BHS 3,238 17,156 

2 136 B-Tech 160 848 

3 135 Independent Study 150 795 

3 (C) Total 9-12 Schools 3,548 18,798 

17 D=A+B+C TOTAL DISTRICT 9,437 50,000 
  

Description PD Budget 

Measure A, Staff Development 50,000 

CBEDS # 9,437 

Per Pupil Allocation 5.2983 

 
Notes for TIP Funding: 
* Washington: CBEDS enrollment is increased by 20 pupils (to 387) due to an additional 1st grade class planned for FY 2011-2012. 
* Independent Study receives funding for 150 students. 
* Berkeley High's CBEDS enrollment is decreased by 150 pupils (to 3,238); those pupils are enrolled in the Independent Study program. 
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Appendix E - Analysis of Current Instructional Program 
 
The following statements are adapted from No Child Left Behind (NCLB), Title I, Part A and the California Essential 
Program Components (EPC). These statements were used to discuss and develop findings that characterize the 
instructional program at this school for students: 
 

 Not meeting performance goals 
 Meeting performance goals 
 Exceeding performance goals 

 
Special consideration was given to any practices, policies, or procedures found to be noncompliant through ongoing 
monitoring of categorical programs.  A synopsis of the discussion is provided. 
 
Standards, Assessment, and Accountability 
 
1. Use of state and local assessments to modify instruction and improve student achievement (NCLB) 

 
State assessments are used to develop goals for our school plan. Based on the CST information, and reading levels, 
low performing students received tutoring support during the day from our literacy coach, tutors, and two teachers 
who are training to become Reading Recovery Specialist. After school support was provided by classroom teachers, 
one-on-one literacy/BUILD tutors, and supplemental education services. Students' reading scores were recorded and 
monitored throughout the year with the goal of ensuring that each student reach the expected reading level. Students 
who were struggling to achieve the prescribed level received additional instructional support from the classroom 
teacher and/or resource specialists. Two teachers (training to become Reading Recovery Specialist)worked with first 
grade students for one-on-one assistance to improve decoding, comprehension, ad fluency skills. Standards based 
district developed writing and mathematics assessments were administered three times per year; results were used 
revise and improve instructional practices. Teachers met in grade level teams to discuss and develop new goals for 
teaching mathematics. 
 

2. Use of data to monitor student progress on curriculum-embedded assessments and modify instruction (EPC) 
 
Every year a comprehensive analysis of standardized tests scores is completed by the site principal with the 
assistance of district personnel who disaggregate the data and develop charts and graphs that show trends, cohort 
analysis, and provide a comparison of state, district, and school site data (English language arts, mathematics, 
academic performance index -API, and science). In addition, all teachers implement district developed benchmark 
assessments, reading inventories, and textbook end of chapter tests. The state and local assessments are used to 
evaluate student progress, effectiveness of instruction, and determine required intervention strategies, resources, and 
materials. All assessments are tools of accountability to improve the school's ability to proactively meet the needs of 
students who have not mastered grade level standards. All assessments are aligned with the curriculum and 
California standards. 

 
Staffing and Professional Development 
 
3. Status of meeting requirements for highly qualified staff (NCLB) 

 
Sixteen out of nineteen teachers meet the NCLB highly qualified requirements; the remaining three teachers are in the 
process of fulfilling the BTSA requirements. 
 

4. Principals' Assembly Bill (AB) 75 training on State Board of Education (SBE) adopted instructional materials (EPC) 
 
The site principal has completed the first 40 hours of training and practicum for Modules I, II, and III. 
 

5. Sufficiency of credentialed teachers and teacher professional development (e.g., access to AB 466 training on SBE-
adopted instructional materials) (EPC) 
 
All teachers are fully credentialed or at least have completed a preliminary credential. The adoption of the next 
English language arts program will not take place until 2010, therefore, the training required for this program will not 
be held until after 2010. With the exception of two teacher new to LeConte, all classroom teachers have completed 
the AB472 mathematics training required by the State. 
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6. Alignment of staff development to content standards, assessed student performance, and professional needs (NCLB) 

 
Through district support, teachers have received on-going professional development to implement the mathematics 
program, Everyday Math, and the reading program, Teachers College Reading Writing Project. The curriculum used 
in the classrooms and the district developed benchmark assessments are standards based. Teachers have at least 8 
hours of collaboration time that is used to score students' writing and analyze mathematic assessment results. 
Mathematics coaches hired by the district also meet with classroom teachers periodically to help teachers monitor 
student progress, brainstorm best practices for implementing the mathematics program, and demonstrate lessons. 
Professional development services from the National Equity Project (contractor provided by the district) were used to 
support teachers as they developed reading goals and monitored the progress of three to four focal students 
throughout the year. 
 

7. Ongoing instructional assistance and support for teachers (e.g., use of content experts and instructional coaches) 
(EPC) 
 
See above, literacy coaches, mathematics coaches, an English language development coach, and district provided 
professional development support teachers' ability to understand, plan, implement, and assess instruction. The 
current English language development (ELD) coach has facilitated two workshops to help teachers understand how to 
infuse ELD with daily reading instruction and has observed and coached teachers with implementation of their 
learning. The site literacy coach has demonstrated reading instruction lessons for new teachers, facilitated and guided 
the backwards mapping process and peer observations. 
 

8. Teacher collaboration by grade level (EPC) 
 
At least four hours per month are designated for teacher collaboration. During this time, teachers discuss student 
work, score assessments, participate in standards based workshops, exchange ideas and practices, and use data to 
plan lessons. Assessments are reviewed at least three times per week; teachers use the results to discuss students' 
strengths, misconceptions, conduct an error analysis, and plan lessons that may be require modification, review, or 
re-teaching. 

 
Teaching and Learning 
 
9. Alignment of curriculum, instruction, and materials to content and performance standards (NCLB) 

 
The curriculum used for instruction is aligned with the California State Standards; all adopted materials meet the SBE 
criteria: Reading/language arts -Houghton Mifflin, Lucy Calkins, and Teachers College Reading Writing Project, 
Mathematics-Everyday Math, Science-FOSS kits, Social Studies-Pearson Learning. While some students are 
advanced readers with immense vocabulary usage other students struggle with reading and need more support with 
basic decoding and comprehension skills. Teachers are still learning how to develop a balanced reading program to 
meet the reading needs of all students. 
 

10.  Adherence to recommended instructional minutes for reading/language arts and mathematics (EPC) 
 
It is the district's goal to serve the needs of the "whole" child which includes addressing nutritional needs and 
enrichment; both require several minutes within the instructional day. LeConte is in the process modifying the time it 
takes for nutrition and enrichment to adhere to State recommended minutes for reading and mathematics instruction. 
 

11.  Lesson pacing schedule (EPC) 
 
Teachers are following the district created pacing guide for mathematics. Mathematics teacher leaders from each 
school site use teachers' feedback about the timing, scope, and sequence of the guide so that it not only supports 
coverage of the content but also gives teachers enough time to insure mastery and understanding. Key concepts and 
standards need to be more clearly delineated so that teachers can adequately teach standards that are required for 
success in mathematics. 
 

12.  Availability of standards-based instructional materials appropriate to all student groups (NCLB) 
 
All students have the required materials, one textbook per student per content area. 
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13.  Use of SBE-adopted and standards-aligned instructional materials, including intervention materials (EPC) 

 
All classroom teachers are using the SBE-adopted mathematics instructional materials. Due to the diversity of the 
needs of our student population and the needs of the students in our Two Way Spanish Immersion (TWI) program, 
teachers are required to supplement the SBE reading/language arts curriculum with materials to teach in English and 
Spanish.Teachers use components of the SBE-adopted reading/language arts materials, such as grammar and 
decoding skills books. The reading intervention materials include leveled non-fiction reading books and mathematics 
intervention workbooks that target specific skills, such as multiplication, subtraction, fractions, etc. 

 
Opportunity and Equal Educational Access 
 
14.  Services provided by the regular program that enable underperforming students to meet standards (NCLB) 

 
Classroom teachers use routine end of the chapter tests and benchmark assessments to evaluate and student 
performance and develop lessons based on the results. Students who are underperforming are taught in small groups 
by classroom teachers, literacy coaches, or special education support teachers during the day or after school by 
classroom teachers. Lessons and homework still need to be differentiated to serve the academic needs not only 
underperforming students but also high performing students. 
 

15.  Research-based educational practices to raise student achievement at this school (NCLB) 
 
Research-based educational practices include the use of Reading Recovery, reading inventories, phonics and 
phonemic awareness instruction, English language development and Guided Language Acquisition Design strategies, 
Guided and Shared reading, the BEAR spelling assessments, instruction based on the California Frameworks, and 
quarterly standards-based assessments to analyze data an inform instruction. 
 

16.  Opportunities for increased learning time (Title I SWP and PI requirement) 
 
This is an area that needs further improvement. Current opportunities for increased learning time occurs via small 
group instruction, Reading Recovery support, one-on-one student/teacher conferences, resource pull-out, guided 
reading sessions, after school tutoring and after school homework help. 
 

17.  Transition from preschool to kindergarten (Title I SWP) 
 
Arrangements are now being made to improve this transition by having preschool teachers and students visit K-5 sites 
in the Spring. Also, the district staff is working on improving communication between the preshools and elementary 
sites regarding preschool students who have learning challenges, IEPs, and behavior concerns. The district has 
created a pre-kindergarten program for four and five year old students. The goal is help students develop the social 
and beginning academic skills needed for success in kindergarten. 

 
Involvement 
 
18.  Resources available from family, school, district, and community to assist under-achieving students (NCLB) 

 
School wide committees: English Advisory Committee, School Governance, Coalition of Families for African American 
Students, and PTA all provide assistance for under-achieving students through fundraising and decision making to 
establish priorities that help improve achievement, e.g., classroom tutors, literacy coaches, professional development, 
and enrichment that heightens background knowledge and experiences. LeConte takes advantage of local volunteers 
and resources from the university that are meant to support under-achieving students. 
 

19.  Strategies to increase parental involvement (Title I SWP) 
 
School-wide committees do outreach to families via the school-wide parent notification system, phone calls facilitated 
by room parents, PTA email, monthly school newsletter, the LeConte website, and community events (multicultural 
potluck, Spring Festival, student performances), and kindergarten playdates for new families. LeConte's documents 
are translated in Spanish, and the school has translation equipment used during meetings so that Spanish speakers 
have access to information and can participate. A LeConte Guidebook which describes and lists all services provided 
by the school and procedures and policies that explain classroom practices, discipline, programs, and ways families 
can support the school is distributed during Back to School Night and sent home to families in English and Spanish. 
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20.  Involvement of parents, community representatives, classroom teachers, and other school personnel in the planning, 

implementation, and evaluation of consolidated application programs (5 CCR 3932) 
 
Funding 
21.  Services provided by categorical funds that enable underperforming students to meet standards (NCLB) 

 
Specific services targeted to address the needs of underperforming students provided by categorical funds include: 
tutoring services, intervention materials, online subscription to provide multi-interest literature, literacy coaches, 
professional development for teachers specifically in reading instruction and English language development, and 
parent involvement that includes site sponsored literacy workshops and funding for babysitting and refreshments to 
increase families participation on committees and their presense at meetings. 
 

22.  Fiscal support (EPC) 
 
All general and categorial funds are used appropriately used to support the core programs (reading/language arts, 
English language development, and mathematics) and goals as outlined in the school site plan. 
 



 

2011 Single Plan for Student Achievement 39 of 40 6/13/11 

 

Appendix F - Home/School Compact 
 
It is important that families and schools work together to help students achieve high academic standards.  Through a 
process that included teachers, families, and students, the following are agreed upon roles and responsibilities that we, as 
partners, will carry out to support student success in school and life. 
 
Student Pledge: 
I believe that I can be successful in school and I will show it by doing the following: 
 
• I will come to class on time every day. 
• I will come to school ready to learn. 
• I will follow school rules, always show respect and be responsible for my own behavior. 
• I will ask for help when I need it. 
• I will carry information between school and home. 
• I will return my completed homework on time. 
• I will read at home at least 20 minutes every day. 
 
 
Creo que yo puedo tener exito en la escuela y lo demostraré haciendo lo siguiente: 
 
• Vendre a clases a tiempo cada día. 
• Vendre a la escuela dispuesto para aprender. 
• Sequire las reglas de la escuela, siempre demostraré respeto y responsibilidad por mi propia conducta. 
• Sere un estudiante cooperativo. 
• Pedire ayuda cuando la necesite. 
• Levare la información entre la escuela y mi hogar. 
• Regresare mi tarea de la casa a tiempo. 
• Leere en mi casa como minimo 20 minutos al día. 
 
Family and Guardian Pledge 
 
I believe that parents and family are the first and most important teachers, and I will do the following to ensure my child’s 
success: 
 
• I will send my child to school on time every day. 
• I will make sure my child gets adequate sleep and has a healthy diet. 
• I will provide a quiet place and time for my child to do homework. 
• I will promptly respond to messages from my child’s school. 
• I will help my child’s school whenever possible. 
• I will endeavor to participate in the total school program. 
• I will limit the amount of time my child watches television. 
 
Compromiso del Padre 
 
Yo creo que los padres y la familia son los primeros y los más importantes maestros. Yo animare el aprendizaje y el exito 
en la escuela de mi hijo haciendo lo siguiente: 
 
• Enviare a mi hijo a la escuela a tiempo todos los días. 
• Me asegurare que mi hijo duerma las horas adecuadas y que tenga una dieta saludable. 
• Le proveere a mi hijo/o un lugar quieto y tiempo para que haga sus tareas. 
• Respondere pronto a los mensajes que recibe de la escuela. 
• Ayudare a la escuela de mi hija/o de cualquier forma posible. 
• Me esforzare por participar en el programa total de la escuela. 
• Limitare la cantidad de tiempo que mi hija/o mira la televisión. 
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Teachers and Support Staff Pledge 
 
We believe all students can learn, and we will do the following to ensure their success: 
 
• We will set high standards for all students. 
• We will welcome you and treat you with respect as a partner in your child’s education. 
• We will respond in a timely manner to your request for information. 
• We will regularly share with you your child’s concerns and progress. 
• We will provide motivating and interesting learning experiences. 
• We will use teaching methods and materials that work best for your child. 
• Will regularly assign your child homework. 
 
Compromise del Maestros y del Personal Docente 
 
Creemos que todos los estudiantes 
pueden aprender y nosotros y haremos lo siguiente para asegurar su exito: 
 
• Estableceremos altos niveles educativos para todos. 
• Le daremos la bienvenida/o y lo/la trataremos con respeto como un companero en la educación de su hijo. 
• Le responderemos a tiempo a su petición de información. 
• Compartiremos regulamente con usted, las preocupaciones y el progreso de su hija/o. 
• Proveeremos experiencias de aprendizaje con motivación e interesantes. 
• Usaremos metodos y materiales educativos que sean lo mejor para su hijo/a. 
• Le daremos a su hijo/a tarea regularmente. 


