Berkeley Unified School District
Office of the Superintendent
2134 Martin Luther King Jr. Way
Berkeley, CA 94704-1180
Phone: (510) 644-6206 Fax: (510) 540-5358

REGULAR MEETING OF THE BOARD OF EDUCATION - AGENDA*

Wednesday, January 19, 2005

Call to Order The Presiding Officer will call the Meeting to Order at
6:00 p.m. The Board will recess to Closed Session at 6:05 p.m.
and reconvene in Public Session by 7:30 p.m.

Roll Call President Nancy Riddle
Vice President Terry Doran
Director John T. Selawsky
Director Shirley Issel
Director Joaquin J. Rivera
Student Director Lily Dorman-Colby**

Administration: Superintendent Michele Lawrence, Secretary

Prior to Closed Session, as necessary, staff/employee comments are taken per
Government Code Section 54957

Recess to Closed Session (Government Code Sections 3549, 1(d), 54956.9(a) and
54957) and Education Code Section 49819(c) — Board Conference Room

a) Conference with Legal Counsel — Existing Litigation
b) Consideration of Student Expulsion
c) Collective Bargaining
d) Public Employee Discipline/Dismissal /Release
e) Public Employment Appointment
Superintendent Contract Renewal
f) Liability Claims
g) Property Acquisition

* Board agenda posted on District website: www.berkeley.k12.ca.us
** The Student Director does not attend Closed Session

The Berkeley Unified School District provides reasonable accommodations in
accordance with the Americans with Disabilities Act of 1990. If a special
accommodation is desired, please call the Superintendent’s Office 48 hours
prior to the meeting at 510-644-6206
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MISSION AND GOALS
OF THE BERKELEY UNIFIED SCHOOL DISTRICT

MISSION STATEMENT

The mission of the Berkeley Unified School District, a diverse community

deeply committed to public education, is to ensure that all students discover

and develop their special talents, achieve their educational and career goals,

become life long learners, and succeed in a rapidly changing society by:

* empowering students, parents and staff,

* providing a strong standards based curriculum, and

* offering alternative learning experiences in a racially integrated,
multilingual environment.

VISION

Berkeley Unified School District creates a system that enables every student,
including those with diverse needs, to meet or exceed rigorous standards for
academic performance. All students will develop the attitudes, skills and
habits of mind needed to succeed in and beyond the classroom. The
members of this school community share a vision of educational excellence,
an appreciation for the partnerships with local government agencies,
community based organizations, businesses, institutions of higher education
and will work collaboratively to realize this vision.

PERFORMANCE GOALS

1. All students will reach high standards, attaining proficiency or
better in reading/language arts and mathematics.

2. All limited-English-proficient students will become proficient
in English and reach high academic standards, attaining
proficiency or better in reading/language arts and mathematics.

3. All students will be taught by highly qualified teachers.

4. All students will be educated in learning environments that are
safe, drug-free, and conducive to learning.
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Approve Agenda Approve the Regular Meeting Agenda of

January 19, 2005
Motion Second Vote

TEACHING AND LEARNING PRESENTATION

Developing a School Culture with a Focus on Health and Wellness: Portion
Distortion Bulletin Boards and Advisory Activity — Josie Gerts — King Middle
School

PUBLIC TESTIMONY
Persons wishing to address the Board should fill out a card located on the table

by the door and submit the completed card to the Board Recorder. Speakers
will be selected by lottery. The Public Testimony is limited to 30 minutes — 3
minutes per speaker. Speakers with the same concerns are encouraged to

select a spokesperson to address the Board.

Union Representatives’ Report
Superintendent’s Report
Board Members’ Report:

CONSENT ITEMS

These items are considered routine and may be enacted by a single motion.
Any items needing discussion may be moved to the appropriate section of the
agenda upon the request of any member of the Board.

PAGE

Personnel Services
2.1-C Staff Recommendation: 1
Personnel Acceptance of Personnel Report #05-02
Recommendation Motion Second Vote
Educational Services

Staff Recommendation: 9
3.1-C Approve the request for a Title I Carryover
Title I Carryover Waiver Waiver

Motion Second Vote
3.2-C Staff Recommendation: 12 +
Consolidated Application Approve the Consolidated Application Part  Separate
Part II II document
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Business Services

4.1-C

Approval of
Contracts/Purchase
Orders for Services
Contracts

4.2-C

Approve Listings of
Warrants issued in
December 2004

4.3-C
Approve Payroll Warrants
issued in December 2004

4.4-C
Workers’ Compensation
Claim Trust Account

ACTION ITEMS

Staff Recommendation:
Authorize the Purchasing Manager and
Deputy Superintendent to execute
contracts and purchase orders
Motion Second

Vote

Staff Recommendation

Approve monthly bill warrants issued in
December 2004
Motion

Second Vote

Staff Recommendation:

Approve payroll payments made in
December 2004
Motion

Second Vote

Staff Recommendation:

Approve funding to cover projected
workers’ compensation claims trust
account for claim activities for the period
October 1, 2004 through June 30, 2005 to
Gregory Bragg and Associates, Inc.

Motion Second Vote

These items are presented for action at this time. Some may have been
reviewed at a previous meeting.

Personnel Services

2.1-A
Addition of 1.0 FTE
Accounting Technician

position for Early Childhood

Education

Business Services

4.1-A
Create a Surplus Site
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Staff Recommendation:
Approve and authorize a 1.0 FTE position for
an Accounting Technician
Motion Second

Vote

Staff Recommendation:

Create the Surplus Advisory Committee and
ask Committee to consider the Hillside
property.
Motion

Second Vote

14

17

20

23

24

25



4.2-A Staff Recommendation: 27

Review and accept the Approve timeline for Fiscal Year 2005/06

2005/06 Fiscal Year Budget Development Process

Budget Calendar Motion Second Vote
CONFERENCE

These items are submitted for advance planning and to assist the Board in
establishing future agenda items. The Board may, however, take action on the following:

Educational Services

8:30 p.m. Staff Recommendation 34
3.1-CF Consider or approve the Request for
School of Social Justice Authorization for a small school proposal at
and Ecology BHS
Motion Second Vote
INFORMATION

These items are intended to keep the Board informed on various District
business matters, which do not require action, by the Board.

General Services

1.1-1 Staff Recommendation: 88
Revised schedule of 2005  Receive revised Board of Education Meeting
Board of Education schedule for 2005
Meetings
Educational Services
9:15 p.m. Staff Recommendation: 89 +
3.1-1 Receive presentation on assessment of Under
Presentation of data which combines results from several separate
Assessment Data Using student assessments to produce overall cover
Multiple Measures measure of student achievement
8:00 p.m. Staff Recommendation: 920
3.2-1 Receive the Special Education Data
Special Education Data Presentation on student characteristics,
Presentation achievement, enrollment, fiscal implications

and conclusions
3.3-1 Staff Recommendation: 123
Inter District Permit Receive report and review for implications
Report
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EXTENDED PUBLIC TESTIMONY

Persons wishing to address the Board at this time should fill out a card located
on the table by the door and submit the completed card to the Board Recorder.
(Public Testimony is limited to a maximum of 30 minutes- 3 minutes per
speaker).

ANNOUNCEMENTS

Schedule of Board of Education Meetings for 2005:
(Revised as of January 12, 2005)

February 2
February 16
March 2
March 9

April 6

April 20

May 11

May 25

June 8

June 22
June 29
August 24
September 7
September 14
September 21
October 5
October 19
November 2
November 16
December 7- organizational meeting
December 14 - tentative

ADJOURNMENT
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Board of Education Meetings are broadcast live on KPFB/FM
89.3
Berkeley Government Access Channel 33

Guidelines for Speakers

You are invited to participate in Meetings of the Board of Education
and make your views known at these meetings.

WHEN YOU WANT TO TALK ABOUT AN AGENDA ITEM OR A
NON-AGENDA ITEM:

Please fill in a REQUEST TO ADDRESS THE BOARD OF
EDUCATION CARD (located on the side of the Speaker’s stand) and
give it to the Board Recorder. Speakers will be selected by lottery.
Your card must be submitted before the Presiding Officer calls for
the item: PUBLIC TESTIMONY.

You will be called to speak by the Presiding Officer.

A Speaker has three minutes in which to make his/her remarks.
(The Presiding Officer will extend the time allocation for those with
special speech needs).

Any subject related to the District or its educational programs is
welcome at the Board of Education Meetings. However, we ask
that matters pertaining to individual employees of the
Berkeley Unified School District be discussed in private. There
is an established procedure for making such complaints. You
may obtain information about this procedure from a school or from
the Superintendent’s Office.
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Berkeley Unified School District

Organizational Performance Indicators

INDICATORS 2004-05
School Plans w/BSEP July
Unaudited Actuals September
Quarterly Access Report (ADA Compliance) October
November
March
May
Quarterly BB/Financial Update Reports November
February
May
October
CBEDS November
Quarterly Report — Special Ed Assessments November
January
February

First Interim

December 15

Annual Audit

December 15

Out-of-Zone Transportation January
Employee Evaluation Report
B Certificated January
B Classified January
Annual Facilities Plan March

Bond Financial Update

March w/Yearly

Plan

May
October
November

Second Interim

March 15

Actuarial Workers’ Compensation

April
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Berkeley Unified School District
Student Performance Indicators

INDICATORS 2004-05 2005-06
Weekly Enrollment Reports September | September
Adult Base Skills Benchmark September | September
After School Learning Program September | September
6-8 Math Assessments October October
Class Size Report October October
Reading Recovery & District Wide K-5 October October
Reading & Writing Assessments
Monthly Attendance Report 2nd mtg. 2nd mtg.
ea. mo. ea. mo.

starting in
Oct.

starting in
Oct.

School Accountability Report Cards November | November
Disaggregated Data (DataWorks) November | November
K-5 Math Assessments November | November
High School Exit Exam November | November
Accountability Report Cards November | November
Secondary School Course Grades November | November
District Wide Grades 6-8 Writing November | November
Assessments
Standardized Tests November | November

@ California Standards Test

& CATe6

@ CAPA (STAR - Special Education)

& SABE2

& Adequate Yearly Progress (AYP)
Interdistrict Permit Report December | December
Diversity Balance in Schools December | December
SAT /AP Results December | December
Percentage of Participants Receiving January January
Free/Reduced Lunch
Cal Works Report (To receive Title I February February
Funds)
English Language Learners April April
R320 Language Census & CELDT April April
Preschool - Desired Results Development | May May

Page 9 of 9




BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence Superintendent

FROM: Tina Brier, Director, Classified Personnel
Patricia Calvert, Director, Certificated Personnel

DATE: January 19, 2005

SUBJECT: ACCEPTANCE OF HUMAN RESOURCES REPORT 05-02
Following is Human Resources Report 05-02 which reports details of personnel
assignments, employment, and terminations.

CERTIFICATED EMPLOYEES

NAME POSITION LOCATION BUDGET FTE & SALARY FROM TO

PERMANENT STATUS

Sonia Gill Teacher Berkeley High General A40/VII-13 9/1/04

TEMPORARY TEACHER

Janet Leary Teacher District State & A13/VII-23 11/1/04 6/17/05
Federal

Rosemary Marr Teacher Berkeley/High ~ General 1.00/1-01 9/1/04 12/17/04

Special Ed.

Madeline Prager Teacher District General .24/1V-03 10/15/04  6/17/05

Arshiya Sultana Teacher Berkeley High General 1.00/1V-01 11/22/04  6/17/05

ADULT SCHOOL TEACHER

Michele Thorsen Teacher Adult School Adult $30.39 hrly 1/31/05 6/30/05
School

STIPEND-BPAR CONSULTING

Matthew Bremer Teacher All District PAR NTE $3,000 9/1/04 6/30/05
Barbara Hopkins Teacher All District PAR NTE $3,000 9/1/04 6/30/05
Linda Mengel Teacher All District PAR NTE $3,000 9/1/04 6/30/05
Louise Rosenkrantz Teacher All District PAR NTE $3,000 9/1/04 6/30/05
STIPEND-BTSA SUPPORT

Leorah Abouav- Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Zilberman

Lynda Arnold Teacher All District BTSA NTE $2,400 9/1/04 6/30/05
Jack Ball Teacher All District BTSA NTE $2,400 9/1/04 6/30/05
Matthew Bremer Teacher All District BTSA NTE $2,400 9/1/04 6/30/05
Linda Carr Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Dora Casetta Teacher All District BTSA NTE $2,400 9/1/04 6/30/05
Susan Cook Teacher All District BTSA NTE $1,200 9/1/04 6/30/05







NAME POSITION LOCATION BUDGET FTE & SALARY FROM TO

Rita Davies Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Anne Donaker Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Hazel Fortich Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Annette Gamper Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Jan Goodman Teacher All District BTSA NTE $3,600 9/1/04 6/30/05
Kate Haber Teacher All District BTSA NTE $2,400 9/1/04 6/30/05
Akemi Hamai Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Steve Harmon Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Philippe Henri Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Carol Huntington Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Evelyn Kavaler Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Myjong Kim Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Gen Kogure Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Jennifer Landaeta Teacher All District BTSA NTE $2,400 9/1/04 6/30/05
Matt McHugh Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Rebeca Mireles Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Dana Moran Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Charles (Bill) Pratt Teacher All District BTSA NTE $2,400 9/1/04 6/30/05
Jesse Ragent Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Kay Sims Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Wyn Skeels Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Madalyn Theodore Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Ada Wada Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Michele Williams Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
Scott Willson Teacher All District BTSA NTE $1,200 9/1/04 6/30/05
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CLASSIFIED EMPLOYEES

CLASS
NAME POSITION LOCATION BUDGET RANGE FTE & FROM TO
STEP SALARY
RESIGNATION
Maryann Simmons Instructional Specialist Longfellow 12/17/04
(Cooking)
EXTENDED LEAVE WITH 50% PAY
Rosie Adams Instructional Assistant ~ Thousand Special Ed. 31/5 S0 FTE 1/3/05 2/1/05
(Special Education) Oaks $15.56 hr
Bonita Everfield Food Service Satellite ~ Cragmont Cafeteria 31/5 13 FTE 12/18/04  2/4/05
Operator Fund $15.56 hr
Emmett Moore Custodian I Thousand General 32/5 1.0 FTE 1/12/05 5/25/05
Oaks Fund $15.96 hr
Tamera Morgan Instructional Assistant ~ King Special Ed. 29/3 S0 FTE 1/3/05 1/17/05
(Special Education) $13.42 hr
UNPAID LEAVE
Sonya Banks- Instructional Assistant ~ Oxford Special Ed. 31/5 S0 FTE 1/6/05 3/17/05
Mouton (Special Education) $15.56 hr
Crystal Williams Clerical Assistant II1 Child Gen. Care/  36/5 1.0 FTE 1/17/05 1/17/06
Development Site Fund $17.61 hr
RECALL FROM LAYOFF
Rita Pettit Instructional Longfellow 21% Century 5872 17 FTE 12/1/04
Specialist 11 $26.17 hr
PERMANENT
Johnny Billups School Bus Driver Transportation  Transpor- 42/5 S0 FTE 11/15/04
tation $20.45 hr
Patricia Brazil Health Educator Berkeley High ~ School 58/3 +30 FTE 11/15/04
Safety $27.51 hr
Carrie Fehr Instructional Specialist Washington Calif. Nut. 51/4 +.50 FTE 9/13/04
(Cooking) Network $24.32 hr
Lupe Fuentes- School Service Asst. Thousand Magnet 311 +20 FTE 11/15/04
Reyna Oaks $12.77 hr
Ben Goff Instructional Specialist LeConte Magnet 51/4 +.07 FTE 11/1/04
(Garden) $24.32 hr
Patricia Greene School Bus Driver Transportation  Trans- 42/3 +.07 FTE 11/1/04
portation $18.48 hr
Cecelia Hudson School Bus Driver Transportation  Trans- 42/5 +.03 FTE 11/1/04
portation $20.45 hr
Kelsey Jones School Bus Driver Transportation  Trans- 42/5 +.03 FTE 11/1/04
portation $20.45 hr
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CLASSIFIED EMPLOYEES

CLASS
NAME POSITION LOCATION BUDGET RANGE FTE & FROM TO
STEP SALARY
Jennifer Maier Instructional Specialist Thousand Magnet 58/4 +.13 FTE 11/1/04
(Drama) Oaks $28.87 hr
Evendira Sanchez School Bus Driver Transportation  Trans- 42/5 S0 FTE 11/15/04
portation $20.45 hr
PROBATIONARY
Robin Cummings School Safety Officer ~ Berkeley High ~ General 44/5 1.0 FTE 12/10/04  6/10/05
Fund $21.48 hr
Chloe Dillon Program Assistant Human BSEP 50/1 40 FTE 12/22/05  6/22/05
(UC Work Study) Resources $20.45 hr
Rebekah Eisenberg Instructional Media Berkeley High  Site Fund 43/1 +.13 FTE 11/1/04 3/1/05
Tech. $17.18 hr
Marie Joiner Student Assignment Student General 52/1 1.0 FTE 1/5/05 7/5/05
Specialist Services Fund $21.48 hr
Erica Jordan Instructional Assistant ~ Special Ed. Special Ed. 311 90 FTE 11/1/04 5/1/05
(Special Education) $12.77 hr
John Kittredge Instructional Media Berkeley High  Site Fund 43/1 +.13 FTE 11/1/04 3/1/05
Tech. $17.18 hr
Bing Lu Facilities Security Maintenance General 44/1 1.0 FTE 12/20/04  6/20/05
Worker Fund $17.61 hr
Jason Nealy Instructional Tech. Emerson After School 34/1 S3FTE 12/2/04 6/2/05
(After School) $13.75 hr
Lilia Peral Instructional Assistant ~ LeConte General 29/1 S3FTE 1/25/05 7/25/05
(Bilingual) Fund $12.17 hr
Tanyel Simon School Bus Driver Transportation  Trans- 42/1 +.07 FTE 11/1/04 4/5/05
portation $16.77hr
Deborah Turner Executive Assistantto ~ Superintendent General 60/1 1.0 FTE 11/12/04  5/12/05
the Supt. Fund $23.45 hr
PROVISIONAL
Talmai Gaskin Maintenance Engineer ~ Maintenance Maintenance  54/1 37.5 hrs/wk 1/3/05 4/3/05
$22.59 hr
Sharondale King Instructional Tech. King 21% Century  34/1 A0 FTE 11/1/04 2/1/05
(After School) $13.76 hr
Jeanine Villasenor  Instructional Berkeley High  General 511 +20 FTE 12/1/04 3/1/05
Specialist (AP Project) Fund $20.96 hr
SUBSTITUTES
Alicia Barajas School Secretary I Rosa Parks General 44/1 4 hrs/day 1/3/05 5/30/05
Fund $17.61 hr
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CLASSIFIED EMPLOYEES

CLASS
NAME POSITION LOCATION BUDGET RANGE FTE & FROM TO
STEP SALARY
Ryan Bester Custodian | All District General 32/1 NTE 7.5 12/10/04  6/17/05
Fund hrs/day
$13.10 hr
Vesteen Blackman  Instructional Assistant ~ All District General 311 NTE 7.5 9/29/04 6/17/05
(Special Education) Fund hrs/day
$12.77 hr
Mamie Barnes Food Service Assistant ~ All District Cafeteria 26/1 NTE 5.5 12/9/04 6/17/05
Fund hrs/day
$11.29 hr
Kim Burke-Giusti  Interpreter for the John Muir Special Ed. 45/1 20 hrs/wk 9/1/04 2/10/05
Deaf $18.06 hr
Jason Goode Custodian I All District General 32/1 NTE 7.5 1/6/05 6/17/05
Fund hrs/day
$13.10 hr
Julia Ibarra Clerical Specialist All District General 42/1 NTE 7.5 12/17/04  6/17/05
Fund hrs/day
$16.77 hr
Ofelia Perez School Secretary I Rosa Parks General 44/1 7.5 hrs/day 2/10/05 6/17/05
Fund $17.61 hr
TEMPORARY/HOURLY/LIMITED TERM
Lori Adams General Maintenance Berkeley High  Maintenance 40/2 37.5 total hours  12/20/04  12/28/04
Worker $16.77 hr
Victor Alves Delivery Driver Superintendent  General 40/1 4 hrs/month 1/1/05 6/30/05
Office Fund $15.96 hr
Craig Davis General Maintenance Cragmont Maintenance  40/1 37.5 total hours  12/20/04  12/28/04
Worker $15.96 hr
Talmai Gaskin Maintenance Engineer ~ Maintenance Maintenance  54/1 37.5 hrs/wk 12/20/04  12/31/04
$22.59 hr
Fabian Gutierrez Tutor Longfellow Title I N/A 10 hrs/wk 10/25/04  5/20/04
$11.45 hr
David Helmer Noon Director Jefferson BSEP N/A 1.5 hrs/day 12/1/04 6/17/05
$11.45 hr
Susuey Hernandez =~ Tutor-Specialty Willard ELL N/A 250 total hrs 10/20/04  6/17/05
(Bilingual) $11.45 hr
Jason Howard General Maintenance Maintenance Maint- 40/5 37.5 total hrs 12/20/04  12/28/04
Worker enance $19.44 hr
Adrein Jackson Student Worker Berkeley High  Special Ed. N/A 20 hrs/wk 10/20/04  6/17/05
(Workability) $6.75 hr
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CLASSIFIED EMPLOYEES

CLASS
NAME POSITION LOCATION BUDGET RANGE FTE & FROM TO
STEP SALARY
Niketa Kumar Tutor-Specialty Cragmont Site Fund 311 10 hrs/wk 11/28/04  6/17/05
(UC Work Study) $12.77 hr
Laura Minsk Noon Director LeConte General N/A 10 hrs/wk 12/13/04  6/17/05
Fund $11.45 hr
Walter Mitchell General Maintenance Maintenance Maint- 40/5 37.5 total hrs 12/20/04  12/28/04
Worker enance $19.44 hr
Jeff Narell Instructional Specialist Longfellow ASES 511 NTE 5 hrs/wk 1/7/05 6/17/05
(After School) $24.94 hr
Caren Ohlson Program Coordinator Berkeley High  Title II 52/3 10 hrs/wk 10/11/04  4/11/05
$23.71 hr
Cynthia Perez Tutor-Specialty Berkeley High  Title II N/A 10 hrs/wk 12/1/04 6/17/05
$11.45 hr
Stephanie Instructional Tech. Washington After School 34/1 8 hrs/wk 11/8/04 5/8/05
Reynolds (After School) $13.76 hr
Akbar Shakoui Custodian I Maintenance General 32/5 37.5 total hrs 12/20/04  12/28/04
Fund $13.10 hr
Shamari Thompson Student Worker Berkeley High  Special Ed. N/A 20 hrs/wk 11/12/04  6/17/05
(Workability) $6.75 hr
Miguel Unigarro Tutor-Specialty Longfellow After School 31/1 10 hrs/wk 10/25/04  5/20/05
(UC Work Study) $12.77 hr
Jeannine Villasenor Tutor-Speciality Berkeley High BSEP 311 10 hrs/wk 11/1/04 6/17/05
$12.77 hr
Joseph Washington  Student Worker Berkeley High  Special Ed. N/A 6 hrs/wk 12/13/04  6/17/05
(Workability) $6.75 hr
Phil Wiegand Instructional Specialist Emerson After School 51/1 1.5 hrs/wk 10/4/04 12/8/04
(After School) $20.96 hr
Maria Xuncax Tutor-Speciality King EIA 311 10 hrs/wk 11/1/04 6/17/05
(Bilingual) $12.77 hr
Pouya Yaghmaie Tutor-Speciality King BSEP 311 10 hrs/wk 9/1/04 6/17/05
(Bilingual) $12.77 hr
Nicholas Yip Instructional Specialist ~ All District BPEF 511 5 hrs/wk 1/17/05 6/17/05
(Music) $20.96
STIPENDS
Dwayne Byndloss  Coach Longfellow After School N/A $600.00 11/29/04  4/1/05
(Basketball)
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CLASSIFIED EMPLOYEES

CLASS
NAME POSITION LOCATION BUDGET RANGE FTE & FROM TO
STEP SALARY
Ronald Chin 80% Assistant Coach Berkeley High  General N/A $1012.80 8/23/04 12/5/04
(Volleyball) Fund
Ronald Chin 80% Assistant Coach Berkeley High  General N/A $506.40 8/23/04 12/5/04
(Volleyball) Fund
Cheryl Draper 80% Assistant Coach Berkeley High  General N/A $1698.40 11/8/04 3/15/05
(Girls Basketball) Fund
William Gaebler Head Coach Berkeley High  General N/A $2532.00 8/23/04 12/5/04
(Girls & Boys Fund
Waterpolo)
Humphrey Garrett ~ Coach Berkeley High BSEP N/A $12.66.00 8/15/04 6/17/05
(Strength &
Conditioning)
Brent Hammer Coach Longfellow After School N/A $600.00 12/1/04 6/17/05
(Basketball)
Darrell Hampton Head Coach Berkeley High  General N/A $1266.00 8/23/04 12/5/04
(Girls Cross Country) Fund
Charles Hope 80% Assistant Coach Berkeley High  General N/A $1273.00 11/8/04 6/17/05
(Girls Basketball) Fund
Richard Hourla Coach Willard BSEP N/A $600.00 11/12/04  12/17/04
(Soccer)
Eugenio Juarez Head Coach Berkeley High  General N/A $1406.00 11/8/04 3/15/05
(Boys Soccer) Fund
Stephanie Krause 80% Assistant Coach Berkeley High  General N/A $506.40 8/23/04 12/5/04
(Girls Volleyball) Fund
John Leaks Coach King After School N/A $600.00 9/9/04 10/29/04
(Flag Football)
Suzanne Sillett Head Coach Berkeley High  General N/A $1406.00 11/8/04 3/15/05
(Girls Soccer) Fund
Steven Morrison 80% Assistant Coach Berkeley High  General N/A $1124.80 11/8/04 3/15/05
(Girls Soccer) Fund
WORKING EVENING SHIFT, DIFFERENTIAL, ATTENDANT DUTIES, OR AS CONFIDENTIAL EMPLOYEE
Abdul Mixon Maintenance Tech. Berkeley High  General 45/1 5% differential ~ 10/1/04
Fund 3 days @
$.90 hr
Jackie Ray Custodian I Berkeley High  General 311 5% differential ~ 10/1/04
Fund 3hrs @
$.64 hr
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CLASSIFIED EMPLOYEES

CLASS
NAME POSITION LOCATION BUDGET RANGE FTE & FROM TO
STEP SALARY
LaTonya Shivers Instructional Assistant ~ LeConte Special Ed. 31/5 +5% 9/1/04
(Special Education) differential
$.78 hr
Robert Smullen Communication Tech.  Technology General 52/1 5% differential ~ 11/24/04
Fund 3hrs @
$1.07 hr
Deborah Turner Executive Assistantto  Superintendent General 60/1 5% differential ~ 11/12/04  5/12/05
the Supt. Fund $1.17 hr
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Neil Smith, Director of Curriculum and Instruction
DATE: January 19, 2005

SUBJECT: Title I Carryover Waiver

BACKGROUND INFORMATION

Section 1127 of the “No Child Left Behind Act” (NCLB) allows districts to
carry over no more than 15% of their Title I allocations for any fiscal year.
If the carryover exceeds 15%, the district may file a request with the
California Department of Education (CDE) to waive that restriction.
These waivers can only be granted once in any three year period. For the
fiscal year 02-03, the United States Department of Education gave the
authority to districts to exceed the 15% limit “if (and only if) they need to
do so in order to spend the equivalent percent of the fiscal 2002
allocations on ...supplemental services.”

The Office of State and Federal Programs set aside 10% of the Title I 03-
04 budget, or $137,640, for supplemental services per NCLB. The
parents at the Program Improvement Schools, in year two and year three,
were offered Supplemental Services, but many did not take advantage of
this program despite outreach efforts by school staff at both sites.
Consequently, only 20%, or $27,541, of the funds were spent during 03-
04. The balance of this fund, $110,099, put BUSD over the statutory 15%
of the total Title I budget allowed under NCLB. In order to keep these
funds in the budget for 04-05, BUSD must submit a waiver approved by
the local board. The waiver includes BUSDs plan to use the excess
carryover funds for district wide staff development. The superintendent
feels strongly that money generated by the identified students should be
spent on those students in that year. Closer monitoring will occur to
ensure carryovers are reduced in the future.

POLICY/CODE
Section 1127 NCLB

FISCAL IMPACT
None

STAFF RECOMMENDATION
Approve the Carryover Waiver.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent

FROM: Neil Smith, Director of Curriculum and Instruction
DATE: January 19, 2004

SUBJECT: Approval of the 2004 - 2005 Consolidated Application for

Funding Categorical Programs, Part II

BACKGROUND INFORMATION

Part 1 of the Consolidated Application for Funding Categorical Programs was
submitted June 30. 2004. Part II of the application contains the following
information: (1) the entitlement of funds from the federal and state government; (2)
allocation of funds to the schools, including private schools; (3) the number of
participants in specified programs; and (4) the reports on various state and federal
programs. The application is due no later than January 30, 2005 to the State
Department of Education. The District Advisory Committee (DAC) and the District
English Learner Advisory Committee (DELAC) have reviewed the plan and had an
opportunity to advise in the preparation of the application.

There are basic legal assurances for all of the categorical programs to indicate that
the school district will comply with all of the requirements for the following
program funds.

Federal and State funds for special needs students included in the application are:
Title I, Part A Basic Grant — Low Income, NCLB Sec. 101
Title III, Part A — LEP Students, NCLB Sec. 301
Economic Impact Aid, EC 54000

Federal and State funds for School Improvement and Professional Development
included in the application are:

Title II, Part A — Teacher Quality, NCLB Sec. 201

Title II, Part D — Technology, NCLB Sec. 2401

Title V, Part A — Innovative, NCLB Sec. 501

School Improvement Program (SIP), EC 52000

10th Grade Counseling, EC 48431.6

Peer Assistance Review, EC 44500
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Federal and State funds for Safe and Drug-Free Schools included in the
application are:

Title IV, Part A — Safe and Drug Free Schools, NCLB Sec. 401
Tobacco Use Prevention Education (TUPE) Program, H&S 104350
AB1113 School Safety, EC 32228

New reports in the application include school site level data on the number of core
academic classes taught by NCLB compliant teachers and funds expended in each
of the innovative assistance program areas authorized under Title V as well as the
number of students participating in these programs.

A complete copy of the Consolidated Application is available in the board room for
public viewing.

POLICY/CODE
Education Code Section 64000-64001

FISCAL IMPACT
Approximately $3,737,000 in Categorical funding

STAFF RECOMMENDATION
Approve Part II of the Consolidated Application for funding Categorical Aid
programs.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent

FROM: Glenston Thompson, Deputy Superintendent

DATE: January 12, 2005

SUBJECT: Approval of Contracts/Purchase Orders for Services
Contracts

BACKGROUND INFORMATION

The District contracts with consultants or independent contractors who can
provide valuable and necessary specialized services not normally required on a
continuing basis.

The following contract services are requested.

1. Ratification of contract to Vavrinek Trine Day and Co. LLP to provide Data
Validation and Assess Valuation reconciliation relating to GASB 34
Implementation. The cost to be paid will not exceed $3,000. To be paid from
General Fund Purchasing Budget. Requested by Song Chin-Bendib.

2. Ratification of contract to Caryl Callsen to provide training of the “Position
Control” position for new hire. The cost to be paid will not exceed $5,550.
To be paid from General Fund Business Services Budget. Requested by
Song Chin-Bendib.

3. Ratification of contract to Robert Half Technology for temporary employee to
update database relating to GSAB 34 Implementation. The cost to be paid
will not exceed $2,000. To be paid from General Fund Purchasing Budget.
Requested by Song Chin-Bendib.

4. Ratification of contract to National Black Review, Inc. to provide Diversity
advertising services. The cost to be paid will not exceed $895. To be paid
from General Fund Human Resources Budget. Requested by Pat Calvert.

5. Ratification of contract to Shaw Environmental, Inc. to provide peer review
of soil report for King Middle School, New Dining Commons. The cost will
not exceed $800. To be paid from Measure AA Budget. Requested by Lew
Jones.

6. Ratification of contract to School Services of California, Inc. to provide
consulting for client re GASB 34 @$140 per hour for 1 hour on November
24, 2004. The cost will not exceed $140. To be paid by General Fund
Business Services. Requested by Deputy Superintendent.



10.

11.

12.

13.

14.

15.

16.

BACR Youth Support Program to provide tutors and training for the After
School Program for the 2004 /2005 SY at a rate of $11.90 per hour at
Willard Middle School. The cost to be paid will not exceed $7,000. To be
paid from After School Program Budget. Requested by Michele Patterson.

Geraldine Fabella to provide continuing speech therapy for special
education student @$120/hour @ 2 hours/week for the period October,
2004 through June 30, 2005. The cost to be paid will not exceed $7,680. To
be paid from General Fund Special Education Budget. Requested by Ken
Jacopetti.

Dave Olnes PE, Inc. to provide inspection services for Berkeley High and
Willard Middle Schools New Fence Project. The cost will not exceed $1,500.
To be paid from Measure AA Budget. Requested by Lew Jones.

A Z Bus Sales to provide repair services for the Transportation Department
Buses as needed. The cost to be paid will not exceed $8,573.94. To be paid
from General Fund Transportation Budget. Requested by Bernadette
Cormier.

Dance and Rhythm of India to provide Indian dance class with Purinma
Jha at $40/hour for 27 hours, 20 min. plus one performance event at $400
at Thousand Oaks School. The cost will not exceed $2,070. To be paid from
After School Program Budget. Requested by Jesse Ramos.

Emalyn Lopez to provide dance lessons for the extended day program for
the 2004 /2005 SY at King Middle School. The cost will not exceed $1,100.
To be paid from Extended Day Program Budget. Requested by Kit
Pappenheimer.

Marcus Hanschen to provide photography lessons at King Middle School.
The cost will not exceed $1,100. To be paid from Extended Day Program
Budget. Requested by Kit Pappenheimer.

West Coast Microscope Service to provide service and repair for
microscopes located at King Middle School. The cost will not exceed $800.
To be paid from BSEP Budget. Requested by Kit Pappenheimer.

Joy R. Smith to provide consultant services for Mental Health Services at
John Muir School. The cost will not exceed $3,300. To be paid from
Principal’s Discretionary Budget. Requested by Nancy D. Waters.

Stiles Hall to provide mentoring for 10 students at Longfellow School for fall
2004 and spring 2005. The cost will not exceed $1,000. To be paid from SIP
Budget. Requested by Rebecca Cheung.



17.

18.

19.

20.

21.

22.

23.

24.

25.

Pacific Gas & Electric to provide Electricity services at Berkeley Adult
School Franklin Site for the 2004-2005 FY. The cost will not exceed
$45,000. To be paid from Adult School Budget. Requested by Margaret
Kirkpatrick.

EBMUD to provide water services at Berkeley Adult School Franklin Site for
the 2004-2005 FY. The cost will not exceed $10,000. To be paid from Adult
School Budget. Requested by Margaret Kirkpatrick.

NAEYC to be paid for Accreditation Program Review. The cost will not
exceed $300. To be paid from Child Development Budget. Requested by
John Santoro.

Behavioral Intervention Association to provide IEP required Behavioral
Intervention DIS service for students located at Rosa Parks including
consult for special day class at $125/hour for 15 hours/month. The cost
will not exceed $16,875. To be paid from General Fund Special Education
Budget. Requested by Ken Jacopetti.

Pacific Coast Bus Services to provide bus services as needed for the
2004 /2005 SY. The cost will not exceed $5,000. To be paid from BHS
Athletics Budget. Requested by Jim Slemp.

City of Berkeley to provide emergency board up at 1950 Carleton Street.
BPD case #04-39616. The cost will not exceed $237. To be paid from
Measure BB Budget. Requested by Rhonda Bacot.

California Roofing Services to provide repair services as needed for the
2004 /2005 FY. The cost will not exceed $7,000. To be paid from Measure
BB Budget. Requested by Rhonda Bacot.

Generation Yes Corporation to be reimbursed for travel expenses for follow-
up training for new teachers. Training provided at no cost. The cost will not
exceed $464.48. To be paid from EETT Grant. Requested by Neil Smith.

Correction to contract for BACR to provide one Americorps worker to work
in farm and garden and with literacy for the 2004 /2005 SY. Correct school
site is Le Conte School. Requested by Pat Saddler.

EDUCATIONAL IMPACT
None

POLICY/CODE
Public Contract Code: 20111
Board Policy: DJED



STAFF RECOMMENDATION
Approve the contracts with Consultants or Independent Contractors as
submitted.



BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent

FROM: Glenston Thompson
Deputy Superintendent

DATE: January 19, 2005

SUBJECT: Approval of Contracts/Purchase Orders for Services
Contracts

BACKGROUND INFORMATION

The District contracts with consultants or independent contractors who
can provide valuable and necessary specialized services not normally
required on a continuing basis.

The following contract services are requested.

1. Ratification of contract to Berkeley City Club for District’s share of
cost for UC Chancellor Reception on December 9, 2004. The cost to
be paid will not exceed $1,000. To be paid from General Fund
Superintendent Budget. Requested by Michele Lawrence.

2. Ratification of contract to Mark Facer for final payment for consultant
services for BHS replaced with a permanent maintenance supervisor
for a total of 122 hours @$50/hour for the period September 1-17,
2004. The cost to be paid will not exceed $6,100. To be paid from
General Fund and Measure BB Budgets. Requested by Deputy
Superintendent.

3. Marissa Saunders to provide team work and editing the RFA for AHA!
The cost will not exceed $1,500. To be paid from BHS Donations
Budget. Requested by Jim Slemp.

4. Wanda Stewart to provide design team work and editing the RFA for
AHA! The cost will not exceed $1,500. To be paid from BHS
Donations Budget. Requested by Jim Slemp.

5. A Z Bus Sales to perform CNG Tank Re-Certification at
Transportation Shop. The cost will not exceed $1,985. To be paid
from General Fund Transportation Budget. Requested by Bernadette
Cormier.

6. Fitzgerald to provide repairs on Transportation Shop Time Clock. .

The cost will not exceed $180. To be paid from General Fund
Transportation Budget. Requested Bernadette Cormier.
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10.

11

12.

13.

14.

15.

SBC Datacomm to provide maintenance renewal for Summit 24e3
Technology Links. The cost will not exceed $4,867.29. To be paid
from General Fund Technology Budget. Requested by Zina Lindsey.

Pacific Educational Group to provide workshops on follow up
sessions on Beyond Diversity on January 26 and February 16, 2005
at King Middle School. The cost will not exceed $1,000. To be paid
from Title 1 Budget. Requested by Kit Pappenheimer.

Horton Roberts to provide legal services for Estate of Mabel Bolton.
The cost will not exceed $50,000. To be paid from General Fund
Superintendent Budget. Requested by Michele Lawrence.

Annette Valentine to provide catering services for State & Federal
Programs for Site Council training on Analyzing Data on January 20
and June 2, 2005 for DELAC/DAC combined parent and staff
meeting. The cost will not exceed $3,000. To be paid from State &
Federal Programs Multi-Funded Budget. Requested by Carla Basom.

. RGA Environmental to provide AHERA (Asbestos) RE inspection as

required by Federal law proposal includes some resampling as
required. The cost will not exceed $40,000. To be paid from General
Fund Health and Safety Budget. Requested by Rhonda Bacot.

Miriam Rokeach to provide consultant services to research and draft
Board policies @$50/hour. The cost will not exceed $6,000. To be
paid from General Fund Superintendent Budget. Request by Michele
Lawrence.

Jane and John Doe parents to be reimbursed for special education
student’s tuition, attorney fees and related cost per settlement
agreement. The cost will not exceed $25,738. To be paid from General
Fund Special Education Budget. Requested by Ken Jacopetti.

Jane and John Doe parents to be reimbursed for special education
student for a psychological and cognitive assessment from the period
August 30 through October 17, 2004. The cost will not exceed
$2,500. To be paid from General Fund Special Education Budget.
Requested by Ken Jacopetti.

Tennant Company to provide labor and material to service and repair
ground sweepers and custodial cleaning equipment for FY 2005. The
cost will not exceed $3,000. To be paid from General Fund Custodial
Budget. Requested by Rhonda Bacot.
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16.

17.

18.

19.

Tangent to provide BARSPAM-Host Tangent Hosted Spam Filter and
BARSPAM-LV1/1Y Tangent Hosted Spam Filter Subscription
LV.1/1YR. The cost will not exceed $1,000. To be paid from General
Fund Technology Budget. Requested by Zina Lindsey.

Annette Valentine to provide breakfast as requested by the
Superintendent’s Office for the period January 1 through June 30,
2005. The cost will not exceed $1,000. To be paid from General Fund
Superintendent Budget. Requested by Michele Lawrence.

Increase in contract to Caryl Callsen consultant to assist and train
position control @$65/hour plus expenses. Board approval in the
amount of $5,500 on January 12, 2005. The additional time required
will increase the cost by $4,500 for a total amount of $10,000. To be
paid from General Fund Accounting Budget. Requested by Song
Chin- Bendib.

Increase in contract to Dance and Rhythm of India to provide Indian
dance class with Purinma Jha at $40 hour. Board approval on
January 12, 2005 in the amount of $2,070. The additional time
required will increase the cost by $660 for a total amount of $2,730.
To be paid from After School Program Budget. Requested by Jesse
Ramos.

EDUCATIONAL IMPACT
None

POLICY/CODE
Public Contract Code: 20111
Board Policy: DJED

STAFF RECOMMENDATION
Approve the contracts with Consultants or Independent Contractors as
submitted.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Glenston Thompson, Deputy Superintendent
DATE: January 19, 2005

SUBJECT: Approve Listing of Warrants issued in December 2004

BACKGROUND INFORMATION

Each month the District writes several checks to vendors for services
provided and goods received. The checks are written on both the general
fund and restricted funds. The attached represents a summary of
warrants for the months of December 2004.

POLICY/CODE
Educational Code Section 41010 ET seq.

EDUCATIONAL IMPACT
Maintain Delivery of Direct Instructional Services and Related Direct and

Indirect Ancillary support services

FISCAL IMPACT
$3,439,962.01 from various funds.

STAFF RECOMMENDATION
Approve the monthly bill warrant list for December 2004.
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BERKELEY UNIFIED SCHOOL DISTRICT

District Bill Warrant -- Accounting Department

BILL WARRANTS FOR DECEMBER 2004

FUNDS

AMOUNT

GENERAL FUND
MEASURE BB FUND

ADULT FUND

CAFETERIA FUND

CHILD DEVELOPMENT FUND
MEASURE A+AA (BOND Fund)
SCHOOL ENRICHMENT FUNDS
SELF INSURANCE FUND
DEFERRED MAINTENANCE FUND
PAYROLL/BENEFITS CLEARING

TRANS FUND

TOTAL DISTRICT BILL WARRANT

Approved by: 1/19/2005
Song Chin-Bendib,Director of Fiscal Services

19

$1,080,390.93
$48,402.30
$41,920.08
$81,282.33
$12,777.23
$1,293,625.21
$97,052.28

$60,945.70

$723,565.95

$3,439,962.01
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BERKELEY UNIFIED SCHOOL DISTRICT

District Warrants - Accounting Department

Warrants Issued by Funds
VOUCHERS PAID 12/01 TO 12/31/04
PAYROLL/
GENERAL MEAS BB BSEP BSEP5 BSEP6 BSEP7 ADULT CHILD DEV. CAFE DEF MAINT MEAS.A SELF INS. BENEFITS
VOUCHER FUND FUND FUND FUND FUND FUND FUND FUND FUND FUND FUND FUND CLEARING
DATE TYPE 01 02 04 05 06 07 11 12 13 14 21 67 76 TOTAL
02-Dec-04 M/L $  184,504.18 $ 27,100.65 $ 2,791.38 $ 17,091.06 $ 6613.94 $ 2,402.48 $ 1,082.50 $ 108,947.74 $ 817.66 $ 9,897.15 $ 361,248.74
MAN $ 27.00 $ 27.00
07-Dec-04 M/L $ 74,865.67 $ 1,141.38 $ 5,675.00 $ 10677.97 $ 1,555.23 $ 359.49 $ 1,616.20 $ 47,349.96 $ 215,289.56 $ 358,530.46
10-Dec-04 M/L $ 511,733.69 $ 7,302.66 $ 443.69 $ 3,059.24 $ 21,364.33 $ 5,489.42 $ 5,105.57 $ 644,427.04 $ 1.198.925.64
13-Dec-04 M/L $ 29,001.76 $ 29,001.76
16-Dec-04 M/L $  142,409.29 $ 9,400.45 $ 6.318.89 $ 8,774.60 $ 33,785.00 $ 10,394.94 $ 4,525.84 $ 50,514.31 $ 492,900.47 $ 701.04 $ 759,724.83
21-Dec-04 M/L $  163,678.10 $ 3,457.16 $ 274444 $ 6,177.01 $ 1,991.64 $ 22,963.75 $ 59,427.00 $  360,862.59 $ 621,301.69
22-Dec-04 MAN $ 8,000.00 $ 8,000.00
28-Dec-04 M/L $ 108,514.89 $ 108,514.89
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
TOTAL $ 1,085,217.93 $ 48,402.30 - $ 17.973.40 $ 45779.88 $ 33,785.00 $ 41,920.08 $ 12,777.23 $ 81,282.33 $ - $ 1,293,625.21 $ 60,945.70 $  723,565.95 $ 3.445,275.01
CANCELLATIONS:
08-Dec-04 MAN ($210.00) ($210.00)
09-Dec-04 MAN ($486.00) ($486.00)
21-Dec-04 MAN ($4.617.00) ($4.617.00)
$0.00
$0.00
$0.00
GRAND TOTAL $1,080,390.93 $48,402.30 $0.00 $17,973.40 $45,293.88 $33,785.00 $41,920.08 $12,777.23 $81,282.33 $0.00 $1,293,625.21 $60,945.70 $723,565.95 $3,439,962.01
Detail available in Business Office
[
Board AnprO\‘/ed:
[ ]
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Glenston Thompson, Deputy Superintendent
DATE: January 19, 2005

SUBJECT: Receive and Approve Information on the Issuance of Payroll
Warrants for Employee Services for December 2004.

BACKGROUND INFORMATION

On a regular basis the Board receives information on the total amount
paid employees during a month. The attached represents a summary of
pay warrants from various funds for the month of December 2004.

POLICY/CODE
Educational Code 41010 ET Seq.

FISCAL IMPACT
$5,093,449.92 from various funds

EDUCATIONAL IMPACT
Maintain Delivery of Direct Instructional Services and Related Direct and
Indirect Ancillary support services

STAFF RECOMMENDATION
Approve payroll payments made in December 2004.
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BERKELEY UNIFIED SCHOOL DISTRICT

DISTRICT PAYROLL - ACCOUNTING DEPARTMENT
DECEMBER 2004

COMPUTER GENERATED AMOUNTS
GENERAL FUND 4,111,067.05
MEASURE BB FUND 153,909.18
BSEP SITE ENRICHMENT 137,170.14
BSEP EDU. MATERIAL 28,235.63
ADULT FUND 316,243.76
CAFETERIA FUND 73,704.88
CHILD DEVELOPMENT 252,119.74
SPEC. RES. MEASURE - A 16,963.72
SELF INS. FUND 4,035.82
TOTALS 5,093,449.92
APPROVED BY:

Song Chin-Bendib, Director of Fiscal Services

DATE: 1/17/05
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BERKELEY UNIFIED SCHOOL DISTRICT

District Payroll - Accounting Department

Payroll Issued by Funds

December-04
Type of General Measure BSEP BSEP Adult Café Child Spec Res Self Ins.

DATE Payroll Totals Fund BB Fund Site Enrich. Edu. Mat'l Fund Fund Develop. Meas. A Fund

210 212 215 216 220 230 240 270 260
12/15/04|Mid $670,390.03 $355,060.88 $2,536.14 $31,118.67 $2,367.58| $227,380.94| $10,877.90 $41,047.92 $0.00 $0.00
12/28/04 EOM $1,491,514.47 $1,008,690.21 $151,373.04 $67,496.26)  $25,868.05 $58,753.14|  $62,826.98 $95,507.25| $16,963.72 $4,035.82

1/3/05/EOM $2,931,545.42 $2,747,315.96 $38,555.21 $30,109.68 $115,564.57

Totals $5,093,449.92 $4,111,067.05  $153,909.18  $137,170.14  $28,235.63  $316,243.76  $73,704.88 $252,119.74  $16,963.72 $4,035.82
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Glenston Thompson, Deputy Superintendent
DATE: January 19, 2005

SUBJECT: Worker’s Compensation Trust Fund Account

BACKGROUND INFORMATION

The District is self insured for Workers Compensation. Workers
compensation claims are paid from a self insured Trust fund account
established by the District for this purpose. This is a request to the
Board for approval to increase the amount in the Trust fund account to
cover projected worker’s compensation claims against the fund for the
period covering October 1, 2004 through March 31, 2005. Gregory Bragg
and Associates Inc. provide claims management services for the District
under a separate Board approved contract.

This increase of $56,000.00 to the fund will raise the self insurance fund
ceiling to $128,850.76. On August 15t the Board approved $60,000.00
for the fund and a purchase order in the amount of $12,850.76 for one
month’s worker’s compensation claims billing was inadvertently
processed without Board ratification.

POLICY/CODE
Education Code Section 17565-17592.5
Labor Code of the State of California 3700 to 3705

FISCAL IMPACT
$68,850.76 from the Self Insurance Fund

STAFF RECOMMENDATION
Approve request for ratification of $12,850.76 for claims billed and also
the request to increase the Trust fund account by an additional

$56,000.00.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Tina Brier, Director, Classified Personnel
DATE: January 19, 2005

SUBJECT: Early Childhood Education Operational Reorganization

BACKGROUND INFORMATION

The Early Childhood Education (“ECE”) currently operates with one
principal and 4 clerical positions which include three secretaries and one
Clerical Assistant III. The program has over 700 students and over 75
staff. For the past two years, due to financial difficulty, the program was
forced to cut a 1.0 Clerical Specialist in its department. In May of 2003,
the District entered into a partnership with the Berkeley/Albany YMCA
to dually enroll Head Start eligible children. Working with the Head Start
program will require additional personnel to deal with its compliance
rules and regulations, however, this partnership will also provide the
District with more financial support.

For this reason, ECE can afford to and requires additional
clerical/technical support to oversee the additional responsibilities
related to this partnership. To ensure that this necessary financial
partnership continues in order to benefit the children, staff is proposing
that the ECE department reorganize and add a 1.0 Accounting
Technician to its department. This additional position would handle
parent fees and billing, state and federal attendance reports (ADA), food
reports, billing of expenditures, and review of program budgets This
position would also help the current clerical staff with the additional
work created by the partnership that includes enrollment, billing and
monitoring of program files. This position will also serve to maintain a
data base on federal and state child assessment reports, as well as
detailed reports regarding the program and district goals relating to the
program and state and federal requirements.

POLICY CODE
Education Code 45109

FISCAL IMPACT
The total compensation including salary and benefits for this position is
approximately $ 57,381. funded by restricted ECE funds.

STAFF RECOMMENDATION

Approve and authorize a 1.0 FTE position of an Accounting Technician
for Early Childhood Education Program.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Lew Jones, Director of Facilities
DATE: January 19, 2005

SUBJECT: Approval to Create a Surplus Facilities Committee and Refer
the Hillside Property to that Committee for its Consideration

BACKGROUND INFORMATION

The Board must create a Surplus Facilities Committee to lease its real
property on a long term basis or to sell that property. The Board has
discussed the Hillside property on a number of occasions and also
discussed next steps which might be considered for that property. In
addition, the District is moving forward with a number of other projects
which may result in the future referral of other properties to a Surplus
Facilities Committee. For these reasons, creation of a Surplus Facilities
Committee is recommended at this time.

The Hillside School was used as an elementary school from 1926 through
1983. The building was closed because the District did not have a
sufficient number of students to warrant keeping it open. In 1990, when
the District was considering its options for housing students from the
structurally unsafe Cragmont School, we commissioned a geological
study of the Hillside site. A secondary trace of the Hayward fault runs
underneath the building. This fault precludes the District from housing
K-12 students there.

If a building is declared surplus, the District has the option of long term
leases or sale of property. Without a declaration of surplus, the Board
can only lease property for 30 days. The process of declaring a property
surplus is governed by the State Education Code. It is the clearly stated
intent of the Code that the community be involved in determining the use
of surplus space prior to Board decisions. Education Code Sections
17387-17391 requires this intent and defines a school district advisory
committee. Section 17389 states that:

“A school district advisory committee appointed pursuant to Section
17388 shall consist of not less than seven nor more than 11 members,
and shall be representative of each of the following:

* The ethnic, age group, and socioeconomic composition of the
district.

* The business community, such as store owners, managers,
OT SUPETVISOors.

* Landowners or renters, with preference to be given to
representatives of neighborhood organizations.
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Teachers.

Administrators.

Parents of students.

Persons with expertise in environmental impact, legal
contracts, building codes, and land use planning, including,
but not limited to, knowledge of the zoning and other land
use restrictions of the cities or cities and counties in which
surplus space and real property is located.”

The Committee is appointed by the governing board to advise “in the
development of districtwide policies and procedures governing the use or
disposition of school buildings or space in school buildings which is not
needed for school purposes.”

The Board will need to solicit candidates for this new Committee. The
Committee will garner input prior and make a recommendation for the
Board to consider.

POLICY/CODE
California Education Code 17387-17391.

FISCAL IMPACT
No significant impact. There could be increased income in the future.

STAFF RECOMMENDATION
Authorize the creation of a Surplus Advisory Committee for the purpose
of considering the Hillside property.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Glenston Thompson, Deputy Superintendent
DATE: January 19, 2005

SUBJECT: Budget Development Timelines for FY 2005-2006

BACKGROUND INFORMATION

Attached for Board information is the Revised Budget Development
Timelines for fiscal year 2006-2006. The impact on the timeline is based
on the State Budget being approved on schedule. The statutory Board
deadline is June 30, 2005. Budget detail will change as the District
moves towards Budget adoption. Staff will update the Budget Calendar
to the Board whenever there is new information.

POLICY/CODE
FCMAT Financial Management Standard 6.2

FISCAL IMPACT
None

STAFF RECOMMENDATION
Approve Timeline.
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BUDGET DEVELOPMENT AND STAFFING
TIMELINES FOR FY 2005 —2006

Area Responsibility Target Date Status
Governor release January 5, 2005
2005-06 Budget
Present “Declaration | Superintendent January 12, 2005
of Fiscal Emergency”
to Board of Education
Attend Governor’s Deputy January 13, 2005
Budget Workshop Superintendent &

Director of Fiscal

Services
Complete Enrollment | Manager, January 21, 2005
and ADA Projections Admissions and

Attendance Office
Present Oral Report Deputy February 2, 2005
on Governor’s Budget | Superintendent
to Board of Education
Determine and Deputy February 4, 2005
identify Direct and Superintendent &
Indirect rates and Director of Fiscal
average teacher Services
compensation for
administrative review
Complete District- Deputy February 15, 2005
Wide Class Size Superintendent
Reduction planning
document for
administrative review
Complete initial Director, Certificated | February 15, 2005
certificated staffing Personnel
allocations to school
sites for
administrative review
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BUDGET DEVELOPMENT AND STAFFING
TIMELINES FOR FY 2005 —2006

Area Responsibility Target Date Status
9. Establish Goals and Board of Education | February 16, 2005
Objectives and
identify budget
priorities
10. | Present recommended | Superintendent February 16, 2005
certificated staffing
model(s) to Board of
Education
11. | Distribute to Director, Certificated | February 23, 2005
Principals their initial | Personnel
allocations of
certificated staff
12. | Present Budget Deputy February 23, 2005
assumptions at public | Superintendent &
workshop Director of Fiscal
Services
13. | Present Resolution to | Director, Certificated | March 2, 2005
Board of Education to | Personnel
Reduce Certain Types
of Services and Lay-off
Identified Certificated
Positions
14. | Distribute Board- Director, Certificated | March 3, 2005
approved staffing Personnel
allocations to school
sites
15. | Present 2rd Interim Director of Fiscal March 9, 2005
Report FY 2004-2005 | Services
and Multi-Year
Projections to Board
of Education
29 42-A




BUDGET DEVELOPMENT AND STAFFING
TIMELINES FOR FY 2005 —2006

Area Responsibility Target Date Status
16. | Present Resolution for | Deputy March 9, 2005
COLA adjustment for | Superintendent
the District’s Special
Taxes for adoption by
Board of Education
(BSEP, Measure B of 2004
& Measure BB)
17. | Complete Director, Classified March 15, 2005
recommended Personnel
classified staffing
allocations for
administrative review
18. | Convene Year-end Director of Fiscal March 17, 2005
“closing” meeting with | Services
school secretaries
19. | Submit Principals and March 24, 2005
recommendations for | Department Budget
reduction of Managers
certificated and/or
classified positions to
Directors of
Certificated and
Classified Personnel
20. | Conduct Budget Deputy March 21-25, 2005
Development meetings | Superintendent and
with Principals and Director of Fiscal
Budget Managers Services
21. | Distribute initial Director, Classified March 25, 2005
Staffing allocations of | Personnel
Classified positions by
Site and Department
to Budget Managers
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BUDGET DEVELOPMENT AND STAFFING
TIMELINES FOR FY 2005 —2006

Area

Responsibility

Target Date

Status

22.

Distribute “Formula
Budget” allocations to
Schools and
Departments

* Per pupil
allocations
(General Fund,
and categorical
restricted
Funds)

* Statutory fringe
benefits,
medical &
retiree benefit
estimates

Director of Fiscal
Services

March 25, 2005

23.

Present Resolution for
Reduction of
Classified Positions to
Board of Education

Director of Classified
Personnel

April 6, 2005

24.

Send Notice of Year-
end Lay-Off to
identified Classified
Employees

Director of Classified
Personnel

April 7 — April 14,
2005

25.

Submit final purchase
orders for FY 2004-05
to Purchasing
Department

(Final cut off date)

All Principals and
Budget Managers

April 15, 2005

26.

Return completed
budget forms and
Position Control lists
for all Funds and
Budgets to Budget
Office

All Principals and
Budget Managers

April 22, 2005
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BUDGET DEVELOPMENT AND STAFFING
TIMELINES FOR FY 2005 —2006

Area Responsibility Target Date Status
27. | Submit School Site Director of April 29, 2005
Plans for Categorical Educational Services
and BSEP Funds
28. | Attend “Governor’s Deputy May 10, 2005
May Revise” budget Superintendent and
presentation Director of Fiscal
Services
29. | Send final layoff Director of May 13, 2005
notices to identified Certificated
certificated staff for Personnel
end-of-year layoffs
30. | Submit requisitions Responsible Budget | May 16, 2005
for Extended Year Managers
School to Purchasing
Department
31. | Submit proposed Director, Classified May 24, 2005
Personnel Personnel
Commission budget to
Personnel
Commission for
approval
32. | Present information Deputy May 25, 2004
from Governor’s “May | Superintendent &
Revise Budget” and Director of Fiscal
revised District’s Services
budget assumptions
to Board of Education
33. | Submit purchase Principals & June 3, 2005
requisitions for FY Department
2005-2006 materials. | Managers
34. | Present School Site Director of June 8, 2005
Plans to Board of Educational Services
Education
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BUDGET DEVELOPMENT AND STAFFING
TIMELINES FOR FY 2005 —2006

Area Responsibility Target Date Status
35. | Submit draft of Deputy June 14, 2005
Proposed Budget for Superintendent &
FY 2005-2006 to Director of Fiscal
Cabinet Services
36. | Effective date of Classified Personnel | June 17, 2005
Classified layoffs
37. | Publish FY 2005-2006 | Director of Fiscal June 17, 2005
Budget Services
38. | Submit FY 2005-2006 | Deputy June 22, 2005
Preliminary Budget to | Superintendent &
Board of Education; Director of Fiscal
conduct Public Services
Hearing on the
Budget
39. | Adoption of FY 2005- | Board of Education | June 29, 2005
2006 Budget
40. | Submit FY 2005 - Deputy June 30, 2005
2006 Budget and Superintendent &
multi-year projections | Director of Fiscal
to Alameda County of | Services
Education
41. | Submit Personnel Classified Personnel | June 30, 2005
Commission budget to | and Director of
County Fiscal Services
42. | Submit 2004-2005 Deputy September 14,
“Unaudited Actuals” Superintendent & 2005
to the Board of Director of Fiscal
Education Services
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Board of Education
FROM: Michele Lawrence, Superintendent
DATE: January 19, 2005

SUBJECT: School of Social Justice and Ecology (“SSJE”)
Small School Proposal

BACKGROUND INFORMATION

Based on the recommendation of a Superintendent’s Task Force, the Board
authorized the establishment of Small Schools at Berkeley High School with
the target of at least half of the student population assigned to a small
school by the end of 2005. Communications Arts and Science (CAS) and
Community Partnership Academy (CPA) were the first two schools authorized
to open in the fall of 2004. Toward our goal of having half of Berkeley High
School in small schools by the fall of 2006, two new small schools, the
School of Social Justice and Ecology (SSJE) and the Arts and Humanities
Academy (AHA) are preparing to seek Board approval. With the direct support
of the Bay Area Coalition of Equitable Schools (BayCES), two design teams
have been working on two proposed schools since the fall of 2003. Now, after
several reviews by various site committees and community members, SSJE is
requesting approval. The Arts and Humanities Academy is scheduled for the
Board meeting of February 2.

SSJE will have a focus of social and ecological issues embedded within a
solid curriculum of math, humanities and four years of science. SSJE will
provide an academically rigorous environment where students are challenged
with complex and relevant issues that require critical thinking, analysis and
reflection. SSJE students will not only be prepared for college, but will also
possess the social capital and intellectual and ethical capacity to be
tomorrow’s leaders in the development of a just society.

Teachers, students, parents and others in the broader community have
worked closely with the administration to help the two proposed small
schools articulate how they would meet the requirements of their respective
Request for Authorization (“RFA”). These RFAs have been presented to
Shared Governance and the School Site Council. Both Shared Governance
and the School Site Council reached consensus at their Fall 2004 meetings
to support both SSJE and AHA in seeking official small school status.

Both proposed small schools are committed to creating a learning
environment where all students are held to the highest academic and social
standards. The mission of both proposed small schools includes
comprehensive efforts to confront the achievement gap that exists at the
high school.
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POLICY/CODE
None

FISCAL IMPACT
No fiscal impact to the BUSD General Fund

STAFF RECOMMENDATION

Consider, discuss or move for action to approve the Request for
Authorization for the School for Social Justice and Ecology.
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Berkeley High School
School for Social Justice & Ecology

Request for Authorization
January 10, 2005
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Vision, Experience & Capacity

Vision

Mission

Our mission is to develop in today's youth the social capital and the intellectual and ethical
capacity to be tomorrow's leaders in the development of a wise and just society. We will achieve this
through an academically rigorous program that prepares all our students for college. We will
increase their awareness of social and environmental issues, and instill in students a sense of
personal responsibility that empowers them to impact change in themselves and the world.
Graduates of the School of Social Justice and Ecology will be visionaries who have wisdom,
integrity, and compassion, and who seek justice in human relations.

Vision
The School of Social Justice and Ecology provides a personalized, interconnected learning
environment where faculty members nurture and challenge students to strive for academic
excellence. An inspiring, relevant, and challenging curriculum, together with the support of skilled
staff, families, and the community helps to empower each student to achieve at high academic levels.
Through the exploration of social and ecological issues embedded within a solid curriculum in
mathematics, the sciences, and the humanities, students learn to grapple with pressing societal issues and
explore solutions, while being exposed to different points of view and addressing serious ethical
questions. This exploration includes an examination of models of equitable and sustainable societies and
communities. Integrated, hands-on projects and the use of inquiry and critical thinking as tools help
students to see the interconnectedness of all academic disciplines, and their relationship to the real world.
Students are challenged to assess their beliefs, to think critically about how their actions align with
their values, and to become engaged members of their community. They will graduate having the
academic, intellectual, social and psychological skills necessary to continue their education and to effect
positive change in society.

Student Outcomes

Our Graduates will:

* have a strong foundation in math, science, and humanities.

* be strong critical thinkers and approach social and scientific problems intelligently.
* be college-ready, including UC A-G requirements, the exit exam, and SATs.

* know how to learn and love learning.

Our graduates will be proficient in the essential modes of communication, including different types of
expository writing, the use of the internet, and presentation and interviewing skills. They will understand
the complexity of different perspectives, and be able to transfer essential concepts to a variety of
contexts. They will understand the inter-connectedness of both biological and social ecosystems, as well
as the importance of their connection to their own community. They will value and respect diversity and,
through self-reflection, know how to align their actions with their values.

Thematic Focus:
The School for Social Justice and Ecology exists with the understanding that there are
challenging social and ecological problems facing the people of the world today, and that social and




ecological issues are inextricably interconnected. These problems and the discussion of their
solutions constitute the focus around which our academics are centered. We go forward with the
understanding that as humans living on the planet, we each have a responsibility to live in a way that
allows for the creation and maintenance of healthy societies and healthy ecosystems. The discussion
of the creation of these societies and ecosystems provides countless opportunities for deep, engaging
and meaningful educational experiences.

Parent and Community Participation

Believing that small school environments are beneficial to all students and with a strong desire to
be one of the early small school options for students at Berkeley High, the School of Social Justice
and Ecology Design Team began regular meetings in the fall of 2003. Because a formal process was
not yet in place, these early meetings included teachers, parents and students only, without input
from the Administration or BayCES. Understanding that the design process and curriculum design
would take much thought and time, the group did not want to lose time on these important issues
while waiting for a process to be put in place. Our hope was that when the formal process was
implemented within the district we would then be much further along in the design work.

The initial call for interest among teachers and parents was put out in the spring of 2003. BHS
teacher Joel Hildebrandt began soliciting teachers with the idea of work on a small school that would
focus on the themes of social justice and ecology. The environment was very uncertain at Berkeley
High during that time. Due to budget issues, many teachers received pink slips. But even in that
environment several teachers came forward and expressed an interest in being involved. Our first
real community get-together was held in September of 2003. A picnic was organized in Live Oak
Park. Parents were contacted through the large e-tree that had been established for Common Ground,
a now-defunct program with related themes, as well as notices at the High School. About 40 people
attended, including around 15 students and 3 teachers. A core group of five parents came out of that
group to become the founding parent component of the Design Team.

The group met regularly during the fall of 2003 at the homes of several parents. When the school
district’s relationship with BAYCES was solidified, we began meeting at Berkeley High School for
the BAYCES Incubator sessions. Beginning in early 2004, we were assigned a BAYCES coach and
often met several times a week at the high school.

After several months of on-going work and regular meetings, it became evident during the winter
of 2004 that the school was not going to be able to start in the fall of 2004. Several of our early
parents, whose children had been in Common Ground, and whose children would be seniors in the
2004 — 2005 year decided that they would no longer participate given the anticipated time line. We
were fortunate at that time to have a community member with experience in coaching leadership
teams and who works as an organizational consultant joined our team. The community/parent group
has continued to meet along with the teachers, BAYCES coaches and administrators on a bi-weekly,
and now on a weekly basis, since last winter. Several meetings were also held this summer to ensure
that the design process would continue and the RFA would be ready in the fall.

In addition to the teachers listed below, two other teachers have participated in the process. Until
her illness resurfaced in Dec. *03, these meetings included English teacher Jenn Dieges. She came
forward very early in the process and contributed a great deal with regards to positive energy, big
picture curriculum concepts and organizational skills. Jesse Williamson, a science teacher in the
process of getting his teaching credential, was also an early member of the group. He was
enthusiastic about our themes and added diversity to our teacher team.



In mid-March, 2004, we held a 2-day retreat at the Marconi Center in West Marin. Thanks in
part to good leadership and coaching by Sandy Calvo and Daphannie Stephens, we were able to
finalize our Vision and Mission statements and begin a coordinated writing effort. Again meeting
several times a week, we consulted with each other, wrote individual RFA sections, and sent them to
Sandy for comments. The rough draft was completed in mid-May of ’04. Concerned that we get and
incorporate feedback on our ideas from administrators, we met with BHS Principal Jim Slemp and
Vice Principal Matt Huxley, who offered support for the direction or our project and also encouraged
us to “think outside the box”.

In order to optimize the critical science portion of our curriculum, we convened a science
roundtable forum to receive critical feedback on the science education section of our proposal on
Oct. 22, 2004. Scientists and curriculum specialists in attendance were Roland Otto, PhD of
Lawrence Berkeley Lab (consultant to the State Department of Education for the current California
Science Standards and the Science Framework), Alan Gould, PhD (curriculum specialist for
Lawrence Hall of Science), Carol Balfe, PhD (science curriculum consultant to BayCES and Emery
School District), and Michael Freeling, PhD (plant geneticist, UC Berkeley). Science teachers in
attendance were Lisa Chan (BHS/SSJE) and Mary Murphy (BHS/CAS), Karen Bush of Longfellow
Middle School and former BHS science teacher Debolina Dutta and several science curriculum
experts from the Lawrence Hall of Science, Lawrence Berkeley Laboratory, and the Community.
Also present were most of the members of our design team and our BayCES coach, Sandy Calvo.
Continuing discussions with these scientists and teachers has strengthened our science program. We
are pursuing these contacts for community partnerships and for our Science Advisory Board. Our
new science teacher, Lisa Chan, is eager to draw upon the expertise of these advisors.

In addition to our regular meetings and readings on school reform, we have also created a list of
programs at other schools with similar themes as ours, with the goal of visiting those that are in our
area. In May 2004, two teachers a parent visited the WALC program at Balboa High School. This
program — The Wilderness Arts and Literacy Collaborative — integrates field work with
Science/Social Studies/English curriculum. We had a chance to meet with the teachers and observe
both field work in San Francisco parks as well as class work on site at Balboa. We believe that
creating a network of teachers and programs with similar goals will aid in the process of providing
on-going support to both teachers and students.

Concurrent with this research and design process, the group has been working on our RFA.
Through an intensive writing and reviewing process, we developed the current document that you
currently are reading. Our major review involved comprehensive feedback from administrators and
BAYCES. This included Matt Huxley, Rory Bled, and four readers from BayCES. We received
satisfactory comments on much of the document and advice on how to proceed with sections that
needed more work or more information. Since that meeting, we have met several times during the
summer and fall of 2004. The writing work has been divided among the group with the majority of it
being done by the Lead Teachers — Joel Hildebrandt and Deborah Godner.

Participating Teachers: Joel Hildebrandt, Deborah Godner, George Palen, Ellen Bracken (see bios,
p-9)

Participating Parents: Barbara Chan, Felicia Woytak, Kathy Dervin, and Gina Wolley attended
meetings regularly and helped with the RFA writing. Melissa Quilter and Gary Amado have also
participated. (See short bios, p. 6)

Participating Students: Scott Rasmussen, Joelle Provost, Lauren Ross, and Chris Davis attended
meetings and/or our retreat.



Short Biographies of Parent and Student Design Team Members

Barbara Chan is supporting SSJE development because she is a BHS graduate who wants
Berkeley High School to restore its reputation as a stellar learning institution. Her studies in
Ecology, Marine Biology and Psychology, grassroots humanitarian and environmental activism fuel
her passion for creating a world where people love to learn and contribute their best selves. She
contributes her professional skills as an executive coach, organization consultant, facilitator and
mediator to the SSJE development team.

Kathy Dervin has been active in school reform and innovative student support services for over 12
years. As parent of an 8th and 12th grader she has been involved in numerous school improvement
efforts-coordinating the first Healthy Start grant at Jefferson and Healthy Start planning at King, the
federal small schools planning grant (BHS), site council chair at Jefferson and King, BSEP P&O
Cmt rep for 3 years, and last year served as one of 2 parent reps to the BHS shared governance cmt.
As a public health professional, Kathy has numerous ties to the social justice community, and

has worked in public health advocacy for over 20 years. She has worked as a peace activist and is
completing a UC certificate in environmental education, environmental policy and advocacy, water
quality/water management and environmental restoration.

Gina Wolley’s involvement with Berkeley schools began in 1991, when her

daughter, Lauren, started Kindergarten at Cragmont. In the last 4 years, her work with Berkeley
High School has included with School Site Council member, Writer's Room Coach, Superintendent's
Small Schools Advisory Committee member, Small Schools Transition Team Member, Steering
Committee Member of the Parents of Children of African Descent, and member of the Coalition for
Equity and Excellence in Berkeley Schools.

Her dedication to the reform effort in Berkeley schools is based upon the data that shows that equity
in education does not exist for students of color at Berkeley High or within the district-at-large. She
believes that the small schools’ effort at Berkeley High is focussed on remediating this unjust
learning situation.

Felicia Woytak has been a parent at Berkeley High since 1998. Her daughter graduated from the
program known as Common Ground in 2002 where she was able to discover a passion for science
and social justice and her son, Scott Rasmussen, is currently a senior at Berkeley High. She currently
sits on the Boards of the Cross-Cultural Environmental Leadership Academy in San Francisco and
Community School of the East Bay. Her work in education is to dedicated to ensuring the
development and nurturance of exciting and powerful learning environments for young people from
all racial, ethnic and economic backgrounds. For the last three years, she has served as an alternate
on the BHS Site Council where she has been a member of the Small Schools Subcommittee. Her
professional work is in real estate investment and development, owning properties in San Francisco
and the East Bay. She also serves on the Alameda County Workforce Investment Board, is vice-
chair of Restore Hetch Hetchy, and is a Trustee of the Berkeley Repertory Theatre.

Melissa Quilter was born and raised in a small community in Northern Idaho in a family of farmers,
educators and environmental activists. She studied philosophy and biology at Occidental College
and graduated with a degree in biology from the University of Virginia. She has dedicated her effort




to working with students and teachers in Berkeley’s public schools for the past 13 years, makes
quilts and operates her family’s marina in Idaho.

Scott Rasmussen is a senior at Berkeley High. He is very interested in problems relating to the
achievement gap and inequities at the high school. He has served for 2 years as one of two student
representatives on the School Shared Governance Committee, which is the operational governing
body at the High School. For last three years, he has served on the School Site Council, where he has
worked with issues such as 10" grade counseling and the WASC accreditation. Over the last year, he
has participated in the Design Team for the School of Social Justice and Ecology. During the first
two years of his attendance at Berkeley High, he was enrolled in the environmental and social justice
program known as Common Ground. He is an active participant in several clubs and student
organizations at BHS.

Identifying Student Need

The “achievement gap” at BHS is much discussed, frequently studied and longstanding.
SSJE believes that it will take daily conscious thought, practice and effort throughout our small
learning community to disrupt this gap in educational achievement.

At entry: Our group has talked about what we might be able to learn from middle schools
about our students either through portfolios, teacher recommendation/assessment, and traditional
measures like course completion, grades and test scores.

CST - Racial/Ethnic Groups

Data reported are the percent of students achieving at the proficient or advanced level (meeting or exceeding the
state standard) and percent not tested.

American

Performance Level Afric.an- Indian or Asian | Filipino Hispa.nic Pacific ﬁlz)ltt :
American Alas.ka or Latino | Islander Hispanic)
Native
English Language Arts
Proficient or Advanced 25 67 55 62 28 73 85
Not Tested 4 5 2 0 3 8 1
Mathematics
Proficient or Advanced 10 40 47 27 13 51
Not Tested --- --- --- --- --- --- ---
Science
Proficient or Advanced 26 73 57 21 73
Not Tested --- --- --- --- --- --- ---
History/Social Science
Proficient or Advanced 17 67 43 15 73
Not Tested --- --- --- --- --- --- -

Source: BUSD website



Overall student proficiency:

Area % proficient or higher
English/Language Arts | 57%
Geometry 1 40%
US History 58%
Biology 68%

Source: California Standards Test 2002-2003
As the CST — Racial/Ethnic Groups data shows, there is a significant achievement gap:

Language Arts: There is a 60% differential between White students testing proficient (85%) and
African American students (25%)

Math: There is a 41% difference between White students testing proficient (51%) and African
American students (10%) Note: this continues a trend seen at the middle schools where 8% of
African Americans at MLK middle school (grades 6-8 combined) tested proficient in math
Science There is a 47% difference in White (73%) and Asian (73%) and African American
students

History: There is a 56% difference between White and African American students

Latino students experienced lower proficiency (as tested) than African American students
in Science (- 5% points) and History (-2% points).

The School of Social Justice and Ecology plans to spend time over the summer studying
both these data and what our current teachers know about this gap in achievement in their own
classes/students. The challenges reflected in this school-wide record of achievement will be
discussed in our design teams, amongst our educators and with our prospective parents and
community partners, and across the dimensions of the plan for the school: school culture,
curriculum design, rigorous classroom and instructional strategies, parents and community
partnerships, assessment, student support and opportunities for individual and accelerated-
learning plans for our students. We will consult with our BAYCES coaches, read school reform
research and observe leading practitioners to guide our thinking and the further design of the
SSJE program. This will inform how we address our dual goals of academic excellence and
equity.

School Demographics:
In 2002-2003 CDE reports that 3,221 students attended BHS. The enrollment in 2003-2004 is
closer to 2950.

Large School SSJE

White 36.7%

African American 29.1%

Latino 12.6%

Asian 7.9%




Multi-ethnic 12.8%

Native American .9%

Filipino .8%

ELL students 9% (288 students)
Source: School Fact Sheet provided by Matt Huxley

Student Enrollment, by Ethnic Group BHS

Data reported are the number and percent of students in each racial/ethnic category as reported by CBEDS.

Number @ Percent Number | Percent

Racial/Ethnic Category of of Racial/Ethnic Category of of
Students | Students Students  Students
African-American 1,034 32.1 | Hispanic or Latino 383 11.9
American Indian or Alaska Native 12 0.4 | Pacific Islander 5 0.2
Asian 232 7.2 | White (Not Hispanic) 1,170 36.3
Filipino 25 0.8 | Multiple or No Response 360 11.2

Source: BUSD website school accountability report card 2002-2003

SSJE will reflect the demographic breakdown in the large school, based on the process being set
up to balance small school student assignments. We have met twice with representatives of PCAD,
and will set up additional meetings in the coming Academic Year. We will meet with representatives
of Boca, as well. A PCAD leader is on our design team. This fall, we will do an outreach night to
the community, which we are in the process of setting up. Parents of newly admitted students will be
expected to attend an orientation and to contract to follow our processes for maintaining
communication with the family and academic and emotional support of the student.

Our curriculum addresses issues of race, gender, and class equity as well as social justice. We are
confident that this will appeal both to students of color and to white students.

At the core of student support is our Advisory structure. All students will be assigned to an
advisor, who will coordinate academic, personal and other support for that child. The advisor will
also ensure communication with the student’s family.

Students will also be assigned to “vertical families”. These families will be multi-grade, unlike
the advisories. They will be key to making new students, and particularly 9th graders, feel welcomed
and included in our school. At regular intervals of about once a month, students will meet in these
groups to accomplish socially or academically meaningful tasks overseen by faculty.

We are looking into how to set up effective support groups for students of color, based on those
described by Beverly Daniel Tatum in the Boston-area METCO program (Why are all the Black kids
sitting together in the cafeteria? pp. 71-74) These groups will be led by appropriately trained
community members of color, and will permit the students in question to effectively address racial,
social, and academic concerns.

Faculty Capacity

Joel Hildebrandt has taught for 24 years, 14 at BHS. He is credentialed in Spanish, English and
ESL, with a Masters in teaching ESL, and has taught English and ESL in addition to all levels of
Spanish. He is currently enrolled in an administrative credentialing program at CSUH/BayCES. He
has sought conscientiously to address issues of equity throughout his teaching career. In his personal




life, he has many years of experience as an activist with a focus on direct action and direct
democracy.

Deborah Godner has taught English/History core for 14 years in Berkeley and Oakland middle
schools and more recently at Berkeley High School. She also taught an English support class for
failing students. She is CLAD credentialed, and holds a multiple subject credential as well as a
single subject in social science with a supplementary in English. She holds a Tier 1 Administrative
Credential through the BayCES/CSUH Lead program. While at Martin Luther King Middle School
(MLK), she started the Gay/Straight Alliance. She ran conflict resolution trainings both in Oakland
and at MLK, and led a girl power group for two years. She is also trained in Socratic Seminar and
Literature Circles. She has spent her years in education engaging students in a highly rigorous and
personalized curriculum with a focus on combating society’s “ism’s.

George Palen has taught math for 11 years at the middle and high school levels. He has a
Masters in math, and entered teaching to address issues of equity in the math curriculum. Before
coming to BHS, he taught three years at a startup middle school formed in Bayview-Hunters point
with a mission of addressing equity issues for that neighborhood. He is presently training with SF
State to address algebra curriculum issues.

Ellen Bracken has taught math for 7 years in BUSD, and previously taught math, art, and science
at a private middle school. She was involved in the Diversity Project's Action Research for
Teachers, and met regularly with other teachers doing cycles of inquiry in the classroom. She taught
in the BHS Summer Bridge and Rebound summer programs.

In addition to those teachers on the design team, SSJE Leadership has been working
continuously to identify and recruit interested teachers at Berkeley High. The following have
expressed a strong interest in working with us next year, and have begun to attend some of our
meetings. We recognize that we will need an additional science teacher, if not for the fall of 2005
then for the following fall, and an additional social studies teacher. Our leadership will continue to
work with our vice principal and the principal to recruit or hire the appropriate personnel.

Lisa Chan is a first-year teacher at Berkeley High School who chose to work at Berkeley High
for its progressive small school reform. She graduated from UC Santa Barbara with a Pharmacology
degree in 2002, and in 2004, she received her Single Subject Teaching Credential in Biology with a
supplemental degree in Chemistry from the Gevirtz Graduate School of Education at UCSB. She is
currently completing her Masters of Education, which focuses on scientific literacy. In the
classroom, she emphasizes reading comprehension skills in order to help guide students toward
scientific literacy—the ability to comprehend global scientific issues and general scientific topics.
Furthermore, she is aware of many issues surrounding ecology and the environment and understands
the need to impart such awareness and knowledge to our future populace.

Jared Baird has spent the last three years developing a vision for equitable and transformative
education for diverse high school students. Having taught English and History in Oakland and Santa
Barbara County, he completed Stanford University's Teacher Education Program and currently holds
a single subject teaching credential in secondary English with English Language Authorization, as
well as a Masters in education. While at Stanford, he worked closely with Linda Darling-Hammond
to design and facilitate a course on school reform and, in particular, the small-schools movement.
New to BHS, he currently teaches basic literacy, English, and World History in the Special Ed.
department and will be entering a credential program in special education (mild/moderate) at SF
State in the spring.

Jennifer Dieges has taught English for 2 years at BHS. She is CLAD credentialed, has a Masters
in English with an emphasis in Creative Writing and has also taken courses in teaching composition.
She taught public health education for 2 years as a Peace Corps Volunteer in West Africa. She has
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additional training as a river rafting guide and in swiftwater rescue from Friends of the River, a river
conservation organization, and in taking youth on outdoor trips with Bay Area Wilderness Training.

Vice Principal Mark Wolfe is the Berkeley High School administrator working with SSJE. Mark
has a law degree from Cornell University and worked as an attorney in Seattle, Washington where
he handled various environmental law matters. Mark has taught the Anti-Discrimination Law
workshop to Oregon teachers at Southern Oregon University for the past nine years. As a teacher of
twelve years, Mark devoted his professional career to serving the needs of underrepresented and at-
risk students. As SSJE administrator, Mark’s professional development includes attending several
small schools conferences as well as contacting and visiting administrators of other successful small
schools.

Teaching and Learning and Equity

Literacy

A focus on literacy development is a critical and integrated part of our curriculum across
disciplines. We strive for a balance of explicit teaching of skills within the context of meaningful,
relevant, and thematically rich curriculum which emphasizes issues of social justice and ecology. These
captivating issues will serve both as a vehicle for student engagement as well as valued academic
outcomes for students. All students have regular access to a publicized “community bank™ of literacy
strategies and skills which are posted, practiced, and reinforced in all classrooms. These strategies will be
aligned with the CES Habits of Mind and Heart and the California State Standards. These strategies will
work to reinforce essential literacy skills by providing students with repetition through familiarity with
the structures, while giving teachers of all disciplines the freedom to apply them in rich and varied
contexts. Through the consistent use of rubrics across disciplines and classrooms, we challenge our
students to achieve mastery of essential reading, writing, speaking, and thinking skills and take
ownership of their learning.

The writing process, which focuses on fluency, revision, and editing, is integral to all
Humanities classes and across the curriculum. Students will write in all classes. They will keep journals
for reflection, metacogtive-awareness, and fluency development. They will revise writing until they have
mastered the writing type. They will practice peer-editing. We work closely with the Writer’s Room
Program and other community partners such as the Bay Area Writing Project to provide students with
one-on-one coaching in the writing process. Some of our teachers already have experience working with
the Writer’s Room Program, which has been quite successful in helping Berkeley middle and high school
students improve their writing.

Our reading program consistently uses a variety of successful strategies, including SIR (Silent
Independent Reading), Read-Alouds, Literature Circles, Socratic Seminar, and Buddy Reading. Students
will read silently (with guided foci and books of their choice) in order to create and support a community
and a culture of readers, to practice and build a bank of reading strategies, and to support and challenge
readers at a variety of levels. Teachers will read aloud to students in order to model powerful reading
strategies, using the same roles we use in literature circles to focus on reading comprehension and to
guide class discussions. These literature circles reading strategies/roles can be applied across the
curriculum to a variety of “texts”. For example, take the literature circles role called, Dynamic Describer,
which focuses kids on images they get from the reading. Students will practice how to draw vivid scenes
from a novel in an English class and how to present a word problem in a math class by creating visual
images in the minds of the audience. Socratic Seminar is a powerful literacy strategy that can be used
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across disciplines to practice understanding “text”, providing evidence for arguments, and speaking
publicly, while creating community. Students in Socratic Seminar can discuss a current events article or a
scientific hypothesis.

Our students will learn to:

* Write clear, well-organized essays with solid evidence

* Design and conduct rigorous, well-documented research projects/papers

 Express themselves creatively through language

» Make written, illustrated and oral presentations through a variety of media

* Be strong readers who have a variety of strategies to comprehend and connect to the text
* Think critically and analytically about themselves and the world

In order to achieve these goals we will implement the following practices across the
curriculum (Math, Science, English, History, P.E.):

Once a week students will:

1) read silently and aloud

2) practice note taking skills which reflect the diversity of note taking practices in different
topics, disciplines and genres, learn and practice brainstorming techniques such as graphic
organizers, mind-maps and outlines relevant to the discipline and genre (CDE English Standard
Writing Strategies 1.0)

3) reflect on learning through journal writing in the form of pre— and post— reading responses
(think writes and quick writes) to reflect on how they figured out a math problem or to synthesize
what they learned about a history project

4) speak publicly and listen actively (CDE English Standard Listening and Speaking Strategies
1.0), through discussions, fish bowls, and presentations

5) access information by interviewing others, and using the library and the internet for research

In order to thematically integrate the curriculum and connect the core subjects, SSJE will have
semester- or year-long themes or “through-lines” such as: energy, balance/imbalance, change,
sustainability, and sense of place. The Humanities, Science and Math teachers will work together to
develop these themes or through-lines based on the ESSENTIAL QUESTIONS and what is
developmentally appropriate at each grade level. Novels will be chosen to address the
themes/through-lines.

The following are examples of potential novels and other books based on the themes/through-
lines:

oh grade = SELF / Fast Food Nation (science, economics, statistics / math, social justice — labor,
identity, ethnic studies, culture); City of the Beasts, Isabel Allende (ecology, modernization,
destruction of indigenous cultures, global economics, medicinal plant science, teenage identity), The
Way to Rainy Mountain, Scott Momaday (personal journey in nature)

10™ grade = WORLD / Savages by Joe Kane (“development”, globalization, indigenous
cultures); Red Azalea Anchee Min (agricultural science & economics), Things Fall Apart Chinua
Achebe (colonialism / social justice, agricultural science & economics), Siddartha Hesse

11"™grade= The Dispossessed, Ursula LeGuin,
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12" grade= Silent Spring by Rachel Carson, Walden, Autobiographies of Social Activists such as
Nelson Mandela, Rigoberta Menchu, Alice Walker, Thoreau, Judy Bari.

Math

The math program for the School for Social Justice and Ecology will provide students in the
school with a deep understanding of how and why mathematics works.

Mathematics is the study of the construction of models that explain how the world works. An
understanding of mathematics gives insight to many areas of human life, from the understanding of
scientific processes we experience in our day-to-day lives to the organization of the logical thought
process we all need to understand our society. Students in SSJE will learn how to construct
mathematical models, how to prove their veracity, and how to apply these models to real life
situations.

Students develop math concepts through experimentations with real life situations and by
modeling using manipulatives such coins, die, and colored cubes. Through these processes students
discover mathematical relationships and patterns, which then lead to generalizations and predictions
about the mathematics involved in an activity. Students will be confronted with curricular units that
not only model mathematical ideas, but also place those models into real life decision-making
situations and put the lessons in context. Examples of modeling in the Interactive Math Program
(IMP) text as it is presently written include the application of trigonometry to Ferris Wheel rides and
the application of algebraic equations and expressions to the real life situation of the westward
expansion of the United States in the 19™ century.

The IMP curriculum draws material from a wide range of disciplines and activities such as
history, sports, game theory and physics to provide a rich environment within which to study
mathematics. The IMP approach lends itself to the inclusion of interesting studies of ecological and
social justice issues. Population growth, air and water quality studies, public polling and voter
enfranchisement issues, social welfare statistics and economic modeling are just a handful of topics
that provide opportunities for mathematical inquiry. Through exposure to this variety of problem
solving situations, students will construct their own understanding of the fundamental ideas within
mathematics.

The teachers in the classroom will act as facilitators in this process, providing students with
meaningful learning experiences and guiding students in their discovery of the mathematics. The
curriculum will be organized into thematic units that make sense of the mathematics.

The math curriculum used in SSJE will support the curriculum reform recommended recently in
the NCTM Standards by integrating traditional material with additional topics such probability and
statistics. Students come to the high school with a diverse range of mathematical skills and abilities.
In response, this curriculum is designed for and works well in heterogeneous classrooms.

In order to improve achievement in the area of math several support structures must be in place.
An appropriate curriculum must be implemented, a program that allows students to access the
mathematical concepts given their current skill level but simultaneously provide the necessary
challenge to promote intellectual growth. A welcoming and compassionate classroom environment
enables students to feel confident to take the necessary risks in the learning process and to feel
comfortable seeking assistance when required.

Adult presence in the classroom with peer tutors, UC Berkeley tutors, or community volunteers
will lower the adult to student ratio and provide essential in-class help. Additional support is
provided with the after school math tutoring available on site at the Student Learning Center.

13



Finally, teachers will continue their study of best practices within the classroom to continue to
reevaluate and reform math education.

It is our belief that a rigorous understanding of mathematics arises from a personal interaction
with concrete situations that allow for profound insight. In doing so students are confronted with the
language of mathematics. In a sense mathematics is a language unto itself. Once the language is
learned, the ideas within mathematics are nothing more than common sense. The goal of the SSJE
mathematics program will be to enable students to understand mathematics as common sense.

The School for Social Justice and Ecology has a philosophy of instruction that emphasizes
authentic teaching and learning of a rigorous curriculum based upon inquiry and problem solving.
The math program will play an important role in putting this philosophy into practice.

Science

Our goal is to foster a strong interest in science that will generate deeper understanding and higher
application skills. In general, students in the United States do not like science and are not performing
well in science. In fact, graduating high school students in this nation fall well below other students
around the world in terms of possessing science literacy. Therefore, we have a science education crisis
in the United States (Morrone, 2001). One cause of this crisis is that students lose interest in the topic
and therefore only work hard for the grade or become completely unconnected to the classroom. This
occurs when the student sees the topic as unrelated to her/his life. When this is the outcome, we have
failed the students because we are not fostering love of learning. Another cause is that students give up
when tremendous memorizing and/or higher-level math is required for the course. There are numerous
reasons for the difficulties with memorization and mathematic competency, and they too need to be
addressed. However, we cannot wait for those needs to be met before engaging students with science.
Current U.S. science education fails to meet students’ needs. Ecology based education is very
experiential in nature, so it easily lends itself to learning about real life. Our small school will use a more
hands-on science curriculum because it allows students to become more engaged with their education,
and thus to be more successful in the subject. Teachers will provide for student-centered questioning of
the ecological world surrounding them and provide the tools to answer the authentic questions. Thus it
can fulfill many of the students’ needs, and enable us to address the crisis in science education. (Dutta,
2004)

The science component is essential to our small school for several reasons. The scientific
method informs the Inquiry Process, which is key to both how our students learn about the world, and to
how we evaluate the effectiveness of our program. It is necessary for students to have a solid science
base in order to understand the full implications of both environmental challenges and social injustices
and their solutions. Also, science forms the foundation of many of our community service projects and
internships. Additionally, our equity focus calls us to address the inadequate representation within the
scientific community both of women and of people of color.

The goal of the science program in our small school is to teach for understanding within the
context of social justice and ecology. According to leading educators at Harvard University’s Project
Zero program, “Understanding is being able to carry out a variety of actions or "performances" that
show one's grasp of a topic and at the same time advance it. It is being able to take knowledge and use it
in new ways.” (Project Zero is an educational research group at the Graduate School of Education at
Harvard University, whose mission is to understand and enhance learning, thinking, and creativity in the
arts, as well as humanistic and scientific disciplines, at the individual and institutional levels.)

Tasks that form true understanding (performance understanding) can be immensely varied. By
definition they must demand critical thinking; they must take students beyond what they already know.
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According to leading education expert David Perkins, an expert on developing critical thinking in
learners:

Most classroom activities are too routine to reach this goal--spelling drills, true-and-false
quizzes, arithmetic exercises, many conventional essay questions, and so on. Such performances have
their importance too, of course. But they are not performances of understanding; hence they do not do
much to build understanding.

The science course work in our small school focuses on teaching students to think critically while
meeting the state education standards for science courses and content, 9-12: Chemistry, Biology/Life
Science, Earth Science, and Investigation and Experimentation. For example in 9th grade our students
participate in examining the importance of water to society, the origins of California's fresh water, and
the relationship between supply and need (Earth Science Standard 9c). Similarly, but in a more
sophisticated manner, our 12" graders demonstrate the relationship between the biogeochemical cycles
(Biology/Life Science Standard 6d). We adhere to our goal of making learning a long-term, critical
thinking process. Our science instruction provides for rich, ongoing assessment that includes portfolio
assessments, long and short term projects, individual and group labs, exams, and informal assessments.
Finally, we teach for transfer into other contexts. Students will learn the concepts and then be able to
apply them under differing conditions. This provides evidence for actual understanding. For example,
after learning the biogeochemical cycles, students will be able to create their own Eco-chambers and
alter the conditions to make it favorable for life supporting conditions.

Our curriculum is interdisciplinary, drawing upon biology, ecology, and chemistry but also the
resources of such environmentally related disciplines as environmental justice and ethics.
Interrelationships between the humanities, social sciences, mathematics, and natural sciences are
emphasized. Since ecology based education is highly interdisciplinary and draws upon everyday
ecosystem relationships, students find the topics relevant to their lives. This rekindles in them an
appreciation for science. As the subject sparks their interest, the students grasp science topics more
readily. An increase in students’ knowledge leads to change in behavior within the classroom. Studies
conducted worldwide indicate that when students are personally connected to the material taught, their
vested interest motivates them to participate in the course work and so alleviates the feeling of being
disenfranchised in the education process (Bradley, Waliczek, and Zajicak, 1999). The study of ecology
and environmental policy connects readily to such social justice issues as environmental racism, the fair
allocation of scare resources, and the disproportionate access to energy and to clean water and air. An
example of this came up when Berkeley High students investigated issues of air and water quality in
Bayview-Hunters Point. Scientific documentation helped to make clear the disparity between this
neighborhood and other areas of San Francisco.

Our science courses integrate the diverse science disciplines at the same time as preparing our
students to understand the science behind the major environmental issues of the day. Some examples of
science units that work well for both of these purposes include:

Global Warming—The carbon cycle, chemical bonding, photosynthesis and respiration

Habitat Destruction—Food webs, biomes, case studies of endangered species

Energy Use—Physics and chemistry of cars, bicycles, and electricity generation

Toxics and Cancer—Cell biology, statistics, and environmental racism

Health and Diseases—Viruses, bacteria, the immune system

Additionally, we stress the scientific method and the process of evolution.

A science unit on Global Climate change may include the following components:
-We address the controversial question of how human activities may be changing Earth's climate.
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-We take students on a virtual "field trip" to Mauna Loa Observatory where they see how

scientists have measured carbon dioxide in the Earth's atmosphere since 1957.

-They graph and interpret data from Mauna Loa and other observatories that led to the

prediction, in 1988, that changes in our atmosphere will cause the entire globe to gradually warm

up.

-They also measure carbon dioxide in the laboratory to find out how much is contained in a

sample of human breath and car exhaust.

-We discuss the consensus of opinion about global climate change that finally emerged in 1995.

This lesson identifies scientific questions that still remain unanswered, and involves students in
thinking about the economic, political, and ethical implications of regulating human activities to
reduce the likelihood of global climate change.

We support our students’ learning by paying heed to developmental factors. During their
freshman year, our students take a course in earth science. We continue to foster the growth,
learning, and critical thinking skills gained in middle school by requiring this 9" grade science
course. In the sophomore and junior years, students will take biology and chemistry, respectively.
This order sequence meets the developmental needs of the students. Chemistry involves more
abstract thinking; juniors will have the opportunity to be more successful in chemistry as they
develop the abstract thinking portion of the brain and gain enough mathematical background. In the
senior year, students take an advanced environmental science course, which requires them to
integrate the science concepts gain in the freshman through junior years. Through community
partnerships, advisories, professional development workshops, tutoring, student skills workshops,
and other means, we work with our students’ families to ensure that all students are successful in
their science, math, and other coursework.

Additionally, we utilize the local community as a resource. Our students participate in
internships and service learning projects with organizations and individuals who actively grapple with
the tensions between social justice and ecology. Students are required to demonstrate some working
knowledge as to how policy is made with respect to ecology and environmental issues and concerns
at the local, state, and federal level. Many of our community service projects and internships, which are
essential to preparing our students for the outside world as they prepare for college and their place in the
community as adults, will be in partnership with local scientific and environmental organizations such as
Lawrence Berkeley Labs, the UC’s Department of Natural Resources, the Lawrence Hall of Science, the
Watershed Project, and the Oakland Community Food Project.

Science and ecology connect naturally with other disciplines. Since science is pervasive
throughout all time and in all societies, drawing links to the scientific world and to historical contexts
such as union workers during the industrial revolution in social studies, novels such as Ishmael in
English, graphing in mathematics, or geography in Spanish, can be done with ease. Teachers from
various disciplines work to make these links seamless rather than seeming forced. Overarching topics
will be created for each grade level to guide the teaching in each subject. According to Lois Hetland,
Ed.M., Harvard University, Overarching topics or through-lines “are important, exciting, stimulating
topics that are accessible for the particular students we teach and that offer ready connections to other
important dimensions of thought--other disciplines, other contexts of personal interest or concern or
expertise, other ways of thinking and learning.” We use this as one of our guiding principles when
developing curriculum and for working across the curriculum. Examples of through-lines include: How
does energy flows through time and the ecosystem? Nothing happens just because! Students will gain a
sense of fascination with the living and nonliving world through these themes.
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Our science teachers will be provided with the resources to implement this piece of our program
effectively. This includes not only materials, but also professional training as needed in such areas as
curriculum integration and scaffolding, and the time necessary to develop the curriculum. The latter
may take the form both of common prep and meeting times and of paid release time.

In order to facilitate the ongoing input of the outstanding Berkeley science community into our
curriculum, we have decided to create a Science Advisory Board. This group will continue the work that
we began at our Science Roundtable on October 22, 2004; that is, they will advise us on how best to
deliver a dynamic, challenging, hands-on, integrated science curriculum with a social justice focus to
our students. They will keep us abreast of relevant scientific and science curriculum developments, and
help us to access resources outside the classroom. Such resources will include scientific exploration in
the community (field work), guest speakers and presenters, and service learning/internships. They will
meet on a regular basis, as determined best in their own professional judgment and by the needs of the
school's leadership and science teachers. As we begin our project of integrating the sciences with each
other and with other disciplines, and of applying them to real world situations, our science advisors will
be an invaluable resource. As of this writing, the SSJE Science Advisory Board consists of:

Carol Balfe, PhD, science curriculum consultant to BayCES and Emery School District

Debolina Dutta, MS, science teacher at Marin Academy, credentialed in environmental science,

biology, physical science, chemistry and algebra

Steve Wake, UC Berkeley graduate with 4 years of experience teaching integrated science and

chemistry at BHS and background in environmental compliance and alternative fuel vehicles

We are optimistic that more local scientists will join as we continue our science Roundtable
meetings.

References for this section:

Bradley, J. C., Waliczek, T. M., & Zajicek, J. M. (1999) Relationship between environmental
knowledge and environmental attitude of high school students. The Journal of Environmental
Education, 30 (3), 17-21. Retrieved September 23, 2003, from Wilson Web database.

Dutta, Debolina. (2004). High School Environmental Science Curriculum to Help Alleviate the
Science Education and Environmental Crisis. Unpublished master’s thesis. University of San Francisco.

Morrone, M. (2001). Primary and secondary school environmental health science education and the
education crisis: A survey of science teachers. Journal of Environmental Health, 63 (9), 26-30.
Retrieved June 3, 2003, from Proquest database.

Perkins, David. Teaching for Understanding. American Educator: The Professional Journal of the
American Federation of Teachers; vI7 n3, 8,28-35, Fall 1993.

Project Zero (2004, November 14). APLS Teaching for Understanding.
http://learnweb.harvard.edu/alps/tfu/index.cfm

Lawrence Hall of Science Global Systems Science curriculum:
http://www.lhs.berkeley.edu/GSS/index.html
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Philosophy of Instruction

The School for Social Justice and Ecology advocates a teaching philosophy that emphasizes
authentic teaching and learning through inquiry and problem solving, encompassing the state
educational standards. We believe that in an atmosphere of experiential learning, students will
develop a hunger for the pursuit of knowledge and wisdom, and can thus be pushed to achieve at a
high level in ways that are meaningful to the student and are academically rigorous. Support
structures will be in place to facilitate achieving these high outcomes.

We believe that students learn by doing. Students learn when the material is organized
thematically, when applications to the real world and to personal experience exist, when students
have personal relationships to others in the classroom, and when students are given the chance to
think for themselves. Powerful learning experiences are created when students are placed in
situations of discovery and are asked to construct their own understanding of subject matter.
Coinciding with an atmosphere of experiential and discovery learning will be a structure of academic
rigor. Students will be pushed to formalize their thoughts and demonstrate mastery. Concrete
expectations will be communicated to the students through the use of rubrics, displays of excellent
student work and demonstrations of excellent practice. Assessments will be authentic, focusing on
students’ exhibitions of work done and knowledge gained.

We will give students opportunities to learn through service to their community.

We understand that we will need to develop meaningful professional development opportunities for
teachers in order to support our educational goals. Curricular development is an important part of
the bigger picture of professional development, as is mentioned in other sections of this RFA.

Finally, we see the necessity of integrating cultural and ecological awareness into the fabric of
our curriculum. We understand that a good educational system must be an integral part of a larger
cultural system that is healthy and sustainable and is itself part of a larger ecosystem that is healthy
and sustainable. Our teaching philosophy must come from an understanding of the problems facing
the world today. Through the shared visioning of wise and compassionate solutions to the problems
of today we will involve our students in relevant and meaningful educational experiences that will
have a profound impact upon their understanding of the world in which they live and their capacity
to affect positive change in this world.

The teachers in the School of Social Justice are committed to addressing issues of equity in
education, and to bringing about authentic education in the public school system. Having common
experience with the BUSD, and such a diverse population of students, we all face the same equity
issues in our classroom.

Instructional Strategies

The School for Social Justice and Ecology advocates a teaching philosophy that emphasizes
authentic teaching and learning through inquiry and problem solving, encompassing the state
educational standards. We believe that in an atmosphere of experiential learning, students will
develop a hunger for the pursuit of knowledge and wisdom, and can thus be pushed to achieve at a
high level in ways that are meaningful to the student and are academically rigorous. Support
structures insure that students attain these high outcomes.

Students learn when the material is organized thematically, when applications to the real world

and to personal experience exist, when students have personal relationships to others in the
classroom, and when students are given the chance to think for themselves. Powerful learning
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experiences are created when students are placed in situations of discovery and are asked to
construct their own understanding of subject matter.

Coinciding with an atmosphere of experiential and discovery learning will be a structure of
academic rigor. Students will be pushed to formalize their thoughts and demonstrate mastery.
Concrete expectations will be communicated to the students through the use of rubrics, displays of
excellent student work and demonstrations of excellent practice. Assessments will be authentic,
focusing on students’ exhibitions of work done and knowledge gained. We will also give students
opportunities to learn through service to their community.

We understand that we will need to develop meaningful professional development opportunities
for teachers in order to support our educational goals. Curricular development is an important part
of the bigger picture of professional development, as is mentioned in other sections of this RFA.

Finally, we see the necessity of integrating cultural and ecological awareness into the fabric of
our curriculum. We understand that a good educational system must be an integral part of a larger
cultural system that is healthy and sustainable and is itself part of a larger ecosystem that is healthy
and sustainable. Our teaching philosophy must come from an understanding of the problems facing
the world today. Through the shared visioning of wise and compassionate solutions to the problems
of today we will involve our students in relevant and meaningful educational experiences that will
have a profound impact upon their understanding of the world in which they live and their capacity
to affect positive change in this world.

The teachers in the School of Social Justice are committed to addressing issues of equity in
education, and to bringing about authentic education in the public school system. Having common
experience with the BUSD, and such a diverse population of students, we all face the same equity
concerns in our classroom.

Critical Thinking:

SSJE will demand intellectually challenging work from students across the curriculum. We will
develop thematic units of study which require students to generate and analyze provocative essential
questions (CES), while simultaneously acquiring information. These essential questions will lead
students through a process of analysis, synthesis, and arrival at their own conclusions, with the ability to
explain their own thinking. Students will be encouraged to be problem solvers by grappling with real-life
issues through inquiry processes. Students will be exposed to discovery-based and constructivist
approaches, where they will be given challenging tasks and required to construct their own knowledge in
order to discover relationships and answers. They will go down multiple paths to arrive at both
conclusions and further questions. Students will be required to explore point of view and perspective,
with attention paid to detecting bias and putting themselves in many different “shoes”. Curriculum will
be centered on the complex issues of social justice and ecology, which are perfect vehicles to engage
students in critical thinking.

Instructional Strategies:

SSJE will employ instructional strategies which will focus on “teaching high” while simultaneously
addressing and tackling the gap in academic achievement and basic skills. These strategies are
designed to reach and challenge all students, with special attention paid to those who are “below
grade level” or “behind” in academic skills without compromising the academic rigor for all.
Students will “ weigh and use evidence, address multiple perspectives, make connections among
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ideas, speculate on alternatives, assess the value of the ideas they have studied, and present their
ideas clearly with the appropriate use of convention” in all classes. (Linda Darling Hammond/Habits
of Mind, 2002) Curriculum will be relevant and linked to students’ lives and interests as much as
possible within the context of the California State Standards.

*Project-Based Learning- PBL is a “systematic teaching method that engages students in learning
knowledge and skills (standards-focused) through an extended inquiry process structured around
complex, authentic questions and carefully designed products and tasks.” (Buck Institute for
Education) Some of us have already been trained in PBL and we would like more training for the
entire staff.

*Teaching for Mastery/Authentic Assessment/High Standards- We want to create a culture of
revision where students can rework a paper or project until they are satisfied with their graded/have
mastered the skills at a higher level. Grading for us is not punitive; rather it is a chance to assess
where you are and how you can push yourself to do better. We are also committed to clear,
consistent and public rubrics, portfolios, and public exhibitions of work, which improve student
performance and teacher accountability. All teachers will have common expectations for what
students should know and common rubrics for assessing that knowledge.

*Constructivist Learning- Teacher as Coach, Guide, and Facilitator who directly and explicitly
delivers mini-lessons which students identify or demonstrate a need-to-know on skills in the service
of bigger projects. Literature Circles and Socratic Seminar are also effective approaches that-fall
under this strategy.

*Community Service/Internships- We are committed to creating opportunities for real-world
experience which builds responsibility in teenagers, allows them to explore career interests, and see
their role in creating a more just society for all.

*Differentiated Instruction within heterogeneously-grouped classes is an area in which we need
more training. We are committed to teachers paying special attention to scaffolding- explicit step-by-
step processes, checklists and timelines for project management, and “how to” mini-lessons that
break down the skills needed to successfully complete a big project or paper. (Research paper =
mini-lessons on brainstorming, note-taking, paraphrasing, paragraph organization, editing, etc.) The
goal is to break down skills and allow for students to be challenged at a variety of academic levels.

*Equity-based curriculum- Teachers will consistently develop their own consciousness about all of
the “isms” and consciously interrupt inequitable patterns both in the classroom/school community.
Teachers will be committed to providing truly multi-cultural curricula, not tokenism, but curricula
where all groups of people and cultures (especially those often left out of the textbooks) are highly
visible and empowered. This approach creates a high level of student engagement. Curriculum will
focus, not just the oppression of certain groups, but on alliances between different groups throughout
history.

All student assessments will be tied directly into teaching, so that our teaching is actually supported
by the assessments themselves. Units will be designed “backwards” so that the assessments are built in
and the units are scaffolded to connect to the evaluations of student performance and mastery. We view
assessment as an on-going process, not “the test at the end”. The assessments will give teachers, students,
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and families feedback about the mastery level and progress of the student as well as our own teaching.
We are committed to generating clear and explicit teacher-led standards-setting within the guidelines of
the California State Standards. Teachers will set internal indicators of success based on student data. This
data will become a part of a feedback loop and will inform teachers about how and where to push
students forward. We are committed to setting curricular objectives or “standards” in line with the CES
and Deborah Meier’s Habits of Mind, Heart, and Work which focus on critical thinking and analysis.
These Habits will be over-arching and tied to our rubrics and expectations across disciplines. We are also
committed to developing students who are historians, scientists, mathematicians, and writers; we want
them to see the world through these different lenses and be armed with critical thinking strategies to
approach problems in the world across all disciplines. We will ask: What does it mean to know
something or be an “expert” in the different academic disciplines? We are also committed to set our
“standards” or curricular objectives to address the question: What is the heart of what we want students to
know is different subject areas and how is this all connected to our vision for social and environmental
justice? Students will be involved in the assessment process- developing rubrics and using anchor papers
for self-evaluation practice. Student participation in this assessment process will allow students to
become more autonomous . Rubrics will be posted in all classroom ; teachers and students will use a
common language for the “Habits” we use. Assessment will lead to revision and re-assessment.

Students will prepare interdisciplinary or multi-subject portfolios every semester. The portfolios will
consist of class projects and writings as well as community or service learning projects. Pieces from these
portfolios will be revised until they are ready for Exhibition and have reached the standards set out in the
rubrics connected to the Habits of Mind, Heart, and Work. Students will work with an advisory teacher
and will represent and defend their Exhibition pieces to a committee consisting of the advisor, another
teacher, a parent, guardian, or other important adult, and a peer. These portfolios are linked to the set of
“proficiencies” that students need to demonstrate in order to graduate from high school. Students will
create this set of “proficiencies” and present their work publicly in the form of Exhibitions at the end of
every school year in the areas of: Social Justice; Ecology or Environmental Studies/Science; Literature
and Writing; Mathematics, and Spanish.

English Language Development and
Special Education

English Language Learners:

ELL students, just like all students in SSJE, will receive an academically challenging education
that will be sensitive to each students comprehension and literacy levels. To facilitate literacy, SSJE
will offer a reading program that utilizes Literature Circles, Socratic Seminar, Reading
Apprenticeships and Scaffolded Instruction. When giving instructions, SSJE teachers will “check
in” with students to make sure they fully understand what is expected for them. SSJE English
classes will take advantage of the Writer/Coach Connection tutoring service on campus and ELL
students will, when necessary, be encouraged to attend the lunch-time Writer’s Café. The additional
heterogeneity that SSJE ELL students present is viewed as an opportunity for teachers and other
students.

SSJE teachers will either be CLAD credentialed or working on obtaining CLAD certification.

At present, two of the four SSJE Design Team teachers currently hold that credential. SSJE’s lead
teacher speaks fluent Spanish and has extensive experience working with Spanish speaking families.
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All SSJE teachers will participate in regular ELL professional development including attending an
ELL scaffolding workshop in the spring of 2005 (see professional development section). The SSJE
Leadership Team will meet regularly with the BHS ELL Department staff to receive feedback and
additional training in providing effective, quality instruction to ELL students. These meetings will
involve the SSJE Leadership Team identifying those ELL students who are struggling to be
academically successful, and what strategies the ELL Department recommends for increased
achievement. The Leadership Team will also do “Best Practices” visits to other small schools, both
at Berkeley High and through the BayCES network, to observe academically successful programs
for ELL students.

An SSJE staff member will meet with the BHS ELL Department to review the ELL student’s
BUSD District Home Survey to identify the primary languages spoken at home and what
accommodations and modifications are necessary to ensure student success. Some of these
accommodations and modifications are: SSJE will offer a Language Mentor, an adult role model
who was once an ELL student and who will act as a resource/mentor; after-school tutoring programs
such as R.I.S.E. that specifically work with ELL students; access to language translation computer
programs; and peer tutoring.

SSJE classrooms, hallways and other physical spaces will emphasize global perspectives and
promote diversity. For example, all SSJE classrooms will have mini-libraries featuring books in
languages of the world. SSJE will also actively recruit teachers of color and bi-lingual teachers.
SSJE programs such as Community Events, Back to School Night and Parent-Teacher Conferences
will include multi-cultural components as well as translation services whenever possible. The SSJE
Leadership will solicit regular feedback from ELL students and their families on whether SSJE feels
sufficiently inclusive, welcoming and academically appropriate. When SSJE teachers design
curriculum, they will try to include lessons that address the environmental and social justice needs of
the countries from where SSJE ELL students are originally from.

To determine how successful SSJE is at raising the academic achievement of ELL students,
SSJE’s analysis will be data driven. Utilizing the SASI computer system, several variables will be
analyzed. For example, SSJE will compare GPAs of non-ELL students to ELL students. SSJE will
analyze the data to see if there are particular classes where ELL students are struggling. If such a
problem does exist, SSJE will be ready with a remediation plan. This remediation plan will include
additional tutoring in the Advisories, support from the BHS ELL department and collaborative
problem-solving with parents. Using a reflective, inquiry model, SSJE staff will look closely at their
own teaching styles and habits and will critique them for cultural biases. Because the existing
research suggests that ELL students learn best using interactive, integrated curriculum, and worst
when lectured to, SSJE teachers will minimize the use of traditional lecturing. SSJE will also use
data to compare the academic success of SSJE ELL students relative to ELL students in other BHS
small schools as well as the BHS large school. As SSJE students take the California State STAR
tests and CAHSEE Exit Exams, SSJE will use those results to assess the quality of instruction that
ELL students are receiving. Lastly, SSJE will work with the BHS ELL Department to conduct
regular language acquisition assessments to make sure that all ELL students are making satisfactory
gains towards English proficiency.

Special Education Students:
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SSJE is committed to the inclusion model of Special Education and will have the necessary
strategies in place so all students can be successful in SSJE classes. To accomplish this SSJE will
start by having a full time special education teacher who will be devoted primarily to the needs of
SSJE special education students. This special education teacher, working as a co-teacher with the
regular education teacher, will insure that classroom instruction, activities and assignments are
accessible, manageable and meaningful to special education students. All SSJE regular education
teachers will know who their special education students are prior to the start of the school year and
SSJE staff will read and review each I.LE.P. Within the first few weeks of school, a staff member
will contact the guardians of the special education student and ask if they have any particular
concerns or questions. During the school year, the special education teacher and regular education
teacher will meet on a regular basis to evaluate both the relevance and accuracy of the .E.P. and to
determine how well the co-teachers are doing at actually meeting the terms of the I.LE.P. This will be
accomplished by creating common preps wherever possible and having periodic release time for
collaboration. When L.E.P. meetings occur, it will be the expectation that all SSJE regular education
teachers who have that student will attend.

SSJE staff will also utilize the B.H.S. large school Special Education Department resources such
as the school psychologist to strengthen SSJE special education services. The SSJE special
education teacher will take the lead role in identifying community-based services that would benefit
SSJE special education students. SSJE staff will regularly attend workshops and professional
development in the area of special education and will devote time at each Leadership Team meeting
to hear a report from SSJE’s special education teacher. The Leadership Team will also invite
parents of SSJE special education students to Leadership meetings and ask for feedback, suggestions
and concerns.

To further ensure the success of special education students, all special education students will be
scheduled into the master-schedule first. Great care and reflection will go into setting up a daily
class schedule that will maximize the chances that SSJE special education students will achieve
academic success. For example, if an elective has an unusually high number of special education
students, then that class’ overall size might be smaller than the average.

SSJE will also offer Peer Tutoring above and beyond the other normal tutoring options available
to SSJE students. Because “Social Justice” involves participation and an active role, SSJE will offer
its students several ways to make a positive impact on society. One of those options will be for 11®
and 12" graders to serve as peer tutors for low achieving and special education students.
Additionally, SSJE will not hesitate to spend a portion of its budget to hire Instructional Assistants to
raise the performance level of special education students.

Lastly, SSJE will use the same data driven model as described for ELL students to assess the
quality and effectiveness of its instruction for special education students. SSJE intends to maintain

high academic standards for all students and expects its teachers to help students accomplish these
goals.

Lesson Plan

23



We choose this lesson because it connects with our vision and our philosophy of instruction. It
challenges students to use critical thinking skills to grapple with current social and environmental
justice issues from many different points of view. It also provides students an opportunity to focus
on understanding problems and creating solutions. It is project-based and engaging. Furthermore, the
lesson plan lends itself to being interdisciplinary, clearly crossing over Math, Science, History,
Economics, and English.

Oil, Rainforests, and Indigenous Cultures: A Role Play on Oil and the

II.

I1I.

IV.

PR

Huaorani Indians in the Ecuadorian Rainforest
Taken from Bill Bigelow in RETHINKING GLOBALIZATION, pages 286-279

Lesson Plan Description: Students portray 5 groups: The Huaorani Indians, U.S.-based
Maxus Oil Company representatives, Ecuadorian environmentalists, evangelical missionaries,
and poor settlers or “colonists”. The teacher plays the Ecuadorian President, who presents a
plan for “development” of the Oriente- Eastern Ecuador and home to many indigenous
groups and a place with more biodiversity than anywhere on earth.

Lesson Objectives/ Goals: This unit gives students a glimpse of how globalization
plays out in one corner of the world. Students will:

a. understand the basic components of globalization such as: human lives, ecological
complexity, economic growth, “development”, and “progress”.

b. be alerted to the devastation and the resistance to globalization in this one case study.

C. see the complexities of the different roles and perspectives of the many players.

d. gain insight into their role and the role of the U.S.A. in globalization.

Materials:

a. Construction paper for placards and markers
Copies of roles- 1 per student in each of the 5 groups

c. Copies of the “President’s Statement on Development in the Oriente”- one for each
student in the class.

d. Copies of a map of Ecuador, including the Oriente region

e. Optional: Copies of excerpts from the book, Savages by Joe Kane

Procedure
Day I:

Show pictures or video clips of the Amazonian Rainforest and Amazon River so students
can SEE it.

Write the following on the board:

Time: Now

Place: The Oriente (rainforests of Eastern Ecuador)

Roles: Huaroani Indians, Maxus Oil Company, “Colonists”/Workers, Evangelical
Missionaries, Ecuadorian Environmentalists

Questions for the national debate on development:
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7. Should the Maxus Oil Company be allowed to explore for oil, build roads,oil wells, and
pipelines on Huaroani land in the Oriente? Why? Why not?

8. If not, what alternative plan do you have for developing Ecuador and The Oriente?

9. Should the government and missionaries build schools to “civilize” the Huaorani people?
Why? Why not?

10. Hand out the map of Ecuador and point out the province where the Huaroani live. (on the
back of the map are the debate questions) Point out the headwaters of the Amazon River
and the tributaries of the Amazon River and how they finger up into Huaorani land (The
ecological implications are clear- Pollution from the oil exploration will affect the
environment and everyone in the area, and will ultimately drain into the Amazon River
itself.

11. Teacher reads aloud excerpts from Savages as a hook /to pique their curiosity about the
Huaorani and their culture. Read pages 3 and 4, up to the top of page 5, at the break and
then from the break up to page 7 through the break at the bottom of page 8.

Day 2:

a. Tell students that each of them will portray one of the 5 groups on the board.
They have been invited by the President of Ecuador to a national debate on the
development of The Oriente. Point out the debate questions on the back of the
map. Tell students that each group must arrive at answers to all the questions, but
they will have a chance to meet and negotiate with the other groups.

b. Divide the class into 5 groups and put students in small groups at tables/desks.

c. Students read their roles carefully and aloud. Highlight important information that
will help you answer the debate questions. Everyone in the group should have the
same text highlighted. Teacher circulates and distributes placards to the groups
and also check for understanding.

d. Students write an interior monologue — the inner thoughts- from the standpoint of
their group. Invent a persona- Who are you? What do you fear? What do you hope
for? What experience shave you had that make you feel and think the way you
do? Group can brainstorm (web) before they write. They can each take on
different personas OR they can decide on one persona and use the web to guide
them. Have each group choose one interior monologue and read it aloud to the
class as a way to introduce the groups to each other prior to the alliance —
building/negotiating session and debate.

Day 3:

—

Post a sign that says:
2. National Debate on Development of the Oriente Region of Ecuador.

(98]

Write the process on the board.

4. The President of Ecuador —played by the teacher- will read the “President’s Statement on
the Development of the Oriente”.

5. Members of different groups will briefly question and comment on the President’s

statement.
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Students, in their small groups, will discuss the President’s statement and arrive at
tentative answers to the 3 debate questions. They each write them down.

Representatives will meet with reps. from other groups to negotiate and build alliances to
the 3 questions/answers.

Everyone will reassemble in their groups and write up their final speech (position) on the
development of the Oriente.

Teacher introduces her/himself as the President of Ecuador. Q & A Session. Students
must stay on their viewpoints/positions! Students do not make speeches at this point.
Students discuss the president’s statement and decide on answers to the 3 debate
questions. Teacher rotates to make sure that the answers area written from the point of the
group they represent and that their evidence is complete and specific. You may want to
give students a graphic organizer for pulling passages out of the text that they can use for
argument and evidence.

. Ask each group to choose half its members to be traveling negotiators. Their job is to
move from group to group seeing what the different points of view are and seeing what
possible alliances could be built or deals made. (15 minutes)

. Negotiators come back and present info. To their groups. Groups take notes. At this
point, everyone has to have their notes organized in a graphic organizer so that all
members have all information and arguments written down.

Teacher delivers mini-lesson (model it!) on how to structure the notes in the format of a
speech / persuasive essay (1 paragraph for each debate question) Make sure to go over
counterpoint and concession.

HOMEWORK: Everyone writes a speech from the notes in the graphic organizer.

Day 4:
The groups get together, read over the speeches, and choose the speech that they think is
the strongest. Groups assign roles for everyone to participate in the role play.
Students sit in groups in a circle with their placards visible. Make sure that people know
that this is a role play and that people are asked to represent ideas and beliefs that they
don’t necessarily believe in. Don’t make it too personal and don’t take it too personally.
Play your role with passion and conviction!
Reintroduce yourself as President and tell the “assembly” that what ever plan we decided
on for the Oriente, you expect 100% agreement. Allow each group to make its
presentation and then field questions, challenges, and comments. People can speak from
their speeches and their notes. This brief discussion after each speech works best.
. AT the end of the role play, thank everyone for participating with their opinions and tell
them that as President, you will be making the final decision.
FINAL THINK-WRITE- Ask students to step out of their roles to do this. Think-Write
Questions:
a. What do you think the President should decide for the development plan? How
should s/he answer the questions and WHY?
b. Are the Huaorani holding up “progress”? Isn’t in their own interests to become
“civilized” and “modern”? Why/Why not?
c. The Maxus Oil Company is just trying to make a profit by selling oil that you use
everyday. Couldn’t it be argued that they aren’t the problem, but you are? Why?
Why not?
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d. There are not many Huaorani living in the Oriente region. Do you agree with the
President that it is selfish for them to deny the rest of the country oil and the
development it could bring? Why? Why not?

e. What was the point of this role play? What did it make you think about or learn?

6. Class discussion on some of these questions.

DAY 5:
1. For a follow-up, we can show the video, Trinkets and Beads and use the
teaching guide to that video.

School /Family Partnerships

Parent Partnerships

Our Community Building Program:
Before the School Year begins -

In the first few weeks of the school year, advisors (directly tasked with home communication) will
meet with their new students and family members/caregivers, either at school or student’s home, based
upon family preference; a home visit would include a tour of the neighborhood. During this session, the
student will discuss their personal and academic goals and challenges, their passions and interests, etc.
Family members will provide related input as well as their expectations for their child’s experience. The
advisor will share information about the school and our vision; set expectations around two-way
communication, family involvement, student conduct, and conflict mediation; and present family
leadership opportunities. The advisor will also give a brief overview of the contract process. From this
conversation, a formal school/family contract tailored to the individual student will emerge for
agreement and signature.

During the School Year —

Monthly meetings will be held (on campus and in the homes of parent volunteers) to allow for the
discussion of equity issues with teachers, students and family members. Family members will share
information and experiences that shed light on what is and what is not working in terms of student
success. We will provide child care during these meetings as well as Spanish translation as needed.

A 1-2 page bilingual newsletter discussing upcoming SSJE and Parent Resource Center events and
highlighting notable successes, a “teacher’s corner”, etc. will be mailed on a regular basis to our families
and a broader mailing list to include our partnering community organizations, advisory board, etc.

On a quarterly basis, the advisory topics will include family/student topics where family members
will be invited to share in the advisory discussions on campus during the school day.

Family Pizza Nights will be held at least twice a year, bringing together parents, students, teachers
and administrators in a fun and open format to bolster networking and teambuilding in our school
community.

Through advisors, teachers, and administrators, our family members will be encouraged to
participate in class (assisting teachers), on field trips as chaperones, etc. Their presence in our space and
our activities (on and off campus) will be welcomed by all.

Families in Leadership Roles —
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For families who are able to take on leadership roles, we will look to them to host community
meetings in an effort to attract and welcome prospective students and their families, in addition to
maintaining a connection with existing families who are unable or unwilling to come to campus events
for whatever reason. Additionally, families of upperclassmen will be paired with families of incoming
9™ graders as family buddies to provide personal and perhaps more comfortable contact for new
members of our school community. We will consider stipends for these leadership roles and/or a paid
position for a Home School Liaison to ensure consistency and reliability. The Liaison position would be
designed specifically to keep in regular contact with our families.

Other Outreach and Ways to Stay Connected During the School Year —

We will establish a strong and viable communication channel with the Parent Resource Center in an
effort to support its programs and events and to provide much needed assistance with family/student
issues that may surface.

Lastly, we will strongly encourage and support the participation and membership of our teachers and
design team members in local community-based organizations, such as PCAD, BOCA, etc. in an effort
to stay closely connected to the community.

School Culture

Our overall goal at SSJE is to directly, rigorously, and reflectively address the achievement gap at
Berkeley High School which is closely correlated with race, gender, and social class. We are committed
to providing personalized structures and support that will help assist ALL students to achieve and
succeed. We are committed to transforming the ways that inequities present and repeat themselves in our
schools. We are committed to: a culture of strong, personalized relationships between students and
teachers, a culture of inquiry and data collection, and accountability for student growth and success.

*  We will identify and assess student skills (by way of middle school data and a writing &
reading proficiency exam upon entry into 9" grade or whatever year of entry into SSJE) and
create a Life Learning Plan within the context of a parent/guardian/teacher/student conference.
We might do this assessment during the summertime as individualized meetings.

* Students will have an advisory class and an advisory teacher who stays with them for the 4
years of high school. This person will be the home liaison and will monitor student academic
progress as well as support students both academically and emotionally.

*  We will institute “vertical families” so that older students will have connection and
responsibility for helping out and connecting to younger students.

*  We will offer a community service tutoring elective for students to offer academic support to
other students.

* Teachers will engage in regular cycles of inquiry to reflect on and evaluate gaps in student
learning, needs for teacher training, and to determine appropriate interventions.

* Communication with the families of our students is essential. Teachers will be on Be-Mail and
send regular emails to parents/guardians (as well as hard copies mailed home to non-email
parents) of the week’s agenda in class and for homework. We will set up a website with
message boards for parents/guardians. We will have teachers available to speak Spanish and
perhaps other languages represented in the BUSD community. We will have a community
newsletter published in a variety of languages updating families about the school and school
events. We will hold family potlucks once a marking period that will serve as social gatherings,
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forums for community updates, and will focus on how parents/guardians can get involved in
SSJE.

*  We will form partnerships with UC Berkeley tutors, the RISE program, Puente, PCAD, Wise
Scholars, churches, and other community organizations to bring struggling students extra
academic support. We are also committed to providing students with connections to social and
environmental justice organizations (service learning program) which will help students have
meaningful experiences and connect their learning to real life applications.

*  We will work closely with Special Ed. and ELL teachers in planning and inquiry to better serve
these populations. We will set up systems to hear from the ELL and Special Ed. teachers re:
what they envision and what works. We will make sure that ELL and Special Ed Students are
on our Student Leadership Council so that their needs are voiced, heard, and addressed.

*  We will keep data on students’ academic progress and keep track of struggling students through
advisories, cycles of Teacher Inquiry.

*  We will institute cores or blocked scheduling and “looping” where a teacher stays with her/his
students for more than one school year in order to reduce teacher load and provide more
personalized relationships between students and teachers.

* We will boldly address issues of race, gender, social class, and sexuality within the classroom,
curriculum, and within the structure and culture of the school. Teachers will be trained enough
to feel responsible for raising and grappling with the “isms” issues that students bring up.
Students will know that teachers are experienced in thinking about these issues and facilitating
student exploration and conflict around these issues. Teachers will revisit school structures such
as discipline systems or class discussion formats, which may be biased or create inequity re:
race, gender, social class, etc.

Conflict Resolution

SSJE encourages students to take ownership of their problems. Our staff and administration
oversee and manage the conflict resolution plan and ultimately are responsible for successful
resolution of conflicts. SSJE’s conflict resolution plan also offers parents the opportunity to be
actively engaged in resolving difficult issues by alerting them to school-wide problems as well as
conflicts involving their own children. SSJE’s conflict resolution plan is consistent with the B.H.S.
large school’s policy of discipline and safety. Because one important aspect of the school is “social
justice," our teachers weave principles of equity, democracy, due process and fairness in conflict
resolution throughout course curriculum. SSJE sees conflict as a “teachable moment” and a chance
to engage students in important work that mirrors the larger curriculum of “social justice.”

SSJE is committed to creating a school culture that proactively fosters conflict prevention in
preference to reacting with disciplinary measures. We will accomplish this by training all staff and
students in the work of the Bay Area Center for Nonviolent Communication (“NVC”). NVC, which
was started 35 years ago by Marshall Rosenberg PhD., focuses on the power of nonviolent
communication. NVC’s guiding principle is: “Underlying all human actions are needs that people
are seeking to meet, and understanding and acknowledging these needs can create a shared basis
for connection, cooperation, and more globally—peace.”

The NVC model has four components: (1) You articulate what you are observing without
judging or evaluating, (2) Then you state how you feel when you observe that action, (3) You state
what needs you have connected to these feelings, (4) Then you make a specific request. By
encouraging positive communication, and by discouraging hurtful and insulting language among
students in our school, we hope to prevent most conflicts before they arise. This model will be
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studied and implemented with students in their Advisories, incorporated into classroom rules, built
into curriculum development, and utilized during student-led parent conferences.

In conjunction with this philosophy of non-violent communication, SSJE will also develop a peer
mediation process where students will use the NVC model to allow students to dialogue in an open,
yet orderly, manner with one another on personal issues related to conflict. The peer mediation will
always be guided by an SSJE staff member and will strictly follow the larger school policies on
discipline, rules and consequences. BHS counselor Elisabeth Sandberg has experience in running
peer mediation and has agreed to assist in setting up the program.

From a structural, or procedural, stand point, the NVC model and peer mediation process will be
clearly articulated in the SSJE student handbook. Parents will be required to sign a form
acknowledging receipt, understanding and acceptance of SSJE’s conflict resolution policy. Students
and parents will understand that for most minor infractions, all involved parties will use the NVC
model and go through peer mediation under the supervision of SSJE staff. If the issue is not
resolved to the satisfaction of all parties or the SSJE administrator, then, as a last resort, the matter
will be referred to the SSJE administrator, a SSJE lead teacher or the SSJE counselor.

Because SSJE intends to occupy a contiguous physical space at Berkeley High School, we hope
to identify one Campus Safety Officer to work closely with, and know all of, the SSJE students and
staff. By creating a deeper, more regular relationship with a particular Campus Safety Officer, our
students will hopefully see the Officer as an ally and resource rather than an opponent. SSJE expects
that the Campus Safety Officer will also be trained in NVC.

As part of our on-going efforts at conflict prevention, SSJE will use the Advisories as a place for
students to process and develop their affective state. Whether doing a “Feelings Check-in” on index-
cards, tossing an anger ball at the end of a frustrating day, or role playing a potentially tense
situation, the Advisories will serve as a place for students to have reflective time to express to staff
what they need to be more academically successful.

Finally, as a key component of conflict prevention and creating a safe space for the academic
success of all students, SSJE is committed to making its hallways and classrooms safe for all
students and free from demeaning, derogatory remarks. Following the Berkeley Unified School
District’s explicit policies on Harassment and Discrimination, SSJE will act swiftly to ensure that no
child’s educational opportunities are compromised due to the actions of another. Again, applying the
vision of “social justice” to the local level, SSJE will empower students to effect positive change in
their own lives and classrooms. If resolution is not found through self-ownership of the problem,
then we will utilize such large school disciplinary resources as On Campus Suspension (O.C.S.) to
achieve proper conflict solutions. When student behavior creates safety concerns, the matter will go
directly to the SSJE administrator.

Communication Strategies

A Communication Protocol will be established so that students and families are aware of the
avenues through which they will receive current vital information. We will incorporate questions
into our application process which address what methods of communication that work best for our
families, i.e., communication vehicle (phone, email, mail), time of day, etc. We will present a
variety of participation possibilities and ask our families to indicate their level of interest in those
areas. Designated committees of the Leadership Council will follow-up with families based on their
responses.
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We will use flyers (sent home with the student), etree postings, and daily advisories as the most
viable and efficient means of frequent communication. Families will be connected to the Parent
Resource Center (PRC) via our flyers and newsletters, which will contain PRC-sponsored events.

Through our advisors and/or Home School Liaison, frequent phone contact to the home is
deemed critical. We will be communicating on positive and negative behaviors, as well as
personalized invitations to our school community events.

Conferences will be a collaborative effort between teachers, students, and parents. For
example, the student may take the lead in the conference presenting her portfolio or work, and may
be asked to assess her own strengths and weaknesses. Parents will also be asked to contribute to the
discussion revolving around the student’s progress and developments. Each grade level may require
a different format for the assessments and evaluation of their performance. In addition, parent
contact will include grade reports with (where possible) written narratives concerning student
progress. Parents will be notified at the beginning of the school year via their preferred mode of
communication, through their student’s advisor, that individual grade printouts come from all SSJE
teachers at regular intervals.

Post-Secondary Options

SSJE students are exposed to a variety of Post-Secondary Career Options from the time they
arrive as freshmen until they graduate at the end of their senior year. Post-Secondary Career Options
are explored in the SSJE Freshmen Seminar core, all four years of SSJE Advisories, in the College
Career Center, during SSJE Practicum Experiences and throughout SSJE Course Work. Through
this four year journey, SSJE students craft a pathway for their particular post-secondary choice. The
goal is for all SSJE students to be empowered with the confidence that a wide range of college and
career opportunities are available to them and that the unique learning experiences provided by SSJE
adequately prepared them for that next step. All SSJE students participate in the four year
comprehensive plan listed below.

9™ Grade: The freshmen year exposes SSJE students to multiple intelligences and helps them
understand that they have different strengths and weaknesses, as well as likes and dislikes. Students
also discover that they possess the potential and ability to reach new academic heights. Working
with B.H.S. Counselor Elizabeth Sandberg and other experts in the areas of cognitive development
and learning strategies, 9" graders will begin the self-exploration necessary to make thoughtful
career and college decisions. While students are not dissuaded from pursuing particular areas of
interest, students begin the process of taking an honest personal inventory of how they might choose
to focus on educational and career options related to social justice and ecology. In helping freshmen
begin the self-discovery related to post-career secondary options, the SSJE Advisories include a
focus on: stress and time management, personal reflection/journaling, community awareness and
teamwork. In Freshmen Seminar Cores, students begin to read and write about people working in
the fields of social activism, conservation and justice.

10™ Grade: In the sophomore year, students take the knowledge they have learned about
themselves and start conducting Interest Inventories. Using various computer programs and Web-
based learning tools related to aptitude and vocational interest, students gain further insight into
possible career and educational options. Sophomore Advisories focus on post-secondary career
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options by working more closely with counselor Elizabeth Sandberg and Ilene Abrams of the B.H.S.
College Career Center. The B.H.S. Career Counseling Office has just received funding to hire a
half-time counselor who will work primarily with 9™ and 10™ graders, and who will also help
students explore non-college career options. SSJE 12" graders will also guest speak in Sophomore
Advisories about their practicum and internship experiences and their post-secondary plans. In
Science and World History classes the curriculum includes a role-modeling unit which includes
biographies of historical figures in science and government.

11™ Grade: SSJE juniors analyze their Interest Inventories as well as other career assessment
tools and begin researching specific fields of study and careers. For some juniors, this will mean
working with Ilene Abrams to identify specific four-year colleges and programs. For other SSJE
Juniors it will involve identifying junior college and vocational programs. Juniors do Career
Mapping in their Advisory, hear from Guest Speakers and study for the PSAT exam. All juniors
will “shadow” at least 3 different seniors at their practicum. Juniors will also fill out a “Practicum
Request Form” (similar to a Course Request Form) where they identify their top internship choices
for the following year.

12th Grade: All seniors will start their practicum/field study in the fall semester. The objective
of the practicum is to give SSJE students a meaningful, hands-on experience to help them better
understand their post-secondary career options. The practicum is organized and scheduled through
the Senior Advisory and is based on the request the SSJE student made at the end of the junior year.
12™ graders also must complete a Senior Project which includes a reflective essay on the Practicum
experience as well as a formal presentation to a Senior Project Panel.

As part of the 12" grade curriculum, students also go into the field and interview various
professionals who work in the areas of social justice, equity and environmental rights. Students turn
these interviews into written reports and make presentations to other 12" graders in their Senior
Advisory. The Senior Advisory is also used for crafting college and work resumes. Working with
Ilene Abrams, SSJE 12" graders research and apply to specific four and two year colleges, trade
schools, vocational programs or jobs. Seniors will present their findings and lead an open forum with
the entire SSJE student body.

In addition to the grade-specific activities listed above, SSJE will host a Monthly Career Night
(“M.C.N.”) which will be open to all SSJE students, parents and staff. M.C.N. will feature a guest
presenter(s) who will talk about his or her current profession and the educational and personal
journey taken along the way. While presenters will come from a wide range of occupations, they
will share the common theme that a life devoted to ecological and social justice is a noble path.
There will be a question/answer period at the end. As a part of their post-secondary career
exploration, and to teach management, research and organizational skills, 12" graders will find and
select the speakers, and also run the event.

SSJE makes a special effort to identify post-secondary career and college opportunities for
students of color and economically disadvantaged students. For example, there will be many
speakers of color at the M.C.N. events. There will also be presentations specifically geared for
parents and students of color as well as on how to obtain scholarships, grants, gifts and loans for
college. SSJE has bi-lingual staff members and SSJE will work closely with the Berkeley High
School E.L.L. Department to assist E.L.L. students in researching, understanding, applying for and
obtaining scholarship and college admissions information.
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School Design

Curriculum Map

Our teaching focuses on inquiry and critical thinking embedded in a rigorous, standards-based
curriculum in the core subject areas of science, math, language arts, and social science. Within the
context of these disciplines, students explore the themes of social justice, equity, ecology, and
sustainability. At each grade level students address questions concerning existing problems, probe
potential solutions, manage dilemmas that come up, and work toward solutions in the contexts of social
justice and ecology. The following Essential Questions guide the core curriculum, enabling students to
deepen their awareness, knowledge, and capacity to address these challenging and important areas.
Students are aided in this endeavor through carefully selected teaching strategies, including Project-
based and Expeditionary Learning, Teaching for Mastery and Authentic Assessment, Constructivist
Learning, Differentiated Instruction, and an Equity-based curriculum (see also Philosophy of
Instruction).

The CES Habits of Mind, Heart, and Work guide us in educating the “whole student”, creating a
caring, connected school community and providing students with consistent opportunities to reflect on
their learning and to develop meta-cognition. The Habits of Mind, for example, include these key
questions regarding Evidence: How do you know what you know? What’s the evidence? One of the
Habits of Heart is Empathy. For example, How do I celebrate others' success? How is the suffering of
others affecting me? One of the Habits of Work is Organization. For example, Do you have what you
need and know where it is? Do you know what work you have to do? These Habits of Mind, Heart, and
Work will be consistently posted, practiced, and reinforced in all SSJE classrooms in order to provide a
culture of critical thinking, strong work habits, and personal reflection and growth.

Social Justice and Ecology Essential Questions:
*What would equitable and sustainable communities and systems look like?
*What obstacles to justice, equity, and sustainability are we aware of, and what ones do we need
to know more about?
*What concerns do I have about social justice, equity, and sustainability?
*How can these environmental and social challenges best be addressed and overcome? What skills
and talents do I have, and what skills do I need, in order to address these challenges effectively?

These themes and questions underlie and are integrated into all aspects of our program, and are
posted in our classrooms. Thus, the sets of skills that we will teach our students will enable them to
analyze and confront these issues effectively (see “Outcomes” in the Vision section of this document).
Service learning and internships will be incorporated into the students’ experience, so that they can
apply these concepts in their communities.

At each grade level, we stress interdisciplinary learning to the extent possible. We do this by
incorporating “through-lines”, or themes, into our interdisciplinary planning process. Teachers of
different subject areas collaborate to create learning opportunities that weave together elements of
science, humanities, math, and the arts. These lessons may take the form of interdisciplinary projects,
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team teaching, field work, or service learning that incorporates various subjects. Examples of such
themes include: energy, food, water, a sense of place, and balance.

Because a solid understanding and knowledge of science is essential to this model, we require our
students to take science all 4 years at Berkeley High. Science concepts and projects are often
integrated with concepts taught in humanities, math or other disciplines. Science classes integrate the
diverse sciences as much as possible, and provide extensive (hands-on) application of scientific
concepts.

To the extent possible, students will take all courses within our small school. Those courses that
cannot be taken within SSJE (e.g., French or video) will be taken by passport in other BHS schools.

SSJE Courses by Grade Level:

gt grade: Advisory, Freshman Seminar, IMP2, Earth or Integrated Science (to be decided
by our science teacher), PE, World Language or Art or Student Support Elective

10" grade: Advisory, World Lit, World History, Biology, IMP3 or 4, PE or World Language
or Art or Student Support Elective

11" grade: Advisory, American Lit, US History, Chemistry, IMP4, World Language or Art
or other Elective

12" grade: Advisory, Environmental Science with AP option, Calculus or Statistics with AP
option, Economics & Government, Social Justice Lit & Nature Writing (“Genre”),
Electives, Community Internship

The selection of these courses is intentional. We begin our 9™ graders with heterogeneous classes
in science and math as well as in the humanities. We believe that our student support components
give us the strength to carry this out for all students. The advisory, which meets weekly or bi-
weekly, serves as a home base for the student, and as a point of contact for the student’s family.
Most importantly, since we have cored 4 subjects in all four grade levels, we have a large portion of
the student’s day to work with. This gives us a good deal of flexibility in terms of how much time
we spend each day on a given subject, and for work on interdisciplinary projects, field work, special
guest presenters, and team teaching.

All of our courses at this point are UC and BUSD approved.

Size:

We will begin in the fall of 2005 with 126 students, 56 Freshmen and 66 Sophomores (see Chart
A). By the fall of 07 we will include grades 9-12, with a total of about 250 students. The experience
of the other small schools, Communication Arts & Sciences and Community Partnerships Academy,
appears to point clearly to a small small-school size, in order to maximize personalization, to provide
for the needs of all students, and to minimize scheduling complications. In addition, some research
indicates that schools should be no larger than this; see "The Tipping Point" by Malcolm Gladwell.

We expect to work with a counselor and a vice principal, as other small schools are doing. We
recognize that our school will comprise only a portion of the student loads for those staff people.
Facilities:

We expect to utilize a contiguous space containing approximately 8-10 regular classrooms. It is possible
that some of our science classes will need to be housed in the science wing (G-bldg.) and may be
separate from our other classrooms. We are in the process of examining possible locations within BHS.
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Resources

SSJE will encompass a minimum of 4 BHS periods for all students, straddling lunch time to give us
a 5-hour block of time to work with (see chart B, below). Within this time frame, we may include single
or double period classes, a hybrid of both, or some intermediate time period in order to provide in-depth
learning environments for students. We may also double up classes and do team teaching and/or student
mentoring. This time block will also accommodate expeditionary learning trips and advisories. Team
teaching, integrated learning, expeditions, and mentoring will be employed to increase motivation and
achievement for all students. Topics from social justice and ecology will provide the foci for integrated
learning in science, language arts, social studies, history, mathematics, literature and art.

This setup will require the following staffing:
*1.6 Social studies (9-12)
*1.6 English (9-12)
1.6 Math (9-12)
*1.6 Science (9-12)
*1-1.6 Spanish (depending on enrollment)
+.8 Arts or other electives
8 PE
+.5 (?) Counselor
*.4 (?) Vice Principal

Chart A: SSJE Student Population, 2005-06 through 2007-08

9 10 11 12
2005-06 56 66 0
2006-07 56 66 66
2007-08 56 66 66 66

2 sections of each grade level by fall ’07; Freshman classes “bought down” to 28 ea.

Chart B: Sample Student Schedules:

Year lst 2nd 3rd 4th 5th 6th
Freshman | PE Semin Eng | Semin IES | Earth Sci | IMP-2 Span/lang
Sophomor | Span/lang | World hist | World lit | IMP-3-4 Biology PE
Junior Span/lang | US history | Amer lit IMP-4 Chemistry | Art/electv
Senior Art/electv | SJ Lit Gov Env Sci Calc Span/lang

Some courses may need to be taken in the big school. We will decide which electives we can offer
within our program and which need to be passported out, depending on the enrollment for each class.
All students will also have an advisory on a weekly or biweekly basis. The classes on a given day do not
necessarily correspond to Berkeley High’s 6 periods; see “SSJE courses by grade level”, above, for an
explanation of this.

Professional Development

SSJE staff is currently engaged in various professional development activities and will continue
to build upon, broaden and strengthen their professional skills as they continue designing and

35



implementing the SSJE school, and teaching in, SSJE. Staff professional development will focus on
high academic achievement for students with a particular aim at learning teaching strategies that
raise the classroom success for students of color. Staff will not only build substantive knowledge
but will also receive training and visit schools that have implemented procedural changes such as
block scheduling and team-teaching.

Whenever a SSJE staff member attends, or is involved in, a professional development workshop,
he/she will make a presentation to the entire SSJE staff at the next staff meeting. Because SSJE’s
vision includes integrated, thematic curriculum, staff will not only attend workshops within their
areas of expertise, but will also attend professional development in different subject matters so that
staff develops greater empathy and understanding of their colleagues’ work.

Listed below are some of the projects, programs, conferences and workshops that SSJE staff are,
or will be, attending to further their professional development.

The Integrated Math Program (IMP) is a four-year program of problem-based mathematics that
replaces the traditional Algebra I-Geometry-Algebra II-Trigonometry-Precalculus sequence. It
exemplifies the curriculum reform called for in the Curriculum and Evaluation Standards of the
National Council of Teachers of Mathematics. The IMP curriculum integrates traditional material
with additional topics such as statistics, probability, curve fitting, and matrix algebra as
recommended by the NCTM Standards. The goal of the IMP curriculum is to make the learning of a
core mathematics curriculum accessible to everyone. Each unit is structured around a central
problem, and is designed for use with heterogeneous classrooms. This curriculum fits with the SSJE
teachers’ view that students should be actively engaged in discovering and constructing their own
knowledge, and that the teacher can often work most effectively as observer and facilitator, rather
than as imparter of knowledge.

The Algebra Project involves 12 mathematics teachers at Berkeley High who participate a
seminar one period a day to share materials and methods for improving students experience,
performance, and outcomes in Algebra 1 and IMP 1. It is a unique opportunity for teachers to engage
in authentic dialogue regarding the challenges that they face with students who arrive at the high
school with low performances, and how teachers can effectively approach these challenges.

Project Based Learning training includes Project-based Curriculum Design, Instructional
Delivery, Assessment and Evaluation. Participants look in depth at The Six A’s of designing
Projects: Authenticity, Academic Rigor, Applied Learning, Active Exploration, Adult Connections,
and Assessment Practices. Examples of Project Based Learning are created by participants as models
for future projects.

LEAD (Leading for Equity, Achievement and Democracy) focuses on the work of small-school
design by building broad-based leadership capacity for high-performing and equitable schools. The
LEAD program aspires to develop a cadre of new school leaders prepared to design, develop and
direct innovative, personalized schools that engage students, families, and the greater community to
ensure the success of every student. Students receive academic credit through their enrollment in
CSUH courses and fieldwork supported by both university faculty and BayCES staff. (From the
BayCES website, www.bayces.org)

Nonviolent Communication (NVC) can dramatically improve our relationships by helping us
focus our attention on empathic understanding of others without compromising our own values, and
on expressing our real feelings and needs openly and honestly, yet without blame or criticism.
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It teaches tools to help create the kind of dialogue that can foster resolutions satisfying for
everyone without painful sacrifice. Even in situations of longstanding conflict or hostility, the NVC
process can open new doors to compassionate connection and action.

Learning NVC is Learning to:

Build relationships based on compassion and understanding

Accurately understand other people’s feelings and needs

Be assertive and negotiable at the same time

. Break patterns of thinking that lead to anger and depression

(From the NVC website, www.baynvc.org.)

Expeditionary Learning is a way of organizing curriculum. The subject matter of a learning
expedition is a compelling topic derived from content standards. Learning expeditions feature linked
projects that require students to construct deep understandings and skills and to create products for
real audiences. Learning expeditions support critical literacy, promote character development, create
a sense of adventure, spark curiosity, and foster an ethic of service. They address central academic
standards of content, skills, and presentation, and include goals related to character and community.
They allow for and encourage the authentic integration of disciplines. (From the Expeditionary
Learning Core Practice Handbook; see also information at www.elob.org.)

Summer A.P. Project offers SSJE teachers the chance to acquire the training and experience to
offer challenging, college-preparatory, curriculum to all students. SSJE will send as many teachers
as the BUSD funds, to attend the summer 05 Stanford workshop.

State of California Excellence in Schools Conference is a two day workshop offered by the State
of California and offers over 150 different presentations by educational leaders, school
administrators and teachers detailing concrete, practical steps that raised California State STAR test
and CAHSEE exit exam results. The conference emphasized the importance and successfulness of
Reading Across the Curriculum, which SSJE intends to incorporate to raise all students’ reading and
comprehension levels.

A CLAD credential is now required of all teachers who work with ELD students. All SSJE
teachers will have such students, and those who do not currently have a CLAD credential will be
expected to complete this process. Necessary funds and release time will be provided.

Science Roundtable is a panel of local scientific educators from the K-12, college, and private
sector who serve as consultants to SSJE staff. All SSJE teachers, and science teachers in particular,
have already met with this elite group of science experts who have a plethora of standards-based
creative curriculum materials that have shown to be effective with traditionally lower achieving
students.

An ELL Scaffolding Workshop was offered to all Communication Arts & Sciences teachers in
September of ’04. The instructors, ELL teacher Myron Berkman and ELL department head Mike
Walbridge, have offered to do this workshop again for our teachers in the spring or fall.

SSJE Professional Development CALENDAR

IMP training spring 04 math teachers
Revitalizing Algebra ongoing math teachers NSF/SFSU
Project-based Learning July 04 lead teachers Buck Institute
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Excellence In Schools Conf. Oct. 04 SSJE Admin. State of Cal.

Science Roundtable ongoing all SSJE created panel
Project-based Learning summer 05  various TBA

Nonviolent Communication spring 05 all BayNVC

LEAD Credential Program  6/04-11/05  Joel BayCES/CSUH
Equity/Unlearning Racism  TBA all BayCES
Expeditionary Learning TBA various TBA

CLAD Credentialing TBA various TBA

ELL Scaffolding Workshop Spring 05 all Walbridge/Berkman

IEPs, Special Ed Trainings -to be determined by assigned special ed teacher
Support Providers

SSJE has explored options for seeking external funding (grants), donations (parents, community
groups, business) and in-kind contributions of a wide variety. Since we will not be in existence until
next fall, we have not actively pursued any of these yet, but have gather information about grant
cycles, funding polices and priorities, and possible interest with a core set of groups. We anticipate
that SSJE will be able successfully compete for grants in science education, environmental science,
ecological restoration, community service learning and possibly social activism and social justice.
Once established, SSJE will establish a fundraising committee tapping into the vast parent expertise
in both subject areas, grant writing and diversified fundraising activities. Several design team parent
members have extensive experience in fundraising and grant writing. The groups listed below are
illustrative of where we will start, but are not exhaustive of where we plan to go.

Agency grants:

Agency Type of Grant Services/resources Grant cycle
EPA Region IX Env educ, env justice 1 day env justice training Fed budget yr, ongoing
CDE-Ofc - Env Ed Env educ/science ed Materials/curriculum Ongoing, state initiative
Coastal Commis’n Env educ/science ed Materials/curriculum/PD  not $ grants

Alameda Waste mgmt Recycling mini-grants ~ materials/tech assistce ongoing

Non-profit organizations:

Organization Type of Grant Services/Resources Grant Cycle
Ctr for Ecoliteracy ~ school garden/RSL technical assistance n/a
sierra student coaltn student training materials/activities ongoing
Ecology Proj Int’l  n/a scholarships for EPI trips various
BPEF teacher grants small grants for BUSD teachers fall
In Dulce Jubilo teacher grants small grants for BUSD teachers fall
Watershed Project  teacher grants training/materials/activities ongoing

Local/regional foundations:

We will develop a more extensive grant writing plan using the resources of the Alameda County
Office of Education grant center and the SF Foundation Center:

Our long term plans include exploring opportunities of seeking larger grants in our theme areas
and science education, once we are established and have a track record to show potential funders.
We anticipate that our Advisory Cmt members will help provide guidance and suggestions for grant
development to support our program.
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One area we are thinking about exploring for the longer term:

National Science Foundation - grants to improve science education especially for students
underrespresented in math and science.

Parent donations: A parent (Mansour Taeed) who owns a print shop contributed low cost printing
for the TERRA student magazine. We currently have one family donating (with an employer match
through United Way) $200/month for general support.

Program Evaluation

We will use ongoing data collection, assessment, and inquiry to evaluate our small school using
both process outcomes and final outcomes. Process outcomes will enable us to measure how well we
are implementing our program in accordance with our goals for the school itself; examples are
academic equity, the integration and implementation of our applied, challenging curriculum,
personalization and communication with families, and retaining students not only in the small school
but within each class. Final outcomes are those stated in our mission. In the first 2 or so years we
will focus more on process outcomes, since our students will not yet be graduating.

We will develop entrance and exit assessments in both math and writing, and articulate these
with middle schools to develop comprehensive assessments.

We will develop a parent-student survey for the beginning of each school year. The surveys will
help us to assess what the students and their families are hoping to get out of the year, what the
students are interested in doing, and what specific needs each family feels need to be addressed for
their child. We will revisit the surveys at least twice, in the middle and at the end of the school year,
to assess how well we are holding to our aims. An assessment committee will follow through and do
an analysis of the surveys.

At quarterly parent meetings we will get feedback from the school community to assist us in this
process as well.

At our weekly staff meetings and our monthly Leadership Council meetings, we will regularly
review data on student performance reassess our direction based on this review. The data reviewed
will include:

-Writing & math assessments

-Social justice literacy and eco-literacy assessments
-Dropout, attendance, and discipline data

-Student and teacher surveys

-Service learning evaluations

-Staff evaluations

-Committee reports

-Grades and standardized test scores

We will compare these data to our own goals and to data from other BUSD small schools and
from the larger school.

Through regular teacher and staff interactions, we will develop an interactive support system for
faculty and staff. Interactions will include and not be limited to: weekly group consultations to
discuss student progress, challenges, successes; learning forums in which teachers present some
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aspect of their work to their peers; weekly collaborative planning sessions to ensure theme
integration across curriculum.

Teachers will evaluate each other and themselves using a peer-coaching model. Student evaluations
will also be encouraged (required?). The program administrator(s) will also engage in observation,
evaluation, and coaching of teachers. The goal of these evaluations will be to ensure that we are doing
all we can do to support and engage each student academically and personally, and to promote academic
success and rigor.

Teacher Inquiry Process:

Teachers will be encouraged to evaluate their own teaching with a focus on equity. To do this,
they will adopt an essential equity question, and collect data on this question. At the end of each
year, teachers will present their data and facilitate a discussion of its implications. This feedback will
inform our decisions about school design and teacher trainings for the following year.

Leadership, Management, and Governance

Leadership

The SSJE Leadership Council will consist of a Berkeley High School Vice Principal, 4 teachers,
2 parent representatives, 2 student representatives, and 1 counselor. 2 of the 4 teachers, along with
the Vice Principal, will comprise the Leadership Team. The 2 teachers of the Leadership Team will
follow a collaborative/shared leadership model working both in the classroom and sharing
administrative duties. To the extent possible, teacher leaders will receive release time for
administrative duties.

The overall mission of the Leadership Council and Leadership Team will be to guide and direct
the implementation of the SSJE vision, create annual goals, conduct annual evaluations of the
program and teachers, ensure communication and participation in school-wide and district-wide
processes (Shared Governance, Site Council, Transition Team, BHS departments). The Leadership
Council will meet weekly for 1-3 hours in addition to trainings and retreats.

The Leadership Council and Leadership Team will strive to act as models and inspiration for
carrying out the vision- its code of ethics for social justice and ecology, its values of empowerment,
balance and sustainability, and “teachers as learners”. The Leadership Team and Leadership Council
will strive to gracefully hold the paradoxes of bottom-up planning and top-down planning, big
school and small school, shared vision and individuality, holding to “non-negotiables” but being
flexible to allow for growth. We are committed to holding ourselves accountable through structures
ensuring data collection and reflective processes such as peer observation, teacher mentoring, and
teacher inquiry. We are committed to holding ourselves accountable for implementing the vision and
values of the school through processes of deep discourse, constructive conversations, awareness-
building, and reflection around issues of equity. This model will result in the SSJE vision being
alive and explicitly in-process in all of the SSJE structures and curricula.

Our philosophy of leadership includes building leadership capacity in students, parents and teachers so

that they can take on leadership roles in the school. Teachers will: be leaders in professional and curriculum
development as well as teacher inquiry processes, build community partnerships with social justice and

40



ecology organizations, conduct student and staff surveys for assessment purposes, and facilitate student
leadership classes and programs. Students will be responsible for envisioning student community and
support structures, making student voices heard through surveys, and planning/running events to build
strong community. Parents/Guardians will create structures to involve and engage all parents (in the
classroom and school), conduct surveys for parent feedback, and work to create community support for
SSJE.

Student leadership:

It is our goal to create to create empowered leaders and activists. The School for Social Justice
and Ecology will offer a year-long Leadership Class to our students. Students will apply to get into
the class and be chosen so that there are equal numbers of students from each grade level and equal
representation of the diversity of the school as far as gender, race/ethnicity, social group affiliation,
and academic standing. The Leadership Class will have a rigorous curriculum in leadership training.
This class will also take on the responsibility of creating and planning events for the SSJE
community such as the Freshman Orientation Assembly, Vertical Family activities, and Teach-ins,
as well as social events. The Leadership Class will create sub-committees to involve the rest of our
students in some community service/action/leadership within the school itself. This community
service will be a requirement for all of our students. The Leadership Class will hold community
meetings with the student body in order to bring all students into the decision-making process.

Management

The 2 teachers of the SSJE Leadership Team and the Vice Principal are responsible for the daily
management of SSJE and making sure that SSJE complies with all state and federal laws as well as
school board and Berkeley High policies. Specific management tasks and operational decision-
making are as follows:

Leadership Council
approval prior to making
expenditures

Management Task Lead Person(s) Objective(s) Identifying Results
Budget/Fiscal Matters Vice Principal and Adhere to budget Open dialogue related to
Leadership Team constraints; obtain budget between BAYCES,
BHS Administration and

SSJE Leadership Council;
written documentation and
accounting of all budgetary

items.

Curriculum/Scheduling

Vice Principal and
Leadership Council

Design and implement
curriculum that exceeds
standards and honors
specific vision of SSJE;
Schedule SSJE classes so
students can easily passport
to large school.

Regular analysis of
academic/performance
data; Open dialogue with
parents and students
related to rigor and
relevance to SSJE vision.

Staffing/Facilities Use

Vice Principal and
Leadership Team

Hire from within the
school, as well as new
BHS staff, CLAD certified
teachers who maintain
high academic standards
and support the SSJE

Vice Principal will
conduct formal
evaluations, SSJE staff
will also do peer
observation and

(attendance, behavior,
complaint process,
student handbooks)

Leadership Council
Policy
Enforcement=Vice

and will teach
responsibility to students;
BHS Large School

vision. evaluations.
Policy Development & Policy Creation=Vice | SSJE policies will be Data from the
Enforcement Principal and student/parent centered Attendance Office and

Office of Campus Safety
should reveal SSJE
students with fewer
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Principal and
Leadership Team

Attendance and Discipline
Policies followed

attendance and
behavioral problems.

Student
Recruitment/Family &

Community Partnerships

Vice Principal and
Leadership Council

SSJE wants students and
parents to see SSJE as
“their” school. This
empowerment effort will
involve a coordinated
effort by everyone
affiliated with SSJE (V.P.,
Leadership Council, SSJE
students and parents,
surrounding community

School accurately
reflects ethnic make up
of BHS Large School;
Enrollment steady
grows in first few years;
minimal drop out rate;
Sense of pride among
BHS Large School and
community in SSJE
efforts.

partners).

The co-lead teachers, in cooperation with and under the advisement of the assigned administrator
and the BayCES coach, oversee the Committee structure (see Governance), the facilitation of SSJE
meetings, the allocation of staffing and budget, and the implementation of the curriculum, school
calendar/schedule, and other decisions of the Council. The co-leaders also represent us in school wide
meetings and on committees such as SGC and SSC. The day-to-day work of tasks such as
communications, student support and fundraising are undertaken by individuals on the appropriate
committees, with the support and guidance of the lead teachers.

Governance
Please refer to the Decision Tree on the next page.

Policy decisions are made at monthly leadership council meetings. The leadership council includes all
teaching staff, our VP and counselor, students, and parents. This is our main governing body.

Staff will meet on a weekly basis to plan curriculum together and to discuss problems and assess data
(see Program Evaluation section). Once a month this meeting will be reserved as the leadership council
meeting.

Committees will address specific areas and report to and make recommendations to the leadership
council. We will establish a binder to keep track of these committees and their work. Committees will be
staffed by appropriate volunteers and will include:

-Student leadership

-Parent leadership

-Service learning and community involvement

-College readiness and admissions

-Fundraising

-Student support

-Communications

-Expeditions and trips abroad

SSJE will set up an Advisory Board to support us with ideas on how to continue to address our

mission and support our vision. This Board will be comprised of community members with expertise in
such areas as race and gender equity, service learning, social justice, and science.
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Leadership Team:
Teacher Coordinator &
Vice-Principal

Leadership Council:
Leadership Team and Counselors,
Parents, Staff and Students

Student Body
Leadership

Whole School Community

SSJE Advisory
Roard
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Board of Education
FROM: Michele Lawrence, Superintendent
DATE: January 19, 2005

SUBJECT: Revised Board of Education Meeting Schedule for 2005

BACKGROUND INFORMATION

An item request was brought to the Board on January 12, 2005 asking
that meeting dates on the approved calendar be added or that the
calendar be modified. In the schedule below, the modifications requested
are incorporated: add June 29, cancel July 6 and add September 14.

POLICY/CODE
None

FISCAL IMPACT
None

STAFF RECOMMENDATION
Receive, review and approve the revised 2005 Board meeting calendar

February 2
February 16
March 2
March 9

April 6

April 20

May 11

May 25

June 8

June 22
June 29
August 24
September 7
September 14
September 21
October 5
October 19
November 2
November 16
December 7- organizational meeting
December 14 - tentative

88 1.1-1
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Neil Smith, Director of Curriculum & Instruction
DATE: January 19, 2005

SUBJECT: Presentation of Assessment Data using Multiple Measures

BACKGROUND INFORMATION

Educational Services will present an overview of the District’s assessment
results using Multiple Measures. Multiple Measures analysis is a method
which combines the results from several student assessments to produce
an overall measure of student achievement. Measures include classroom
grades, writing assessments, CAT6 and SABE results, California
Standards Tests, DRA/QRI, and district-developed tests. The use of
Multiple Measures reduces the errors associated with using a single test
as an indicator of student achievement.

The district’s Accountability Model lists the individual assessments used
for Multiple Measures along with cut points for each assessment and the
combining method that was used to determine if a student meets Grade-
Level Standards (GLS). The Accountability Model is included in the board
packet.

Dataworks Educational Research has compiled and disaggregated the data
by school, grade and subgroups of Title I, Special Ed, EL, GATE, gender,
socio-economics and ethnicity.

The staff is continuing to collect and analyze data in order to better inform
our decisions regarding curriculum, instruction, and staff development.
The staff will discuss with the board the salient features of the assessment
data.

POLICY/CODE
Ed Code 99150

FISCAL IMPACT
None

STAFF RECOMMENDATION
Receive for Information
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Amy Buster, Manager of Special Education
DATE: January 12, 2005

SUBJECT: Special Education Data Presentation

BACKGROUND INFORMATION

The presentation will cover the following areas:
* Student Characteristics
* Achievement Data
* Increasing Special Education Enrollment
* Fiscal Implications
* Conclusions

POLICY/CODE

None

FISCAL IMPACT
None

STAFF RECOMMENDATION
Receive and review the report for information
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January 2005

Kenneth Jacopetti, Director
Amy Buster, Manager



Presentation Overview

o Student Characteristics
o Achievement Data

o Increases in Special Education
Numbers

o Fiscal Implications
o Conclusions



Student Characteristics
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Learning Disabled Students

by

70+

60 -

=c l I | ‘ ‘ | I ‘ l | l ‘

50
40
30
20
10

0

Grade

2 3 4 5 6 7 8 9 10 M1 12



Speech and Language by
Grade
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Emotional Disturbance by
Grade
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Ethnicity
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Achievement Data
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Special Education
Enrollment
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Special Education
Enrollment

o While enrollment has declined in
BUSD enrollment has increased in
special education

o In 2000 our identification rate was 1%
lower than the state average

o By 2002 our identification rate was
1% higher than the state average

o Based on current assessments our
rate will be over 14% by 12/05.



e o © | Exited Students

o The state expects that 6.5% of
special education students should
exit and return to general education

o BUSD currently exits .1% of students



Enrollment Predictions

o Based on the number of
assessments done and in progress
we expect enroliment to increase

o There are currently 66 signed
assessment plans for initial
evaluations

o Those assessments must be
completed in 50 days



e o © | Enrollment Predictions

o We expect that 65% of those
students will qualify for special
education.

o In 50 days we may have:
e 43 NEW SPECIAL ED. STUDENTS
e 2 NEW RSP TEACHERS



Fiscal Implications

o At the current level of assessment we

would expect to add 170 students
and over 7 teachers each year

o Increased enrollment = increased

personnel costs



Fiscal Implications

o 86% of the Special Education Budget
IS personnel costs

o Current budget: $15.8 million
o Current personnel costs: $13.6 million

o Predicting a $3.4 million increase in
personnel costs (without staff
increases)



Conclusions

o Over-identification of special education
students

Over-representation of minority students
Low numbers of exiting students
Increasing costs

Need for non-special education
Interventions

o Promising pilot programs

O
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New Special Education
Students 2003-2004
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New Placements by Site
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New Placements by Site
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New Placements by Site
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TO:
FROM:
DATE:
SUBJECT:

BERKELEY UNIFIED SCHOOL DISTRICT

Michele Lawrence, Superintendent
Gerald Herrick, Director, Office of Student Services
January 12, 2005
Interdistrict Permit Report
September 1, 2004 — December 31, 2004

BACKROUND INFORMATION

Education Code allows school districts to accept students with valid permits
from other school districts provided that certain minimum requirements are

met. Per School Board Policy 5117, BUSD accepts students with valid permits
as “continuing” students as long as the students are in good standing and on a
“space available” basis at the K-8 grades. Berkeley High School, Berkeley

Alternative High School and Independent Study Program have been closed to

permits since the 2001-2002 school year. A few students with special
circumstances have been admitted at these levels each year.

School American | Asian | Pacific | Filipino | Hispanic | Black | White | Other | Total
Indian Islander
BAHS 1 4 5
BHS 12 1 27 47 44 17 148
King 6 10 1 1 18
Longfellow 10 6 1 1 18
Willard 1 6 21 8 3 39
BAM 4 4 2 10
Cragmont 5 11 2 18
Emerson 7 3 10
Jefferson 1 3 2 6
Leconte 5 3 4 12
Rosa Parks 1 1 2
T.O. 1 4 2 2 3 13
Washington 1 9 3 2 16
ISP (9-12) 7 1 8
ISP (K-8) 4 4
TOTAL 15 1 1 71 132 72 35 327
POLICY/CODE
Board Policy: 5117
Education Code: 52317
123 3.3-1




FISCAL IMPACT
None

STAFF RECOMMENDATION
Receive for information.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Mark Coplan, Public Information Officer
DATE: January 19, 2005

SUBJECT: BUSD Communications Plan

BACKGROUND INFORMATION

For the past year the District has been developing the BUSD
Communications Plan, implementing recommendations and suggestions
from the FCMAT communications team through regular communications
with the CSBA PIO and in their six month reviews. The recent FCMAT
review indicates that the plan is ready for Board adoption, and the Public
Information Office is requesting that the Board review the plan and
approve it for formal implementation by the District.

The plan is meant to be a living document, changing and improving
continuously, and referred to regularly to insure that the District is
communicating effectively with the community, both internally and
externally. The plan will be reviewed and updated annually.

POLICY/CODE
FCMAT Communications Standard 1.1.

FISCAL IMPACT
None

STAFF RECOMMENDATION
Formally adopt the BUSD Communications Plan.
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BHS Small Schools’ Guiding Principles
L Introduction

Berkeley High School (BHS) is the only public high school in a community of over 100,000.
Drawing from a diverse racial, ethnic and socioeconomic base, the student population embraces
a broad spectrum of people and ideas. Itis a diverse high school in a unique city. It has an
enroliment of approximately 3,000 students in grades 9 to 12; it is a truly comprehensive high
school.

BHS as a large comprehensive high school has many benefits and strengths including an
incredible range of course offerings in multiple content areas, AP and honors courses, and a rich
elective and co-curricular program. BHS boasts many academic successes, and a very high
percentage of BHS graduates go onto college.

However, despite these notable achievements, BHS has been unable to provide the same level of
success for all students. Many students do not thrive in the large, general high school
population. For students who could benefit from a smaller, more intimate high school structure,
various community and BHS-affiliated groups, including the Small Schools Advisory Committee
(SSAC) chaired by Superintendent Michele Lawrence, have explored the concept of developing
several small schools as options for students within BHS.

The development of small schools presents an opportunity to improve the culture and learning
environment for the entire high school. Small schools can provide the intimacy, the
accountability and the flexibility that is so important to a successful high school experience.

The purpose of this document is to present the guiding principles for how small schools will fit
within and develop along side the comprehensive high school.

BHS has a range of programs that address the needs of various groups of students. If a program
wishes to become small school, it will be required to go through a formal process that
emphasizes evaluation and accountability, and meets the criteria for size and diversity. Programs
at BHS may continue to exist without necessarily choosing to become a small school. However,
because of the potential for success in small schools, many programs may evolve toward the
principles expressed in this document.

Small schools will be part of the solution of improving the overall functioning of Berkeley High
School. This means cooperation and coordination between all segments of both the
comprehensive high school and the small schools must occur. Goals and objectives of small
schools should be consistent with the overall goals and objectives of Berkeley High School as a
whole, and in turn, the rest of the school must support the small schools.

If approved by the Board of Education (Board), 50% of BHS would be in small schools fully
integrated into the comprehensive high school by the 2005-2006 school year. The concept of
small schools is to allow students and parents to have the voluntary option of associating with a
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small school at BHS. Small schools size will range from approximately 200-520 students. Small
schools will ultimately serve all grades 9-12.

Each small school’s core responsibility will be the total success of students admitted to their
school, and may be a model for the large school.

The application process is detailed in this document. Small school status may be revoked if
certain outcomes are not achieved, or if the small school does not comply with any of the guiding
principles outlined in this document.

It is the mission of BHS to educate and inspire all students in a safe, respectful and supportive
environment. The primary purpose of developing small schools at Berkeley High is to
effectively implement the key objectives of our mission statement, specifically,

Expect maximum achievement from each student

Maintain high expectations for both students and staff
Teach student to think critically, creatively and analytically
Respect each member of the community as an individual
Model and expect ethical and responsible behavior

Provide a school structure, which is open and accessible

. & & & & @

By decreasing the size of schools and creating principles that make the student the focus of the
program, student achievement may increase and students will hopefully have a more successful
high school experience.

IL Yision: Development and review of a Small School Request for Authorization (RFA)

a. Developing a Regquest for Authorization (RFA) for a new small school
Ad hoc associations of teachers and community members, the “small school design

team,” may propose the formation of a small school by completing a Request for
Authorization (RFA).

The impetus to develop an RFA can come from many sources. Existing programs may
propose to become small schools, or a “small school design team” formed of teachers,
staff members, parents and students may come together to develop a RFA for a new small
school. In either case, the “small school design team should describe its vision, mission,
character and, if applicable, thematic focus of the proposed small school.

b. Reviewing the RFA

The RFA will be evaluated on how it meets the guiding principles for small schools.

A completed RFA will need to be reviewed and approved by the BHS Principal, the
Assistant Superintendent for Instruction, and the Superintendent before it is advanced to
the BUSD Board for final approval.
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HI. Diversity

Each small school will be representative of the diversity of the entire school population—by
race, ethnicity, gender, disability, religion, sexual orientation, learning ability, language status,
socio-economic status, and academic achievement.

Since small school enrollment is dependent on parent and student choice, assignment will be
made by lottery, according to district guidelines of controlled choice from the applicant pool.
This controlled choice would mirror the assignment process at the K-8 schools, and additionally
factor in student achievement. In order to serve the needs of students, flexibility in the

application process will be allowed for students who may be referred to the small school by
teachers and counselors.

Qutreach efforts to all constituencies at BHS and all communities within the BUSD should be
the responsibility of the central office, BHS staff and the small school. It should be a high
priority to make special outreach efforts to the various constituencies who might not be familiar
with all the options available for students including students enrolled in special education and
their families, and English Language Learners (ELL). Small schools will ensure that, whenever
appropriate, students with disabilities are provided with the supports, services and physical

accommodations and assistive technologies they need to progress in the general education
curriculum.

Small Schools need to reflect all ability levels of students. Classes for students needing
additional academic support, including special education and ELL classes, need to be planned
for, and any small schools proposal needs to include a strategy for meeting the needs of lower

achieving students, as well as offering all students the opportunity to participate in AP and
honors classes.

IV.  Small School Leadership and Governance

The overall BHS site administration will be responsible for managing site usage and
coordinating facilities schedules; for identifying economies of scale and supporting cross-
fertilization between and among the small and large schools; for supporting the cross-school
shared activities such as athletics and arts programs; for supporting small schools in adherence to
state curricular guidelines and school board policy.

Although the BHS Principal would retain final supervisory authority, Small Schools would enjoy

a high level of autonomy within the structure of accountability and responsibility identified
below:

a. BHS Principal

The BHS Principal is the ultimate decision maker for the small school and works to
ensure the compatibility between the various components of BHS.

b. Small school administrator
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The BHS Principal will assign administrative support for the small school. This may
include either a full-time, part-time administrator, or lead teacher with release time. That
administrator may have the overall responsibility for the operation of the small school in
accordance with relevant school-wide policies and the agreements reached through the
approval process of the small school application. This may entail a different type of
shared governance, but one that is compatible with the comprehensive high school. The
administrator will meet regularly with the Small School Leadership Council and report to
the Principal.

¢. Smail School Leadership Council (SSLC)

A Small School Leadership Council (SSLC) comprised of the administrator responsible
for the small school, parent and student representatives, teacher and staff representatives
will manage the small school as defined in the small school’s RFA.

d. BHS support for the small school

The BHS Principal, Shared Governance Committee, and the school as a whole will
support the small school, All BHS counselors and administrators will be aware of small
school options at BHS as well as other approved BHS programs. Details of coordination
and support will be clearly defined when the small school proposal is approved.

e. Authority of the small school
Each school may develop its own schedule, program, course offerings, staff and staff
development, duties, leadership structure and activities calendar within a set of broad

guidelines that are compatible with the larger school components determined by the BHS
Principal.

| Unions _
Small schools are governed by the same union contracts as the comprehensive high
school. However, there may be opportunities to work in collaboration with unions to
modify agreements specifically for the small schools configuration.

& Departments

As curriculum is developed for small schools, it is imperative that small schools work in
conjunction with existing departments to ensure appropriate transition for students who
exercise “passport” options or for students who may elect at some point to leave or enter
a small school at any grade level (see also VIII, curriculum).

Structures

A, Staffing

1. Teachers
Small schools should work to provide teachers with common planning time, the

opportunity to coordinate curriculum across departments as well as to share information
about individual students needs.
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Willingness and enthusiasm of teachers to be in the small school is critical to its success.
Consequently, the hiring of new teachers to the high school must be done through a
shared decision making process with the school principal, members of the small school
community, and those in the larger school (for example, department chairs). Because of
fluctuations in enrollment and student selection, it is possible that some teachers will be
teaching both in the comprehensive high school and the small school; therefore, joint
decision making is critical to ensure balance.

Teaching assignments will be made as a negotiated settlement between the school
principal, small schools leaders, department chairs, and will be done in accordance with
the BFT/BUSD contract. Department chairs will continue to have a role in teacher and
curriculum evaluation related to their content area whether teachers are connected with a
small school or the larger high school. Whenever possible, teachers’ full assignments
should be dedicated to the small school.

Each small school will articulate a plan, within the context of realistic budget constraints
and collective bargaining agreements, for providing appropriate support and time for
teachers to work together on: planning; curriculum development/integration; student
advisory; student assessment; and training for learning new competencies relative to
improving student achievement.

Teachers in small schools will “own™ the success of individual students in terms of their
social, academic, and emotional needs. Teachers will know their students, reach out to

their students’ families, and direct appropriate resources like tutoring to ensure each
student’s success.

2. Counselors

All school counselors should be familiar with all small schools and the coursework,
focus, ete of each small school. Each small school will structure student advisories to
provide consistent guidance and counseling to students throughout their four years of
study. Where the small school’s size permits, a single counselor may be assigned to better

facilitate counseling services. Specific requests for counseling may be made in the RFA
application.

B. Parents/gnardians and students

Each small school will structure strong parent-teacher partnerships, and provide
structures to support parent and community involvement. Parents and students need to be
a part of the decision-making structures. Outreach and communication to parents and
students is an integral part of the school’s success and must be done frequently.

C. Facilities

Approved Small Schools will be located on the BHS campus. It is desirable that schools
will be in contiguous space, when possible, to improve student supervision, student
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V1.

advisement and sense of community for students, teachers and parents. All small school
classes must be accessible to students with disabilities. However it is important to be
mindful that curricular articulation between small schools and other departments must
continue to occur as well as the exchange of materials and supplies. It is understood that
the principal will be the determining individual responsible to balance the needs of these
groups.

D. Resources (Funding and resource allocation)

It must be understood that the development of small schools must be a cost neutral
endeavor. District funding and resources available to a small school at BHS will be
allocated on a similar basis as the entire school. A small school will be allocated the
same student/teacher ratio, student/administrator ratio, and student/counselor ratio as is
available to other students in the high school. Materials and supplies funding should be
provided on a per student basis consistent with the rest of the school. Some funding may
come through departments rather than directly to the small school (i.e. textbook funding).
Staff development funds and teacher release funds should be equitably allocated among
all teachers at the high school. In the event that a small school secures private grants or
other non-district funding, such funding must be approved through regular district
processes and balanced within the goals and objectives of BHS.

Every small school at the high school level in the District is guaranteed an equitable share
of resources, technical assistance, leadership and support in meeting its goals.

Standards

Each small school would be responsible for guiding freshmen through their graduation in
accordance with State curriculum standards; Federal, State, District and BHS policies; and
WASC Accreditation Standards.

a. Compliance with Federal, State, District and BHS policies

Small schools at BHS must adhere to Federal, State, District, and general BHS policies
and procedures including, but not limited to, attendance policies and procedures; school
rules and behavioral standards; health and safety standards; standard disciplinary
procedures and consequences; the school calendar and bell schedule; grades, academic,
high school graduation requirements; and compliance with Section 504 and IDEA.

Application for modifications/changes would go through the BHS Principal who may
seek concurrence with the site governance team.

b. Compliance with WASC Accreditation Standards and WASC Action Plans

BHS will continue to be accredited as a comprehensive high school under the Western
Association of Schools and Colleges (WASC), the organization that accredits California
high schools. Maintaining accreditation of Berkeley High School is a priority for BUSD.
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Small schools will comply with the goals outlined in the BHS 2002 WASC Report’s
Action Plans for the Ninth grade program, Attendance, Discipline, and Staff
Development.

c. Compliance with State and District curriculum standards and requirements
Curriculum for small schools, and for the comprehensive high school as well, must be in
compliance with California state content standards and BUSD curriculum standards.
Course outlines and syllabuses must be Board approved and on file. A reference set will
be available to parents, students, teachers, counselors, department chairs and
administrators to help students and parents make appropriate decisions regarding small
school and individual course selection. Curriculum review of course content should be
an ongoing formalized process involving both the school (for example, department
chairs) and central offices.

New courses developed by the small school must be reviewed and approved in the same
formalized process as other classes or course at BHS. Such review and approval should
include whether the course is designated as meeting the requirements for UC and CSU.

VII. Accountabilify and Assessment

New small schools must submit an annual plan to the BHS Principal and Superintendent with
identified measurable student outcomes, and outline the method by which student progress in
meeting the identified student outcomes will be measured. This must include a review of student
work products. The measurable student outcomes must address overall student achievement and
define goals for achieving racial equity in achievement. Regardless of the philosophy and
approach of any small school, all students in that school will have the opportunity to meet the
minimum UC admissions requirements, and be prepared for higher education opportunities if
they so desire.

In addition to measuring student outcomes, small schools should perform qualitative evaluations
of their programs, teaching methods or unique features. Regular evaluations, including
identification of areas of success as well as areas needing improvement, should be documented
and shared with the larger school. Each Small School Leadership Council will develop and use
an instrument to periodically monitor and measure progress on annual goals and report on parent,
teacher and student evaluation of the school.

To continue from year to year as an operating small school, the school must demonstrate that the
school’s students meet or exceed the school’s identified student outcomes. In this way the

experiences of small schools can be used to improve curriculum and program throughout the
high school.

The Superintendent shall establish a system for collecting the data necessary to evaluate the
effectiveness of the BHS small schools model. All small schools shall cooperate in the keeping
and collecting of data necessary to evaluate the effectiveness of small schools.
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VHI. Curriculum

The Assistant Superintendent for Curriculum, the BHS principal, and the small school leadership
council, and department chairs will ensure articulation of curriculum among BUSD’s middle
schools, the high school and curriculum within each smali school.

(See 1V. (g) for role of departments in small school curriculum development.)

IX. Recruitment, Admission and Enrollment

a. Admission
It is strongly desirable that each small school will be a school of choice for students and
their parents. Choices should be based on interest in the unique program and philosophy

of each school. Each school will identify and publish its philosophy and approach to
teaching and learning,

Students will apply to small schools by order of preference. Choice will be granted for
students by lottery, within district assignment guidelines that reflect demo graphics of the
district as well as achievement levels and special needs.

b. Recruitment

Each small school will create and calendar extensive outreach and orientation sessions to
parents, community and students during a spring enrollment period to ensure that all
community members are aware of their options and able to choose the best school for
their child. Information about small schools will be equally accessible by all students and
their families (including non-English speakers) and the process for applying to a
particular small school will be transparent.

The Board, Superintendent, BHS and middle school principals and small school
administrators will coordinate advancement from the middle schools, ensuring
procedures for equitable provision of information about the small schools, and providing
choice within Berkeley’s policies on integration.

c. Enrollment

Students must be scheduled in that small school for a minimum of four (4) periods in
order to be considered enrolled in that small school. Small schools may require certain
course requirements for all students. It is encouraged that students invest their entire
educational program in the small school to the extent possible.

While most students take core subjects that will be offered at the small school, the small
school will identify what “passports” can grant students access to the offerings of the
larger high school. Each small school must articulate its “passport” system, and how
“boundaries” are permeable to the larger school or to other small schools, or to other
education providers (VISTA, Laney, ROP, UCB, BHS Independent Studies).
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Cross-campus activities will be shared across the small schools, including athletic
programs, arts, and clubs that serve distinct student interests. Other models of shared
activities may emerge with the formation of several small schools.

Evaluation of the Small School reform effort

As stated in the introduction, the development of small schools presents an opportunity to
improve the culture and learning environment for the entire high school. Within three years of
implementation of the first small school, the Superintendent shall evaluate the effectiveness of
the small school reform effort (not the individual small schools), and shall report to the Board
with recommendations to modify, expand, or terminate the small schools reform effort at BHS.

The evaluation might consider such factors as:

The pre- and post- small school test scores of students attending small schools and other
student assessment tools (CAHSEE, STAR, GSE, etc.);

The level of parental satisfaction with the small schools approach, and parent involvement;
The fiscal structures and practices of small schools, including the amount of revenue received
from various public and private sources;

An assessment of whether the small schools model has resulted in increased student
achievement (measured by AP and honors, third and higher year language, math and science)
and student satisfaction (as reported by qualitative, survey, and focus group data, and
measured by truancy, tardiness, dropout rates, etc.);

The level of teacher satisfaction with the small schools approach;

The existence of any discrimination and/or segregation in small schools and the existence of
inequitable distribution of resources throughout the high school;

The number of small school applications submitted and denied and the number and reasons
for the revocation of small school status;

The governance, fiscal liability and accountability practices and related issues between small
schools, BHS and the District; and

An assessment of the key success factors for BHS small schools.






