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Mission, Vision and Goals of the Berkeley Unified School District
Berkeley Unified School District Mission:
The Mission of the Berkeley Unified School District is to enable and inspire our diverse student
body to achieve academic excellence and make positive contributions to our world.

Berkeley Unified School District Vision:
Our Students are curious and creative learners who succeed through personal initiative and
sustained effort to reach high academic goals. They are critical thinkers who seek knowledge
and possess technological competence and collaborative skills. Our students embrace diversity,
act responsibly, and contribute to our community.

Our Educators believe that all students can meet or exceed rigorous academic standards.
Teachers, staff, and administrators together form a rich professional learning community where
all are supported to hone our professional craft and improve our effectiveness. Through the
examination of our instructional practices and data, we adjust our teaching and operational
systems in order to continuously improve. We are responsible in the stewardship of our fiscal
resources and fair and equitable in their distribution.

Our Families and Community are integral to the success of our students and schools.
Families  are  active,  engaged  and  welcomed  partners  in  their  child’s  education,  who  give  valued  
input and participate in making important decisions about our academic and enrichment
programs. Our diverse community is passionate about equitable educational outcomes for all
students. Our civic and community organizations partner with us to promote family
engagement and the well-being and success of our students.

Our Schools are vital centers of community life enriched by the diversity of our city and
welcoming to all families. Each classroom offers engaging and culturally-relevant curriculum
that builds  on  students’  interests  and  abilities.  Student  needs,  as  identified  by  regular  
assessment, inform our teaching and guide appropriate and effective intervention services. We
offer an enriched learning environment and a comprehensive system of supports to address the
needs of the whole child.
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Values and Beliefs of Berkeley Unified School District:
Students are our priority.
We take pride in our diversity.
We hold high expectations for ourselves and our students.
We treat each other with respect and act with integrity.
2020  Vision  for  Berkeley’s  Children  &  YouthThe  2020  Vision  is  Berkeley’s  community-wide
effort to end the disparities in academic achievement that exist along racial lines among
children and youth in Berkeley. The 2020 Vision represents a commitment by the Berkeley
Unified School District, the City of Berkeley, the University of California at Berkeley, and
several community partners to achieve the following:
“That  all children, regardless of race, ethnicity, and income, who enter Berkeley Schools
beginning in 2007 (and remain in the district) will achieve equitable outcomes with no
proficiency differences by the time they graduate in June, 2020; and that all children
born in Berkeley in 2007 and beyond, receive a healthy start and are equally ready to
learn  and  succeed  in  Berkeley  Public  Schools.”
Educators in Berkeley believe that improving educational outcomes for under-performing
students improves outcomes for all students. Equity and academic excellence work in tandem
and both are a priority in our schools.

2020  Vision  for  Berkeley’s  Children  &  Youth
The  2020  Vision  is  Berkeley’s  community-wide effort to end the disparities in academic
achievement that exist along racial lines among children and youth in Berkeley. The 2020 Vision
represents a commitment by the Berkeley Unified School District, the City of Berkeley, the
University of California at Berkeley, and several community partners to achieve the following:
“That  all children, regardless of race, ethnicity, and income, who enter Berkeley Schools
beginning in 2007 (and remain in the district) will achieve equitable outcomes with no
proficiency differences by the time they graduate in June, 2020; and that all children born in
Berkeley in 2007 and beyond, receive a healthy start and are equally ready to learn and succeed
in  Berkeley  Public  Schools.”
Educators in Berkeley believe that improving educational outcomes for under-performing
students improves outcomes for all students. Equity and academic excellence work in tandem
and both are a priority in our schools.

BUSD Theory of Action for Closing the Achievement Gap while Improving
Academic Performance for All Students
We believe that IF the District provides:
• A coherent curriculum that is aligned with assessments, addresses needs of our diverse
student population and guides intervention for students
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• Opportunities for professional learning communities to examine evidence-based
effective pedagogy at the district and the sites
•
Instructional leadership that sets high expectations and maintains accountability
And IF the District in collaboration with its partners provides:
• A  framework  for  families,  the  City,  and  higher  education  to  engage  in  our  students’  
education, and
• Equitable resources for programs that enable students to succeed,
THEN, the performance of all students will improve, and the achievement gap will close.

BUSD English Learner Master Plan
This Master Plan is written to ensure that all English Learners in BUSD attain optimal linguistic
and academic success as reflected in the district’s  Mission,  Vision,  Values  and  Beliefs  and  the  
2020  Vision  for  Berkeley’s  Children  and  Youth.    The  mastery  of  standard  and  academic  English  is  
an  issue  of  access,  equity,  and  social  justice.  BUSD  believes  that  a  student‘s  access  to  quality  
education should not be determined by his or her race, ethnicity, linguistic background, or
socioeconomic status. We acknowledge the role that each of those characteristics plays in
making our students who they are, and in BUSD, we see those features as foundational
strengths  as  we  build  students‘  mastery  of  standard,  academic  English  and  academic  content  
proficiency.
While the English Learner Master Plan describes procedures and systems that are required by
state and federal law, the heart of this plan describes what is to occur in the classroom. No
plan, no matter how well written, can be successful unless best practices reach the classroom
and improve educational opportunities for all students. The Berkeley Unified School District has
a uniquely rich and diverse student and community population. We promote culturally
responsive teaching that acknowledges the strong cultural heritages of all ethnic and linguistic
groups that live in Berkeley. Our goal is to build on that rich heritage and expand upon it to
ensure that our students have the tools they need to achieve their dreams.
A plan is only as successful as its implementation. For this plan to succeed, every school must
commit to implementing it with fidelity while continuously improving our services and
outcomes.    Nothing  less  can  ensure  our  students‘  educational  success.  
At BUSD, we acknowledge the trust that parents and families have placed in us, and we are
committed to preparing all students with the skills and experiences they need to achieve their
dreams.
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Executive Summary

The  Berkeley  Unified  School  District  is  committed  to  enabling  and  inspiring  all  students  “to  
achieve  academic  excellence  and  make  positive  contributions  to  our  world”  (BUSD  Mission).   In
2008 BUSD drafted and adopted the 2020  Vision  for  Berkeley’s  Children  and  Youth to close the
achievement gap that was evident between different student populations. One group that was
targeted for additional support as a focus of the 2020 Vision was English Learners (ELs) who are
enrolled in every school within our district.
The Master Plan for English Learners defines the district expectations and policies for EL
education. It offers a practical guide for all staff to ensure that consistent, coherent services are
provided to every English Learner in the district. It outlines for parents, staff and the community
the options, opportunities, and outcomes for BUSD English Learners. It is based on a thorough
analysis of our existing programs and services, the previous Master Plan for English Learners,
and current education research on best practices in English Learner education. This Executive
Summary outlines the most important sections of the Master Plan and summarizes five major
areas of focus:
 Identification and initial assessment of all non-English speaking students
 Programs available for English Learners at each grade level
 Staffing and professional development to support program implementation for all staff
 Opportunities for parent involvement and engagement  in  their  child’s  educational  
process, and
 Evaluation and accountability to ensure the district is achieving its goals.
Following this summary is the complete Master Plan for English Learners that will be used as a
guide for staff to ensure successful implementation of the various components of our English
Learners’  education  in  Berkeley  Unified  School  District.
Identification and Assessment of English Learners
Every parent or guardian who enrolls a child in the Berkeley Unified School District is required
to complete an enrollment packet. This form gives the district necessary information about the
child to ensure s/he is placed in an appropriate educational setting. Included in the questions
asked of all parents and guardians are questions about the languages spoken in the home.
These four questions, outlined on page 11, identify students who may speak a language other
than English and may need additional support. The district is responsible, by law, to assess
Berkeley Unified School District Master Plan for English Learners
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these  students’  level  of  English  proficiency. The results of the assessment, called the California
English Language Development Test (CELDT), will identify the students as English Learners (ELs)
or Initially Fluent English Proficient speakers (IFEPs). Parents of students identified as ELs then
have the opportunity to select the program they believe will best serve their student.
Programs for English Learners
BUSD has long been a supporter of choice in programs for English Learners. There are currently
three programs at the elementary (K-5) and middle (6-8) schools and two programs at the high
school for English Learners. There is also one pre-k bilingual classroom at Franklin.
 Two Way Immersion Program: The goal of this program is to support students to
become bi-literate in both English and Spanish by the end of 8th grade. Students begin
their education primarily in Spanish and gradually increase the amount of English during
the day. Each EL student is provided English Language Development (ELD) each day to
support the transition to being Fully English Proficient (FEP). This program operates at
LeConte Elementary School (K-5) and Longfellow Middle School (6-8).
 Spanish Bilingual Program: The goal of this program is to enable Spanish speaking
students to become English proficient by supporting them in their native language.
Students begin their education primarily in Spanish and increase the amount of English
instruction each year so that they are fully English proficient by fifth grade. Each EL
student is also provided English Language Development (ELD) each day to support the
transition to being Fully English Proficient (FEP). This program operates at Thousand
Oaks Elementary School.
 Mainstream/SEI Program: This program immerses students in English in a traditional,
English-only classroom. Students are also provided additional support through English
Language Development as a part of each school day. This program is offered at all
eleven elementary schools, all three middle schools, and Berkeley High School.
 Secondary Newcomer Program: Specific support classes for students who are new to
education in the United States in grades six through twelve are available at King Middle
School and Berkeley High School.
Detailed outlines and expectations for these programs can be found in the Instructional
Programs section of the Master Plan.
Staffing and Professional Development
In order to fully implement the program offered in BUSD, it is essential that qualified teachers
continue to be hired and supported with professional development designed to strengthen
their effectiveness in working with English Learners. All teachers in BUSD are expected to
possess a credential that authorizes them to teach English Learners. The Cross-cultural,
Language and Academic Development (CLAD) authorization is the most common of these
Berkeley Unified School District Master Plan for English Learners
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credentials. Teachers who teach in the specialized programs, Two Way Immersion and Bilingual,
must possess a Bilingual-CLAD credential (BCLAD).
Ongoing professional development is provided to all teachers and staff who work with English
Learners in order to ensure teachers continue to receive education on the best practices to
serve these students. Currently, BUSD is offering two primary professional development
opportunities for teachers on an ongoing basis: Constructing Meaning and Systematic English
Language Development, both of which provide teachers with the skills and resources to ensure
a high quality education for all English Learners.
Parent and Community Participation
Berkeley Unified believes that parents are our partners in the education of our students and
hopes  to  ensure  many  ways  in  which  parents  can  be  involved  and  informed  of  their  child’s  
educational progress. Legally, each school in BUSD must form an advisory council of parents of
English Learners. This committee, the English Learner Advisory Committee (ELAC), is to meet to
review information about programs, services, and the success of English learners at their site.
Each  school’s  ELAC  elects a representative to the District English Learner Advisory Committee
(DELAC). The DELAC reviews district level information, including student achievement data,
funding (Chapter 5 of the Master Plan), and the Master Plan for English Learners. Detailed
information about both the ELAC and DELAC roles and responsibilities can be found in the
Parent and Community Participation portion of the Master Plan.
In addition to the legally required committees available to parents of ELs, many other BUSD
opportunities for engagement are available to all parents, including participation on the School
Governance Council at every Pre-K – 8 school and B-Tech, the School Site Council at BHS, each
school’s  Parent  Teacher  Association  (PTA),  and  other  parent  groups  and  committees.
Many school sites have dedicated parent outreach staff to help parents and guardians learn
about options and opportunities for them to be engaged. The Office of Family Engagement and
Equity at the district office is also available to all parents in BUSD.
The BUSD Translation Office provides translation of key district documents and offers supports,
as available, to ensure interpretation and translation is available to parents to allow them to
engage  in  their  child’s  education.
Evaluation and Accountability
The district annually evaluates its progress in improving student achievement for English
Learners in accordance with the requirements set by both the State of California and the
Federal Government. Through the annual Title III Accountability Report, the district is
evaluated on its success in improving academic outcomes for English Learners. The required
levels of proficiency for ELs in BUSD to demonstrate our success can be found in the
Assessment and Accountability section of the Master Plan.
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In addition to the mandatory Title III requirement for the district, each school site annually
evaluates its success with English Learners. This evaluation and the subsequent changes to the
academic program to improve support for ELs are written in the Single plan for Student
Achievement (SPSA). This plan is updated annually by the School Governance Council who
approves the plan and the expenditures to implement the plan. The English Learner Advisory
Committee gives feedback on the supports offered to English Learners within the SPSA. These
plans are also submitted to the School Board annually for review and approval.
Additional Components of the Master Plan
In order to ensure a comprehensive Master Plan for English Learners, additional sections and
addendums as listed below have been included:
 Funding available to support English Learners
 Glossary of Terms
 Frequently Asked Questions (FAQs)
 Education Code regarding English Learners
 Parental Exception Waiver
 District Office Responsibilities and Contacts

 Sample Language Census
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BUSD Goals for Serving English Learner Students
Goal 1: English language proficiency. English learners will develop full receptive and productive
proficiencies in English in the domains of listening, speaking, reading, and writing and meet
Annual Measurable Achievement Objectives (AMAO 1 and 2)
AMAO 1: annual increase in the percentage of EL students making progress in learning
English.
AMAO 2: annual increase in the percentage of EL students attaining English proficiency
Goal 2: Academic success. English learners are taught challenging academic content that
enables them to meet performance standards in all content areas, including reading and
language arts, mathematics, social studies, science, the fine arts, health, and physical
education, consistent with those for all students. All English Learners will meet AMAO 3 targets.
AMAO 3: Adequate progress for the ELL subgroup in meeting grade-level academic
achievement standards in English Language Arts and Mathematics
Goal 3: Parental involvement. The district provides training for parents on how to navigate the
educational system and have the expectation that district/school meetings and/or contacts
with parents will be parent friendly. In addition, BUSD will provide a series of workshops for
parents of English Learners and members of ELACs and DELAC on how to successfully advocate
for their children.
Goal 4: Analysis of other indicators of school success or at risk of failure. School site
personnel compile data on attendance, suspensions, expulsions, other disciplinary actions and
retentions. This data is disaggregated by language classification, placement, grade level, and
other relevant factors.
Goal 5: Implementation of Instructional Programs for English Learners with fidelity. District
and site staff monitor the implementation of site EL services using the tool provided in Chapter 5,
Evaluation and Accountability. The primary goal of the monitoring is to ensure that every school in the
district has effective and compliant programs for all ELs.

Goal 6: Language and literacy development in Spanish and English in Bilingual and Two Way
Immersion programs. At the beginning of each school year, staff at each school site analyzes
the reading/language arts and mathematics performance of English Learners on the Standards
Tests in Spanish and the California Standards Tests. District data on the performance of EL in
Alternative programs are presented to the School Board annually.
*The goals above are embedded throughout this Master Plan. Chapter 5 includes a tool that
sites are expected to use in evaluating their adherence to the BUSD Goals for Serving English
Learner Students.

Berkeley Unified School District Master Plan for English Learners

Page 11

Executive Summary

Chapter 1: Identification, Assessment, Placement
and Reclassification
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Berkeley Unified School District
Initial Language Proficiency Assessment,
Identification and Program Placement Process
STEP 1: REGISTRATION
Parent/Guardian registers student
at the Admissions Office and
completes the Home Language
Survey (HLS).

HLS indicates language
other than English on
questions
1, 2 or 3

STEP 2: ASSESSMENT IN
ENGLISH
K-12 students are tested with the
California English Language
Development Test (CELDT) before
program placement is confirmed.
Students are tested in Listening,
Speaking, Reading, and Writing
within 30 days of enrollment.

CELDT overall score is
Beginning (1),
Early Intermediate (2) or
Intermediate (3)

STEP 3: CLASSIFICATION
ENGLISH LEARNER (EL)

HLS indicates
English on
questions
1, 2 & 3

Final Step:
CLASSIFICATION
ENGLISH ONLY (EO)
English Language Mainstream
classroom or lottery for TWI

1.1: Registration
STEP 3: Classification
Initial Fluent English
Proficient (I-FEP)
CELDT overall
score is
Early Advanced
(4) or
Advanced (5)

English Language
Mainstream classroom
or
Spanish assessment and
lottery for TWI

STEP 4: Initial Parent Notification
Provide parent/guardian with
information regarding the program
options.
If requested, Parent/Guardian
completes a Parental Waiver form to
enroll the student in the TWI or
Spanish Bilingual program
(additional testing in Spanish may be
required).

STEP 5: PROGRAM
PLACEMENT
Program placement is
determined by
parent/guardian’s  informed  
decision, taking into
consideration the language
proficiency of the student as
well as the program entry
criteria

Assess for primary language
proficiency
Spanish: QIA or Pre-LAS
Other: Informal language survey
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Completion of the Home Language Survey and Annual Kindergarten
Registration, Assessment and Placement
California public schools are required to determine the language(s) spoken in the home by each
student at the time of enrollment. In order to gather this information, all parents/legal
guardians are required to complete, sign, and date a Home Language Survey (HLS) for each of
their school-aged children. All Berkeley Unified School entering students are surveyed for
primary and home language with the Home Language Survey given at the time of registration in
the Admissions Office, the Office of Curriculum and Instruction, or at Berkeley High. Prior to
completing the HLS, parents are to receive an explanation regarding its purpose and uses, as
well as the possibility that their child may be given an assessment to measure their English
language proficiency level.
The HLS consists of the following four questions:
1. What language did the student learn when he or she first began to speak?
2. What language does this student most frequently use at home?
3. What language do you use most frequently to speak to this student?
4. Which language is most often spoken by the adults at home?
These  questions  are  used  to  determine  a  student‘s  home  language  status  as  follows:
English Only (EO)
If  the  answers  to  the  four  questions  on  the  HLS  are  ―English,  the  child  is  classified  as
English Only.
Possible English Learner (EL)
If the answers to any of the first three questions on the HLS indicate a language other
than English, or a combination of English and another language, the California State Law
requires that the student be assessed for English Proficiency (via the California English
Language Development Test) within 30 days of first enrollment (Education Code
sections 313, 60810, and 60812).
The HLS remains on file for each student in the district including special education, and
continuation school enrollees. This information will assist schools in providing appropriate
instruction for all students.

Kindergarten Registration, Assessment and Placement
Kindergarten registration begins in January of  the  school  year  preceding  the  child’s  entrance  
into Kindergarten. Staff from the BUSD Admissions Office and the Curriculum and Instruction
Office present the program options to parents when beginning the registration process for
Kindergarten. Presentations are made at BUSD pre-schools, private pre-schools and the Head
Start YMCA programs to recruit students. When the parent registers the child, the Home
Language Survey is completed. If the HLS indicates a language other than English is spoken, the
student will be given the California English Language Development Test (CELDT) at the school
Berkeley Unified School District Master Plan for English Learners
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site or district office upon enrollment. Assessment results are processed as quickly as possible
by the Admissions Office and parents are notified by the district of the results and the options
for placement for the child.
In addition, upon registering, the identified Spanish-speaking ELs are also given an opportunity
to be placed in one of the Alternative Programs (See Section 1.8: Parental Waiver)

1.2: English Language Proficiency Assessment
State regulations require that all students whose Home Language Survey indicates a language
other than English on questions 1, 2, or 3 of the Home Language Survey be assessed in English
language proficiency skills within 30 calendar days of initial enrollment. The 4th question
provides information for schools to consider if a child shows evidence of English language
discrepancies once enrolled, but does not mandate assessment.
A state approved assessment instrument, the CELDT, is currently administered to determine
English language proficiency skills. The CELDT is a criterion-referenced test based on the English
Language  Development  (ELD)  Standards  that  assesses  students’  English  language  proficiency  in  
listening, speaking, reading, and writing. At Berkeley USD, the assessment is administered by
trained testers at either the Office of Curriculum and Instruction or at preschools and school
sites. Results of the initial CELDT test are sent to the school site in 6-8 weeks and are filed in the
student’s  CUM  file  and  sent home to parents. The CELDT is also administered to ELs annually in
October until they reclassify Fluent English Proficient. Results of the annual CELDT are returned
by the state the following spring, usually in March.
With the implementation of the Common Core State Standards (CCSS) and the development of
new corresponding English Language Development (ELD) standards, the English language
proficiency assessment will be changed to address these new standards. When the new
assessments are adopted by the California State Board of Education (SBE), this Master Plan for
English Learners will  be  updated  to  reflect  the  change  in  the  state‘s  English  language proficiency
requirements.
ELs with disabilities must be assessed with the initial or annual CELDT. ELs with disabilities
may be tested using the California Department of Education (CDE)-approved Testing Variations,
Accommodations, and Modifications, which is updated annually. The Individualized Education
Program  (IEP)  team  must  document  in  the  student‘s  IEP  any  accommodations  or  modifications
used, and these must not deviate from those approved by CDE. All ELs with disabilities will be
assessed with the CELDT annually after they have been identified as ELs. ELs with moderate-tosevere disabilities are to be assessed in accordance with their IEP.
State and federal guidelines require each EL to be assessed annually to determine their
progress in acquiring English language proficiency. This assessment is given within a test
window prescribed by California Education Code. The official CELDT assessment results are
Berkeley Unified School District Master Plan for English Learners
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provided to parents when the results become available from the test publisher. Parents may
request a meeting with teachers or site administrator to discuss the assessment results.

1.3: Primary Language Assessment
As part of the initial placement process, all Spanish-speaking English Learners are given an
opportunity to be placed in one of the Alternative Programs (See Section V: Program Placement
and section VI: Parental Exception Waiver for more information about this process). Should
parents choose this option, the student will be assessed in their primary language (Spanish)
within 90 days of enrollment. Berkeley Unified uses the Pre Language Assessment Scales (PreLAS) to measure young children's (pre-K and K) expressive and receptive abilities in Spanish and
English.

1.4: Identification Criteria- K-12
Students are identified as either Initial Fluent English Proficient (IFEP) or English Learners (EL) according
to results of the CELDT. EL Program Placement for the student is determined in the following

manner:
K-12 students who score Early Advanced (4) or Advanced (5) in each section of the CELDT are identified
as Initial Fluent English Proficient (IFEP) and are go through the same enrollment process as other nonEL students.
K-12 students who score at the Beginning (1), Early Intermediate (2) or Intermediate (3) level in any
sections of the CELDT are identified as English Learners (EL) and are provided services that meet their
English language development needs.

Initial Identification Criteria using the California English Language Development Test (CELDT)
Grade

Assessed Areas
Listening

K-12

√

Speaking

√

Reading

√

Writing

√

Initial Fluent
English
Proficient
(IFEP)

English Learner

Score 4 or 5 in
each of the
assessed areas

Score 1, 2 or 3 in
any of the
assessed areas

(EL)

Notification of Results of Initial Assessment
Berkeley Unified School District Master Plan for English Learners
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As part of the initial enrollment and placement process, Staff at the Office of Curriculum and
Instruction enter assessment results for each student tested in PowerSchool,  the  district’s  
Student Information System within 30 days. The results are provided  to  the  child’s  school  
(English Learner Teacher Leaders) to be shared with all teachers and sent home to parents 6-8
weeks from administration. The staff at the Office of Curriculum and Instruction prepares the
English Learner Folder (Purple Folder) which includes the Home Language Survey, and the
Primary Language Assessment (when applicable). The English Learner Folder is then sent to the
school site where it becomes a  part  of  the  students’  cumulative  record (CUM) file.

Transfer Students (within and from outside of BUSD)
When students transfer between schools in the district, all relevant data regarding the
student’s   English   Learner   assessment,   academic   progress,   and   interventions   is   automatically  
transferred through PowerSchool, our electronic student data system, to the new school. The
site  EL  Resource  Teacher,  EL  Lead  Teacher  or  principal’s  designee  is  responsible for reviewing
the information in the student data system to make sure the student is properly placed in his or
her new class. This is also true for students transferring to Berkeley Technology High School.
Students newly entering the district will have the relevant assessment and placement
information entered into PowerSchool within ten days of enrollment.
If a student is new to Berkeley Unified but attended another California public school, the State
data system will be used to find out whether the student was previously identified as ELL or
FEP. If this information is not available, the student will be assessed as any initial EL and tested
within 30 days. If they were identified as ELL, recent CELDT scores will be obtained from the
previous district.

1.5: Program Placement: Elementary
Berkeley Unified School District uses a number of program models to serve students who are
English Learners. As part of the enrollment process, all placement options are explained to the
parents of ELs by the admissions staff, when possible, in their preferred language. The benefits
of each placement option are included in this explanation.
BUSD elementary schools are organized into three zones. Parents may request attendance in any school
in their zone. A lottery is used to place students in accordance with BUSD diversity plan. Parents of
Spanish speaking English learners can choose an Alternative Program option (Bilingual Maintenance or
Two Way Immersion) regardless of their zone. Children who speak a language other than Spanish are
placed in a mainstream classroom and provided with ELD.

At the time that parents enroll their child, the Student Services Office will make a reasonable effort
to ensure that each student is assigned to the school and program requested by the parent.
Parents have the right to visit all classes and see the programs. The students in any program can
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participate in all school activities and are eligible to apply to any programs offered at the school to
non English Learners.
English Learners in K-5 will be placed in one of the following programs:
 Structured English Immersion (SEI),
 English Language Mainstream Program (ELM),
Spanish speaking English Learners will also have the option to be placed in an Alternative Program (Two
Way Immersion or Maintenance Bilingual).

Regardless of the program option:
 All schools are required to provide EL students with at least 30 minutes of daily explicit
ELD  instruction  focused  to  students’  proficiency  level.
 Academic achievement will be addressed through either primary language content
instruction or Specially-Designed Academic Instruction in English (SDAIE) using the
Common Core State Standards as a guide.

Structured English Immersion (SEI)
A student who scores at the overall Beginning (1) or Early Intermediate (2) levels on the initial
CELDT will be enrolled in a designated SEI classroom for at least one year unless the parent
requests that the student be enrolled in an English-Language Mainstream program or the
district has granted a parental exception waiver for enrollment in an alternative program, such
as the Two-Way Immersion or alternative bilingual program. This program is not designed for
long-term English Learners who may have scored at CELDT 1 or 2.
An English learner may be re-enrolled for a second year in a structured English immersion
classroom if s/he has not yet achieved a reasonable level of English proficiency. The student may be
enrolled in an SEI program beyond a second year if assessment results indicate that this is the
instructional  program  that  best  meets  the  student’s  English  language  development  and  academic  
success.

English Language Mainstream Program (ELM)
A student who scores at the overall Intermediate (3) or higher (4, 5) levels on the CELDT will be
enrolled in an ELM program unless the district has granted a parental exception waiver for
enrollment in an alternative program. The student will continue to receive services in an ELM
classroom until he/she meets the criteria for reclassification. ELs at CELDT levels 1–3 will also be
assigned to an English Language Mainstream Program upon parental request.

Alternative Programs
During the enrollment process, the parents of Spanish speaking English Learners are informed
of the Bilingual Alternative Programs which in 2013 include a Two-Way Immersion Program at
LeConte and a Maintenance Bilingual Program at Thousand Oaks. The benefits of each option
are included in this explanation. ELs will be admitted to these programs as space permits.
Berkeley Unified School District Master Plan for English Learners

Page 18

Chapter 1: Identification, Assessment, Placement, and Reclassification

The parents of Spanish speaking English Learners may elect to have the child considered for
participation in a Bilingual Alternative Program (BAP) by indicating so on the Parent Preference
Form.  The  parent’s  right  to  a  Parental Exemption Waiver is also explained as part of the
enrollment process (See Section VI. Parental Exception Waiver for more information about this
process). Spanish speaking English Learner students who do not opt into an alternative bilingual
program are placed into a Structured English Immersion or English Language Mainstream
program in their zone.
The Two-Way Immersion Alternative Program follows these additional placement guidelines:
Kindergarten Placement
Registration for the Two Way Immersion Program follows district procedures for Kindergarten
enrollment.
 The Two-Way Immersion class is comprised of 50% native Spanish speakers and 50%
native English speakers (50/50 ratio).
 A child's dominant language is determined by the Pre-LAS (Language Acquisition Scales)
exam.
Grades 1-5 Placement
Maintaining a 50/50 ratio class composition is a priority for late enrollment. In addition, the
educational needs and language proficiency levels of the late enrollee must be evaluated
thoughtfully to ensure that he/she can actively participate and benefit from the program.



Native Spanish speaking students entering BUSD at grades 1-5, may enroll in the program
through the Alternative Program process.
In grades 2-5, native English speakers must have a Spanish proficiency level showing fluency
in speaking and writing

In 2013 the BUSD elementary TWI Program began its transition to a single school, LeConte
Elementary. Beginning with kindergarten in 2013, all TWI students will attend LeConte. Each
year an additional grade level of TWI will be added so that by 2018 all grade levels at LeConte
will be TWI classrooms. Rosa Parks Elementary and Cragmont Elementary TWI programs will be
reduced over this same period of time.
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1.6: Program Placement: Middle School
English Learners will be placed in one of three programs according to their linguistic and
instructional needs and the informed decision of the parents. The three program options for
middle school are: Structured English Immersion (SEI), English Language Mainstream Program
(ELM), or Two Way Immersion (TWI) (for Spanish Speakers only).
Middle School Program Options for
Newcomer ELs
1. Language Level Beginning to
Intermediate (CELDT 1-3)
and
2. In U. S. schools less than 3 years
upon entry to 6th grade
Exceptions may be made for students who
have been in US for over 3 years but have
not made adequate progress on CELDT
Students assigned to King SEI Newcomer
Program
or
ELM Program with Parent Request (not
recommended)
or
TWI Program at Longfellow with Parental
Waiver Form and district approval (Spanish
speaking students only; not recommended
for Newcomer ELs; see Instructional
Programs Section)

Middle School Program Options for ELs
who are not Newcomers
1. Language Level Intermediate to
Advanced (CELDT 3-5)
and
2. In U. S. schools 3 years or more
upon entry to 6th grade

English Language Mainstream (ELM)
with additional and appropriate services
or
TWI Program at Longfellow with Parental
Waiver Form and district approval
(Spanish speaking students only; see
Instructional Programs Section)
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Initial Placement in Instructional Setting in Middle Schools
Structured English Immersion (SEI) at King Middle
ELs new to U.S. schools (in the U.S. less than 3 years) at CELDT level 1-2 will be placed in an SEI
Newcomer Program at King Middle School to facilitate the delivery of instruction appropriate to
this level. EL newcomers scoring on the low end of CELDT 3 may also be placed in the SEI
Newcomer Program. English learners who have been in U.S. schools 4 years or more upon entry
to 6th grade and/or are at CELDT level 3-5 are not eligible for the Newcomer Program at King.

English Language Mainstream Classroom with additional and appropriate
services at King, Longfellow, and Willard
English learners who have been in U.S. schools 4 years or more upon entry to 6 th grade and/or
are at CELDT level 3-5 are placed in the English Language Mainstream Program (ELM). Parents
or guardians of ELs who qualify for the Newcomer Program may choose the English Language
Mainstream Program by completing  a  “Parent  Request  for  English  Language  Mainstream” form.
This legal option, based on California Prop 227, is not recommended because support for
Newcomer EL students is extremely limited in ELM Programs.

Two-Way Immersion-Spanish bilingual at Longfellow Middle
Spanish speaking English learners interested in enrolling in the Two-Way Immersion Program at
Longfellow Middle School must be able to demonstrate proficiency in Spanish literacy. Score of
3 or higher on CELDT is highly recommended as well. Parents choosing this option must sign the
Alternative Program Exception Waiver. Students from the TWI and Maintenance Bilingual
programs have priority to acceptance in the middle school TWI program and are strongly
encouraged to enroll.
CELDT data is currently not available for new students transferring from outside of California. The
Admissions Office will make every effort to determine the best placement for students based on any
available data.
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1.7: Program Placement: High School (9-12)
ELs will be placed in one of two programs: Structured English Immersion or English Language
Mainstream Classroom. (See table)
Placement in Instructional Setting in High Schools

Berkeley
High

Language Level Beginning to
Intermediate (CELDT 1-3)

Language Level Intermediate to
Advanced (CELDT 3-5)

In US schools less than 5 years

In US schools 5 years or more

Structured English Immersion
(SEI)
English Language Mainstream
or
with additional and appropriate
English Language Mainstream with
services
Parent Request Form (not recommended)

Structured English Immersion (SEI) at BHS Newcomer Program
ELs new to U.S. schools (less than 5 years upon entry to 9 th grade) at CELDT level 1-2 will be
placed in an SEI Newcomer Program at Berkeley High School to facilitate the delivery of
instruction appropriate to this level. EL newcomers scoring on the low end of CELDT 3 may also
be placed in the SEI Newcomer Program. English learners who have been in U.S. schools 5 years
or more upon entry to 9th grade and/or are at CELDT level 3-5 are not eligible for the Newcomer
Program at BHS. (See Instructional Programs section)

English Language Mainstream Classroom with additional and appropriate
services
English learners who have been in U.S. schools 5 years or more upon entry to 9th grade and/or are at
CELDT level 3-5 are placed in the English Language Mainstream Program. Parents or guardians of ELs
who qualify for the Newcomer Program may choose the English Language Mainstream Program by
completing   a   “Parent   Request   for   English   Language   Mainstream”   form.   This   legal   option   is   not  
recommended as support for Newcomer EL students. Support for these students in the mainstream is
extremely limited in high school..

English Language Mainstream at B-Tech Alternative High School
B-Tech provides ELM classrooms and supports for ELM students who transfer to their school from BHS.

1.8: Parental Exception Waiver
Once the program and placement options have been explained to the parent or guardian, an
appropriate program is assigned to the student based on the parent’s  decision.  As per Article 3
of CA Ed. Code 300, English Only instruction may be waived by parent consent via the
Berkeley Unified School District Master Plan for English Learners

Page 22

Chapter 1: Identification, Assessment, Placement, and Reclassification

completion of a Parental Exception Waiver by parents of K-5 identified Spanish dominant English
Learners. Those parents have the option of choosing among the two Alternative Programs
(Maintenance Bilingual or Two Way Immersion). Parents whose children are not identified
dominant in Spanish, and who wish to enroll their child in the TWI Alternative Bilingual Program
will be considered for placement according to the entry criteria of the TWI Program (please see
the Programs chapter).
The school district must ensure that the following procedures are followed when granting
parental exception waivers:
1. That a full  written  (and  upon  request  a  spoken)  description  of  the  district’s  Structured
English Immersion Program and any district Alternative Courses of Study is presented.
This description addresses the educational goals and materials that will be used in the
different options.
2. A notification that every English Learner must be initially placed in an English language
classroom for not less than 30 calendar days. (This is a one-time requirement.)
3. Approval of Parental Exception Waivers unless the school principal and educational
staff  determine  that  a  school’s  Alternative  Program is not better for the student.
4. Action on all Parental Exception Waivers within 20 instructional days of submission to
the  school  principal,  except  for  waiver  requests  based  on  “student  special  needs,”  which  
may not be acted upon before the end of the 30-day placement in an English language
classroom.
5. Explanation, in writing, of the reason(s) for denial of a waiver request and of appeal
procedures.
Each application for a waiver will be considered on its individual merits. Any parent who
applies for a waiver can  request  that  the  State  Board  of  Education  review  the  district’s  
guidelines or procedures by contacting the State Board of Education in Sacramento.
1. Parental Exception Waivers shall be granted unless the school principal and
educational staff has determined that an alternative program offered at the school
would not be better suited for the overall educational development of the pupil.
2. In cases where a Parental Exception Waiver is denied, the parents and guardians
must be informed in writing of the reason(s) for denial, and advised of the waiver
appeal process.
3. Upon approval of the waiver, the school distributes copies of the waiver to:
 Child’s  cumulative  file  (This  is  very  important  as,  if  a  child  transfers  to  
another school during the year, the receiving school can make an
immediate, appropriate instructional placement.)
 Curriculum and Instruction Office
 Parent
4. If the waiver is approved by BUSD, the student is assigned to the requested
instructional classroom or program.
A sample Parental Exception Waiver can be found in Appendix C.
Berkeley Unified School District Master Plan for English Learners
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1.9: Student Reclassification
Description of Reclassification Process
In accordance with state and federal requirements, Berkeley Unified School District has adopted a
Reclassification process to enable students initially identified as English Learners to exit specialized
program services and participate without further language assistance as Fluent English Proficient
students. Reclassification does not automatically result in program exit. Students in the Two-Way
language immersion program may remain in that program as FEP students. Below is a chart showing the
criteria:

Criteria for Reclassification
Area of
Reclassification
English Proficiency

Grade

Criteria

3-12

Early Advanced or greater on each section of CELDT

Comparison of
Performance in Basic
Skills

3 –12

Score of Basic or higher on the CST Language Arts
assessment

10-12

Score of Proficient (380) or higher on CAHSEE ELA may
be used in lieu of CST

Teacher Evaluation of
Student Academic
Performance

3-5

Student is meeting grade level standards on the
Fountas & Pinnell K-5 Grade Level Benchmarks

6-8

Standards Based Proficiency (SBP) grade of  “3”  or  
better in ELA, History and Science

(one of the following)

or
English/ELD Teacher or Resource Teacher
recommendation
9-12

Grade  of  “C”  or  better  in  ELA,  History  and  Science

or
English/ELD Teacher or Resource Teacher
recommendation
Parent Consultation

3-12

Notification in writing with school contact information

Note:
 Students are not reclassified before third grade to ensure the student has literacy skills that are
competitive with an English Only student. Assessment results from 2nd grade may be used.
 The above criteria may be revised in the near future in order to reflect the assessments for the
new ELD Standards and the Common Core State Standards
ELs shall be reclassified as Fluent-English Proficient (FEP) when they have acquired the English language
skills necessary to receive instruction and achieve academic progress in English only at a level equivalent
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to students of the same age or grade whose primary language is English. The reclassification criteria
includes multiple measures to insure both proficiency in the English language and participation equal to
that of average native speakers in the school’s   regular   instructional   program.      The   reclassification  
criteria  validates  each  student’s  readiness  to  exit  from  specialized  English  Language  Learner  programs,  
by demonstrating achievement and mastery of grade-appropriate standards-based assessments in the
following areas:
1. English language proficiency, including reading, writing, speaking and listening; and
2. Academic achievement on grade level
When an EL student, at third grade or above, demonstrates oral English and academic English language
proficiency, a recommendation for reclassification is made. The participation of teachers, support staff,
school administrators, and parents is encouraged in the reclassification process. The reclassification
criteria include the student meeting specific standards in the areas of English reading proficiency, oral
language proficiency, writing proficiency, and passing grades in all core academic subject areas.
According   to   the   California   Department  of   Education’s   guidelines,   “incurred   deficits   in  motivation   and  
academic success unrelated to English language proficiency do not preclude a student from
reclassification.”  Therefore, if a student has been in the U.S. for six years but falls short in meeting the
secondary level criteria for grades in academic subjects, the English/ELD teacher or EL Resource teacher
may recommend reclassification.
Parent consultation will also take place when students are being considered for reclassification. Once
students are reclassified, the school will monitor their progress for two grading periods or one school
year, whichever is longer, to ensure they are being successful in their current program placement.
Reclassified students having difficulty in the Common Core State Standards will have access to the
support services offered at the site to all students who are not meeting standards. Support services are
outlined in the Single Plan of Student Achievement developed by each site and will be reviewed with
parents at the time of the parent interview.

Steps  to  Reclassiﬁcation
District  and  school  personnel  will  follow  these  speciﬁc  steps  to  ensure  that  objective data about
language  proﬁciency  and  academic  performance  are  considered  in  making  reclassiﬁcation  
decisions for all English Learners.
1. The Office of Curriculum and Instruction receives data on performance of English
Learners from the Department of Assessment & Evaluation to identify students who
should be reclassified.
2. The  process  of  student  identiﬁcation  for  reclassiﬁcation  begins  as soon as the latest
CELDT information begins in the fall of each school year and is ongoing throughout the
year.
3. The list of potential candidates is generated by the Office of Curriculum and Instruction.
4. The  Reclassiﬁcation  Forms for potential candidates are distributed by the Office of
Curriculum and Instruction to principals in October (Wave 1) and January (Wave 2).
5. The principal or designee  reviews  the  Reclassiﬁcation Form for completion.
6. The English Learner Support Staff (which may include the Site Administrator, EL Teacher
Leader, and Testing Coordinator) makes arrangements to consult with the parents to
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review  the  student’s  progress  and  the  reclassiﬁcation  criteria.  Translation  services  are  
available upon request, and forms are available in Spanish. During the meeting, the
student’s  progress  is  discussed as well as the recommendation to reclassify the student
to  Fluent  English  Proﬁcient  (R-FEP). If the parent is unable to come to the school, all
efforts will be made that a person  speaking  the  parent’s  primary  language  will  consult  
with the parent/guardian on the telephone by mail or email and document this
conversation  on  the  Reclassiﬁcation Form.
7. After  the  reclassiﬁcation process is complete, the Site Administrator or designee will
send the original Reclassiﬁcation Form to the Office of Curriculum and Instruction and
retain a copy for his/her records.
8. Once a student  is  approved  for  reclassiﬁcation, the Office of Curriculum and Instruction
will  change  the  student’s  status  to  R-FEP in the Student Information System
(PowerSchool).
9. The Office of Curriculum and Instruction returns  the  approved  original  Reclassiﬁcation  
Forms  to  the  site.  The  Site  Administrator  or  designee  places  the  original  Reclassiﬁcation  
Candidate  Form  in  the  student’s  EL  Folder  and  staples  the  Reclassiﬁcation Monitoring
Form inside the EL  Folder.  The  outside  of  the  student’s  EL  Folder  is  marked  “R-FEP”  and  
dated  in  large  black  letters.  A  copy  of  the  original  Reclassiﬁcation  Form  along  with  the  
Parent  Reclassiﬁcation Notiﬁcation Letter will be sent to parent/guardian.
10. The  reclassiﬁed student will be placed in the mainstream program. While changes in
placement may occur at any time, the normal procedure is to make the placement at a
natural instructional break (i.e. beginning of a semester or a trimester).
The  Reclassiﬁcation process must be completed prior to the State deadline (March 1st) in order
for the data inclusion of the R-30 Language Census Count for the current school year. The R-30
is the annual audit of languages spoken by students in BUSD.

Reclassifying English learners with disabilities
The reclassification criteria apply to EL Special Education students being considered for
reclassification; however, a California Modified Assessment-ELA score of Basic or higher may
substitute for CST-ELA if the student takes that assessment. The IEP team at the school site
should be consulted when reclassifying an EL with disabilities. IEP teams should verify that in
addition to meeting the criteria for reclassification, students with ELD goals in their IEPs have
mastered the identified goals before students are reclassified.
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2.1: Kindergarten-12th Grade Programs Overview
Achievement Goals for English Learners K-12, including TK
It is the mission of the Berkeley Unified School District to educate and support English Learners
in reaching their highest potential each school year.
Second Language Acquisition
All English Learners will progress one CELDT level per year, and meet the criteria for
reclassification to Fluent English Proficiency within six years.
Academic Growth
All English Learners will demonstrate accelerated academic progress each year, as
measured by standardized tests, district benchmarks, and site assessments.

Overview of Instructional Programs K-12, including TK
In accordance with state and federal legal requirements, Berkeley Unified School District offers
a number of program models to serve English Learners. Parental involvement in decisions
regarding the education of their children is required and critical to students' academic success.
Parents must determine the program option they feel is the best for their child. Some programs
require a signed agreement prior to students being enrolled in them.
Program options for English Learners are the following:
ELEMENTARY
 Structured English Immersion (K-5)
 English Language Mainstream (K-5)
 Maintenance Bilingual (k-5)
 Two-Way Immersion (K-5)
SECONDARY
 Structured English Immersion (6-12)
 English Language Mainstream (6-12)
 Two-Way Immersion (6-8)
All of the instructional programs designed for EL students must contain the following
components reflecting the overall goals of the program:
 Well-articulated standards-based, differentiated English Language Development (ELD)
instruction,  specifically  designed  for  English  Learners  at  the  students’  English  proficiency  
level
 Common Core State Standards aligned curriculum instruction provided either through
the primary language or through Specifically Designed Academic Instruction in English
(SDAIE);
 Structured skills designed to develop multicultural competency and positive self-esteem.
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2.2: English Language Development (ELD) Instruction
In accordance with California Code and Regulations (CCR, Title 5, section 11302) and Ed. Code
313, BUSD English learners at all proficiency levels, including advanced, are to receive daily
English Language Development (ELD) instruction until they become proficient in English as
determined by reclassification criteria.
ELD instruction K-12 is to conform to seven basic instructional delivery standards:
1. Each EL student is to receive daily ELD instruction that develops proficiency leveled
social and academic language as part of Tier One instruction of the RTI2 framework.
2. Students are to be grouped for instruction by English proficiency level.
3. ELD instruction at each grade level is to address CCSS ELD Standards: Collaborative,
Interpretative, and Productive Interactions; Structuring Cohesive Texts, Expanding and
Enriching Ideas, and Connecting and Condensing Ideas.
4. Teachers are to utilize district-adopted ELD materials, the Systematic ELD framework for
planning lessons, and other supplementary materials that address ELD standards.
5. Teachers are to utilize research-proven language development best teaching practices.
6. Teachers are to monitor the ELD progress of each English Learner using summative and
formative  assessments  and  the  ELD  Benchmark  “Blue  Cards”  to  inform  instruction.  
7. Students   who   are   not   making   adequate   progress   are   to   receive   Tier   Two   “catch-up”  
intervention services in addition to Tier One ELD instruction. (See Section 2.6)
ELD instruction is to be delivered in like-proficiency groupings. Grouping more than two
consecutive CELDT levels is highly discouraged as current research indicates that mixed
proficiency grouping is an ineffective model of ELD instruction (Dutro, Kinsella, Olsen).
ELD student data is to be reviewed regularly in collaboration with site leadership, ELD teachers,
and district ELD staff to ensure students are moved to more advanced groupings as soon as
appropriate.
The purpose of ELD instruction is to actively engage students in learning English vocabulary and
language structures. Although ELD lessons can be related to academic content, it is critical that
the core purpose of this instruction, English language acquisition, be maintained.
In addition to proficiency leveled ELD instruction, teachers are to provide English Learners with
academic language development infused into grade level content instruction (see Chapter 3:
Staffing and Professional Development). Students must receive explicit instruction and daily
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practice of the specific academic language of the content, including academic vocabulary and
language structures using:







sentence frames
interactive charts/posters
graphic organizers
word walls
personal dictionaries
writing models and/or templates

Elementary ELD in All Programs
At the elementary level, schools are required to provide all EL students with 30 minutes of daily
explicit ELD instruction at  each  student’s  proficiency  level. It is recommended that sites group
students by proficiency level across grade spans. For example, the master schedule is set so
that all 3rd, 4th, and 5th grade students at intermediate CELDT level go to intermediate ELD for
30 minutes each day beginning the first week of school. The 30 minutes of ELD may not include
travel time and must occur during the regular school day.
Leveled ELD instruction is a high priority for all BUSD elementary programs. The responsibilities
are outlined below to support systems for effective ELD instruction at every site.
District Responsibility: Educational Services will coordinate with the district ELD TSA to monitor
consistent implementation of ELD instruction at every elementary site. Sites that are not yet
consistent in implementation will receive immediate support in developing and following a
clear action plan for ELD implementation. Educational Services will monitor timely adherence to
the action plan.
Site Responsibility: Principals will prioritize leveled ELD in the master schedule and/or provide
additional staffing where needed. The principal or designee must create and maintain systems
that allow students to receive daily ELD instruction at their proficiency level. The district ELD
coach will consult with site EL teacher leaders to ensure that EL students at all levels receive
daily ELD instruction. Sites not implementing ELD instruction systematically will be mandated to
work with the district ELD coach and the site EL teacher leader to produce an action plan with
clear steps for timely, effective implementation.
Teacher Responsibility: Teachers assigned to teach ELD groups will use district adopted
materials and the Systematic ELD™ framework to teach the ELD standards at the proficiency
level  of  the  group.  Teachers  will  use  assessments  and  the  ELD  Benchmark  “Blue  Cards”  to
monitor progress and inform the homeroom teacher. Homeroom teachers will coordinate with
their  students’  ELD  teacher(s)  to  inform  parents/guardians  of  their  child’s  progress  toward  
English proficiency.
Berkeley Unified School District Master Plan for English Learners

Page 30

Chapter 2: Instructional Programs

2.3: Elementary Instructional Programs
Structured English Immersion Program (K-5)
The SEI program is designed for English Learners at Beginning and Early Intermediate levels of
English language proficiency (levels 1 and 2). An SEI program is intensive, typically lasting from
one to two years, and is intended to provide an onramp to an English-Language Mainstream
program. Students are taught subjects overwhelmingly, but not exclusively, in English using
Specifically Designed Academic Instruction in English (SDAIE) strategies. Teachers and
Instructional Assistants   may   use   the   student’s   primary   language   to   motivate,   clarify,   direct,  
support, and explain. The Structured English Immersion program is sequential and focuses on
children acquiring English as rapidly as possible in order to meet grade level standards in the
content areas while they are learning English.
The Structured English Immersion (SEI) program is described in CA Ed. Code 300-340
(Proposition 227 that was passed by the voters of California in June, 1998). It is described as an
English language acquisition process in which classroom instruction is overwhelmingly in
English, but the curriculum and presentation are specifically designed for children who are
learning the language.

SEI GOALS
The Structured English Immersion program addresses two general student outcomes:
1. English Learners will make adequate progress toward achieving reasonable fluency
in English as measured by: CELDT test, progress monitoring in areas indicated on
district ELD cards at each grading period, curriculum-embedded English Language
Development tests, and diagnostic English Language Development tests, such as
ADEPT.
2. English Learners will demonstrate reasonable and continuous progress toward
mastery of grade-level content standards, as measured by CST tests, and other
formative assessments.

SEI Entry and Exit Criteria
A student who scores at the overall Beginning or Early Intermediate levels on the initial CELDT
will be enrolled in a designated SEI classroom unless the parent requests that the student be
enrolled in an English-Language Mainstream program or the district has granted a parental
exception waiver for enrollment in an alternative program, such as the Two-Way Immersion or
alternative bilingual program. This program is not designed for long-term English Learners who
may have scored at CELDT 1 or 2.
At the time that parents enroll their child, the Student Services Office will provide them with
descriptions of all program options in a language they understand, as well as information about
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the sites offering these programs. The Student Services Office will make a reasonable effort to
ensure that each student is assigned to the school and program requested by the parent.
A parent or guardian may have his or her child placed in an English language mainstream
classroom at the time of enrollment or at any time during the school year. Parents have the
right to visit all classes and see the Structured English Immersion program (SEI). The students in
this program can participate in all school activities and are eligible to apply to any programs
offered at the school to non-English Learners.
An English learner may be re-enrolled for a second year in a structured English immersion
classroom if s/he has not yet achieved a reasonable level of English proficiency. The student
may be enrolled in an SEI program beyond a second year if assessment results indicate that this
is  the  instructional  program  that  best  meets  the  student’s  English  language  development  and  
academic needs. This decision should be made collaboratively and include input from all
stakeholders (the student, parents, SEI Teacher, RTI team, Site or District EL Coach, etc.)
A student who demonstrates a reasonable level of English proficiency will be enrolled in or
transferred to a designated English Language Mainstream program. Berkeley defines
“reasonable  fluency”  for  students  in  the  elementary  grades  as  an  overall  score  of  Intermediate  
or higher on the CELDT or other adopted state language assessment.

Components of SEI


English Language Development (ELD)
ELs in Structured English Immersion programs must receive a total of 30 minutes of daily
standards-based, direct ELD instruction at an appropriate level. This may be achieved in
two ways: flexible grouping within the classroom or by placement in self-contained ELD
classrooms. During flexible grouping, the classroom teacher provides instruction to a
group of ELs at a similar CELDT level for a short, teacher-directed ELD lesson while the
rest of the class is engaged in other activities. Instruction includes listening, speaking,
reading and writing (see Elementary Programs, ELD Instruction section).



Modified Content Instruction
Core instruction in English/Language Arts, math, science, and social science is taught
overwhelmingly in English with primary language (L1) support and SDAIE strategies. It is
appropriate to provide some vocabulary and support in the primary language. Primary
language support in the content areas of math, science, and social science will be
provided by the teacher or classroom bilingual Para-educator whenever possible.

Specifically Designed Academic Instruction in English (SDAIE) strategies are utilized to provide
grade-level content instruction in all content areas and to introduce core material where
students apply or practice concepts previously developed. The content taught should initially be
limited to those aspects that can be fully supported with rich contextual clues and practical
examples.
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A. Teachers will be trained in the use of differentiated instructional strategies such as
the Guided Language Acquisition Design (GLAD) model or Constructing Meaning™ to
help ELs access content in all subject areas.
B. All students participate in activities that lead to cultural proficiency, and promote
positive self-image as well as cross-cultural understanding.
C. An integration component that includes teacher structured activities in content
areas (such as Art, Music, and P.E.) is provided on a regularly scheduled basis.
Access to CCSS content is accomplished through instructional strategies using Specially
Designed Academic Instruction (SDAIE) techniques to enable English Learners to gain access to
grade level subject matter in mathematics, social studies, science, and other academic subjects
required for grade promotion.
All SEI teachers will hold CLAD or BCLAD authorization.

SEI Classroom Formation and Composition
Depending on student enrollment patterns, Berkeley Unified School District may designate one
or more sites to provide SEI services to students who are new to instruction in English. School
sites may establish SEI classrooms at each grade level that contain both English learners and
non-English learners, or form a multi-graded SEI classroom (e.g., K-1, 1-2, etc.) in order to
ensure that English Learners can be appropriately grouped for instruction. In order to provide
SEI students with appropriate instruction throughout the day, it is recommended that SEI
students be clustered in a single heterogeneous classroom in each grade level. The district will
make every effort to provide additional supports for teachers serving as the SEI-designated
teacher. These supports may include additional coaching, professional development,
intervention materials and access to translation services.

SEI Primary Language (L1) Support
Primary language support can be provided in various ways. The best way is by ensuring that
students are clustered at schools and classrooms by language to the extent possible while still
maintaining a healthy ethnic balance in the classroom. With clustering by language, students
can then be given Primary language support in the following ways:
Ways of providing Primary language support in the Structured Immersion Classroom
Direct Oral support
Supplementary resources
•  Bilingual  Instructional  Aides  
•   Primary   language   versions   or   summaries  
•  Bilingual  tutors  
of textbooks
•  Bilingual parents / guardians and
•  Bilingual  dictionaries  for  literate  ELs          
community volunteers
•  Primary  language  electronic  media,  
•  Pairing  with  more  advanced  bilingual  
online translators, videos, etc.
peer tutor
• Bilingual or Primary language fiction and
nonfiction books
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English-Language Mainstream Program (ELM) K-5
An English-Language Mainstream (ELM) program is designed for English Learners at English
language proficiency levels 3, 4, and 5 to ensure the development of academic language and
literacy for students who have acquired basic fluency in English but who are not yet ready to be
reclassified.
An ELM program includes specialized English language development instruction appropriate to
each   student’s   level   of   English   proficiency   as   well   as   differentiated   instruction   in   English  
language arts, math, science, and social studies utilizing supplemental curricula and special
scaffolding and support. At the elementary level, ELM teachers are to provide individualized
instruction and targeted interventions, as needed, to ensure academic success and to prepare
students for reclassification. Students will be provided with academic instruction using Specially
Designed Academic Instruction in English (SDAIE) Strategies.

ELM Goals
The English-Language Mainstream program addresses two general student outcomes:
1. English Learners will demonstrate continuous and educationally significant progress in
developing academic English language and literacy skills.
2. English Learners will demonstrate continuous and educationally significant progress
toward mastery of grade-level content standards.

ELM Entry and Exit Criteria
A student who scores at the Intermediate level or higher on the CELDT will be enrolled in an
ELM program unless the child has been placed in an alternative program. A parent or guardian
may have his or her child placed in an English language mainstream classroom at the time of
enrollment or at any time during the school year as is possible.
The student will continue to receive services in an ELM classroom until he/she meets the
criteria for reclassification as a fully proficient English speaker. ELs at CELDT levels 1–3 will also
be assigned to an English Language Mainstream Program upon parental request.
For information on the enrollment process please see Chapter 1: Identification, Placement,
Assessment and Reclassification.

Components of ELM


English Language Development (ELD)
ELs in ELM Programs must receive a program of instruction in order to develop
academic English language and literacy skills in English as rapidly and as effectively as
possible. Students in this program must receive a minimum of 30 minutes of daily
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standards-based, direct ELD instruction at an appropriate level. This may be achieved in
two ways: flexible grouping within the classroom or by placement in self-contained ELD
classrooms. During Flexible Grouping, the classroom teacher provides instruction to a
group of ELs at a similar CELDT level for a short teacher directed ELD lesson while the
rest of the class is engaged in other activities. Instruction must include listening,
speaking, reading and writing.
Content Instruction
A. Specifically Designed Academic Instruction in English (SDAIE) strategies are utilized
to provide grade-level content instruction in all content areas and to introduce core
material where students apply or practice concepts previously developed. The
content taught should initially be limited to those aspects that can be fully
supported with rich contextual clues and practical examples.
B. Teachers may use the Guided Language Acquisition Design (GLAD) model that
employs differentiated instruction, to help ELs access content in all subject areas.
C. All students participate in activities that lead to cultural proficiency, and promote
positive self-image as well as cross-cultural understanding.
D. An integration component that includes teacher structured activities in content
areas (such as Art, Music, and P.E.) is provided on a regularly scheduled basis. These
activities should be carefully planned so that participation does not depend on
English language fluency, and thus ELs at CELDT levels 1 and 2 can fully participate.

Any academic delays will be remediated through interventions such as before school, after
school, and summer programs; as well as through monitoring and referral to various school day
programs. Access to CCSS content is accomplished through instructional strategies using
Specially Designed Academic Instruction (SDAIE) techniques to enable English Learners to gain
access to grade level subject matter in mathematics, social studies, science, and other academic
subjects required for grade promotion.
All ELM teachers will hold Cross-culture Language and Academic Development (CLAD)
authorization.

ELM Classroom formation and composition
Depending on student enrollment patterns, each site will designate one or more ELM
classrooms at each grade level to ensure that English Learners can be appropriately grouped for
instruction. At sites where all teachers hold CLAD authorization, the school may wish to
designate all classrooms as either SEI or ELM. A school may designate a classroom as both SEI
and ELM where fewer than 10 students who must receive an SEI program are enrolled at a
given grade level.

Evaluation of the impact of the SEI and ELM Programs
Berkeley Evaluation and Assessment will provide an annual report of results for the school to
evaluate of the impact of the SEI and ELM programs on the following student outcomes:
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1. English language proficiency – As determined by the number of English learners, by
grade, meeting district targets on the CELDT each year.
2. English language arts – As determined by students scoring at each performance level on
the CST/ELA. For students with matched scores for the previous and current years, the
number scoring at a higher level, at the same level, and at a lower level will also be
provided.
3. Academic achievement –As determined by students scoring at each performance level
on the CST/Math. For students with matched scores for the previous and current years,
the number scoring at a higher level, at the same level, and at a lower level will also be
provided in this report.
The chart below provides an overview of the key elements of elementary Structured English
Immersion and English Language Mainstream programs.
Instructional Program for English Learners in K-5th grade ELM Classrooms
Students served

CELDT 1 and 2

CELDT 3, 4, 5

Conditions for success
In order to implement a successful SEI program, the school
must demonstrate that the following conditions be in place:
Structured English Immersion (SEI)
 Each class is taught by a CLAD/BCLAD certified teacher
 Administrators, teachers, and parents have a clear
understanding of the differences between an SEI and an
ELM classroom
 Procedures are in place for accurately determining each
student’s  current  English  proficiency  level.
 Grouping procedures are established for administrators
and teachers to follow in the assignment of classes
 Sufficient training and coaching support is provided to
staff in language acquisition, the effective planning and
teaching of ELD and scaffolding content for English
learners: implementation and effectiveness is monitored
 primary language support as available
 reading  instruction  at  students’  assessed  reading  level
 modified writing assignments
 small group instruction as available
English Language Mainstream
 Each class is taught by a CLAD/BCLAD certified teacher
 Administrators, teachers, and parents have a clear
understanding of the differences between an SEI and an
ELM classroom.
 Procedures are in place for accurately determining each
student’s  current English proficiency level.
 Grouping procedures are established for administrators
and teachers to follow in the assignment of classes.
 Sufficient training and coaching support is provided to
teachers and administrators in language acquisition, the
effective planning and teaching of ELD and scaffolding
content for English learners: implementation and
effectiveness is monitored with proper observational
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 reading  instruction  at  students’  assessed  reading  level
 sheltered writing assignments
 small group instruction as available

Alternative Programs: Maintenance Spanish Bilingual and Two
Way Immersion
Common Goals for TWI and Spanish Bilingual Programs
It is the mission of the Berkeley Unified School District to educate and support English Learners
in reaching their highest potential each school year.
District resources will focus on enabling all students in both the Maintenance Bilingual Program
and the Two Way Immersion Program to achieve the following goals:





Bilingualism/Biliteracy – All students will demonstrate oral proficiency and high levels
of academic proficiency in English and Spanish.
Multicultural proficiency – All students will understand and appreciate diverse cultures
and development of high self-esteem and pride in Latino cultural heritage.
Full English Proficiency – All English learners will gain one level of English proficiency per
year and reclassify to Fully English Proficient by the end of 5th grade.
Metalinguistic Awareness and Transferability – All students will learn to utilize their
strong foundation in one language to master the second language.

Goals for the Maintenance Spanish Bilingual Program (K-5)
The Maintenance Spanish Bilingual Program is designed for classrooms of native Spanish
speaking English Learners and native Spanish speaking bilingual students only. In addition to
the common goals for both Alternative Programs (stated above), the major goals of the
Maintenance Spanish Bilingual program are:



to   maintain   and  develop   Spanish   speaking   students’   academic   Spanish   while making a
gradual transition from Spanish to English language instruction.
to   strengthen   and  use   students’   foundation   in   their primary language to support their
ability to meet grade level standards while in the process of becoming fluent in English.

The BUSD Maintenance Spanish Bilingual Program adheres to the 80/20 program model which
begins with approximately 80 percent in Spanish and 20 percent in English in Kindergarten and
changes to 20 percent in Spanish and 80 percent in English by 5 th grade. As children increase in
their English proficiency, the instruction in English also gradually increases.
Goals for the Two Way Immersion Program (TWI) (K-8)
The Two Way Immersion Bilingual Program is designed for classrooms of native Spanish
speaking English Learners and native English speaking Spanish learners (50:50 ratio). In
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addition to the common goals for both Alternative Programs, the major goal of the TWI
program is:
 to develop high levels of academic literacy and fluency in both Spanish and English from
Kindergarten through the 8th grade
The BUSD TWI Program adheres to the 90/10 TWI Program Model where English is used for
10% of the time starting in kindergarten, and the percentage increases annually until both
English and Spanish are used equally  by  grade  5  and  in  two  of  the  students’  classes in middle
school.

Evaluation of the impact of Maintenance Spanish Bilingual and TWI Programs
Berkeley Evaluation and Assessment will provide an annual report of results for the school to
evaluate of the impact of the SEI and ELM programs on the following student outcomes:
1. English language proficiency – As determined by the number of English learners, by
grade, meeting district targets on the CELDT each year.
2. Spanish Language Arts proficiency – As determined by the number of students
scoring at each performance level on the local and State Standard-based Tests in
Spanish (STS) in grades 2-4. For students with matched scores, the school will
determine the number of students making annual progress.
3. English Language Arts proficiency– As determined by students scoring at each
performance level on the local and State Standard-based Tests CCSS/ELA. For
students with matched scores for the previous and current years, the number
scoring at a higher level, at the same level, and at a lower level will also be provided.
4. Academic achievement –As determined by students scoring at each performance
level on the CCSS/Math. For students with matched scores for the previous and
current years, the number scoring at a higher level, at the same level, and at a lower
level will also be provided in this report.
5. After elementary school, the district will monitor the academic progress of TWI
students throughout middle school and high school.

Maintenance Spanish Bilingual Program
For information on the enrollment process for the Spanish Bilingual Program please see Chapter
1: Identification, Placement, Assessment and Reclassification.

Maintenance Spanish Bilingual Program Components:
A. Spanish Language Arts instruction
ELs receive rigorous primary language instruction in core content. The core content
classes cover the grade level Common Core State Standards. Content knowledge should
be frontloaded prior to instruction to ensure background knowledge development.
B. Daily English Language Development (ELD) instruction
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ELs receive daily ELD instruction for at least 30 minutes in Kindergarten through 5th
grades based on their assessed stage of English development.
C. Differentiated instruction
Instruction should be differentiated in reading, writing, math, science, and social science
delivered in Spanish or through specially designed academic instruction in English
(SDAIE).
D. Transferability instruction
Instruction of transferable and non- transferable literacy skills are explicitly taught and
built upon at each grade level. BUSD will provide training to teachers in bilingual
program  in  order  to  better  support  the  students’  transition.    

Maintenance Spanish Bilingual Classroom formation and composition
In this program, 100% of students are fluent Spanish speakers upon entry. The class is
comprised of both English learner and fully bilingual Spanish speakers.

Maintenance Spanish Bilingual Program Conditions for Success:
In order to adopt the Maintenance Program, the school must demonstrate that the following
conditions are in place:
1. At least 15 Spanish speaking parents at each grade level request enrollment in a
Maintenance Program.
2. The school makes the long-term commitment and has the resources to implement the
program fully in grades K-5.
3. The school establishes and maintains systems and structures to regroup EL students for
30 minutes of daily leveled ELD beginning the first week of school.
4. Teachers of Spanish language classes have high levels of academic proficiency in Spanish
and in English.
5. The school provides Maintenance Bilingual teachers regular scheduled time for
planning, collaboration and professional development to ensure consistency and
articulation across grade levels. Bilingual Program teachers are to collaborate with nonBilingual Program teachers on the use of integration time.
6. BUSD provides equitable resources, including curriculum and materials in Spanish.
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Maintenance Spanish Bilingual Program Language Use:
Instructional
minutes

Spanish

K
260 minutes
per day:
77% Spanish
23% English

Spanish Reading/Language Arts (60 min.)
Math* (50 min.)
Other subjects (remaining time)

ELD (30 min. daily)
Enrichment/Integration time (30 min.)

1st
285 minutes
per day:
70% Spanish
30% English

Spanish Reading/Language Arts (120 min.)
Math* (45 minutes)
Social Studies/Science/Second Step
(40 min.)

ELD (30 min. daily)
Transitional English reading (15 min. daily)
Math (15 min.)
Other Subjects (gardening, cooking, PE, library)
(30 min.)

2
285 minutes
per day:
63% Spanish
37% English

Spanish Reading/Language Arts (120 min.)
Math* (45 min.)
Social Studies (40 min.; once /week)
Science (40 min.; once per week)

ELD (30 minutes daily)
Transitional English reading (30 min. daily)
Math (15 min.)
Other Subjects (gardening, cooking, art, PE, library)
(30 min.)

3rd
285
minutes per
day:
30% Spanish
70% English

Spanish reading/language arts (40 min.)
Math* (15 min.)
Social Studies/Science Studies/Read Aloud
(30 min.)

English reading/language arts (50 min.)
Transitional English reading (30 min. daily)
ELD (30 min. daily)
Math (45 min.)
Other subjects (gardening, cooking, art, PE, library)
(45 min.)

4th
305 minutes
per day:
23% Spanish
77% English

Spanish reading/ language arts (30 min.)
Math* (10 min.)
Social Studies (30 min.)

English reading/language arts (60 min.)
Transitional English reading (20 min. daily)
ELD (30 min. daily)
Math (50 min.)
Science(45 min.; 3 times/ week)
Other subjects (gardening, cooking, art, PE, library)
(45 min.)

5th
305 minutes
per day:
20% Spanish
80% English

Spanish reading/ language arts (30 min.)
Social Studies (30 min.)

English reading/language arts (60 min.)
Transitional English reading (20 min. daily)
ELD (30 min. daily)
Math (60 min.)
Science(45 min.; 3 times per week)
Other subjects (gardening, cooking, art, PE, library)
(45 minutes)

nd

English

* As we transition to CCSS, every effort will be made to provide equitable materials in Spanish to ensure fidelity
to the 80/20 model.
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Two Way Immersion: 90/10 Model
Maintenance Spanish Bilingual Program Components:
E. Spanish Language Arts instruction
ELs receive rigorous primary language instruction in core content. The core content
classes cover the grade level Common Core State Standards. Content knowledge should
be frontloaded prior to instruction to ensure background knowledge development.
F. Daily English Language Development (ELD) instruction
ELs receive daily ELD instruction for at least 30 minutes in Kindergarten- 6th grades
based on their assessed stage of English acquisition.
G. Differentiated instruction
Instruction should be differentiated in reading, writing, math, science, and social science
delivered in Spanish or through specially designed academic instruction in English
(SDAIE).
H. Transferability instruction
Instruction of transferable and non- transferable literacy skills are explicitly taught and
built upon at each grade level. BUSD will provide training to teachers in bilingual
program  in  order  to  better  support  the  students’  transition.    

Two Way Immersion Classroom formation and composition
In the TWI program, 50% of students should be English Learners and the other 50% should be
native speakers of English or Spanish bilingual.

Two Way Immersion Conditions for Success
In order to adopt the 90/10 TWI model, the school must demonstrate that the following
conditions are in place:
1. The school is supported by strong knowledge of program from site leadership and
resource personnel
2. The school makes a commitment to implementation in grades K – 5, with strong
encouragement to continue in grades 6 – 8
3. The school establishes and maintains systems and structures to regroup EL students for
30 minutes of daily leveled ELD beginning the first week of school.
4. The district and school provide adequate instructional materials that are rigorous,
standards based, and represent the ethnic diversity of the students
5. The district and school actively recruit and enroll native Spanish speaking students in
order to maintain the integrity of the 50:50 ratio.
6. The school assigns fully qualified staff to each TWI classroom
The district and school provide ongoing parent informational meetings regarding the 90/10
model, language acquisition and expectations.
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Two Way Immersion Program Language Use:
Language use
90/10 model**
K
260 minutes
90% Spanish and
10% English
1
285 minutes
80% Spanish and
20% English

Spanish

English

Spanish reading, writing, math*, science,
social studies

ELD - Oral Language Development
(30 minutes daily)

Spanish reading, writing, math*, science,
social studies

ELD – Oral Language Development (30
minutes daily)
English language arts, emphasis on
transferable skills and phonological
awareness (30 minutes)
ELD (30 minutes daily)
English language arts, transferable skills,
math, and integrated studies (60 minutes
daily)
ELD (30 minutes daily)
English language arts, transferable skills,
math, integrated studies (90 minutes daily)

2
Spanish reading, writing, math*, science,
285 minutes
social studies
70% Spanish and
30% English
3
Spanish reading, writing, math*, science,
285 minutes
social studies
60% Spanish and
40% English
4
Spanish reading, writing, math*, science,
ELD (30 minutes daily)
305 minutes
social studies
English language arts, transferable skills,
50% Spanish and
math, science, social studies (120 minutes
50% English
daily)
5
Spanish reading, writing, math*, science,
ELD (30 minutes daily)
305 minutes
social studies
English language arts, transferable skills,
50% Spanish and
math, science, social studies (120 minutes
50% English
daily)
Instructional
Common Core curriculum in both Spanish
Systematic ELD planning framework and
Materials
and English as available
supplementary materials
* As we transition to CCSS, every effort will be made to provide equitable materials in Spanish to ensure fidelity
to the 90/10 model.
** The  actual  instructional  minutes  will  be  determined  by  the  site’s  schedule.    Integrated studies can help bridge
the gap between required instructional minutes lost to enrichment classes.

Qualifications of TWI Staff
When TWI transitions to a single site, all TWI teachers, including enrichment teachers, will
demonstrate native or native-like oral and written academic language proficiency in both
Spanish and English. All TWI teachers will hold BCLAD certification which includes cultural
competence, knowledge of academic content and curriculum, theories and strategies for
development of biliteracy, and the TWI model.
Site leadership and certificated support staff such as resource specialists and literacy coaches
will also hold BCLAD certification. Every effort will be made to ensure that all classified staff,
including, librarians, instructional aides, after school staff etc. are bilingual.
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2.4: Secondary Instructional Programs
English learner program goals, grades 6-12:




Ensure that EL students learn English at an accelerated rate (reading, writing, listening,
and speaking).
Ensure that EL students have meaningful access to academic content required for
graduation.
Prepare EL students for a career path that supports their post-secondary goals, creating
a college going culture for EL students, a-g coursework, passage of California Exit Exam,
and supporting adolescent EL students in developing a positive self-concept.

In all secondary programs, ELD instruction
is to conform to four basic instructional
delivery standards:
1. Standards-based Language Development.
Each EL student is to receive daily, explicit
ELD instruction that develops academic
English based on leveled ELD standards
from ELD and/or ELA courses. English
learners at every level of English proficiency
are expected to progress at least one CELDT
level per year.
2. Placement. Students are to be placed in
ELD and/or ELA instruction on the basis of
English proficiency level, achievement on
the CST/ELA, and time in the U.S.
3. Instruction. Teachers are to utilize
research-based best teaching practices. ELD
teachers are to utilize the Systematic ELD
framework. ELA and ALD teachers are to
utilize the Constructing Meaning
framework.
4. Assessment. Teachers are to assess the
progress of each English Learner on an
ongoing basis and utilize the results of
assessment to modify instruction.

In all secondary programs, CCSS content
instruction is to conform to four basic
instructional delivery standards:
1. Learning Objectives. Each unit of
study and lesson is to address both
content and language objectives.
Instruction and application must
integrate content learning and
academic language development.
2. Academic Language Instruction.
Students receive explicit instruction
and daily practice of the specific
academic language of the course
content, including vocabulary and
language structures using structured
language practice strategies (SLPS)
along with:
- sentence frames , interactive charts,
graphic organizers, word walls,
personal dictionaries, pictorial input
charts, writing models and/or
templates
3. Instructional Strategies. Teachers are
to use best teaching practices
commonly associated with effective
SDAIE instruction (See SDAIE section
below).
4. Assessment. Teachers are to utilize
differentiated formative and
summative assessment, appropriate
to level of student English proficiency
to evaluate both mastery of content
and student progress
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English learners of distinct profiles require different services
At the secondary level, there are four distinct profiles of secondary EL students. Student
placement is determined based on a student’s profile and distinct needs. The four profiles
include:
1. Newly Arrived English Language Learners with Adequate Formal Schooling
These students may or may not have had some exposure to the formal study of English;
however, they have had a formal educational program in their native country. Students are
on grade level with respect to the expectations of the schools in their native country, and
have the content knowledge background that supports them in their content instruction in
English. They also have strong literacy skills in their primary language, many of which can be
transferred to English as they acquire English. Depending on their English proficiency upon
initial enrollment, students entering U.S. schools in 8th grade or later may need an additional
year of high school in order to master English and meet graduation requirements.
2. Newly Arrived English Language Learners with Limited Formal Schooling
Immigrant students with little or no prior schooling typically score at the beginning level of
their reading and writing in their primary language, and have grade three or below skills in
Math. Many students come with interrupted schooling in their native country and face
tremendous difficulty in completing an academic secondary program. These students need an
instructional program that will address their primary language literacy needs, and a flexible
high school program that will allow them to fulfill high school graduation requirements with
additional summer school courses, an additional one or two years of high school, and an adult
education option.
3. Long Term English Language Learners
Students who have for over five years of uninterrupted schooling in the United States and
have not yet met reclassification criteria are classified as long-term English Language Learners
in California (EC 313.1, 313.2). LTEL students may appear to have high oral fluency in English,
often without an accent, but lack academic English language structures and precise
vocabulary. These students require explicit academic language instruction in all core content
classes in addition to explicit ELD within their ELA course and an ALD course. Spanish speaking
LTEL also require Spanish for Native Speaker courses to develop literacy in their primary
language.
Many LTEL students display  behaviors  of  “learned  passivity”  stemming  from  years  of  limited  
comprehension in class due to lack of focused EL instruction or leveled ELD. Intentional,
consistent validation and   promotion   of   students’   home   language   and   culture   is   critical.  
Academic interventions for these students should be focused on English language
development. Reading intervention that is not ELD based, such as Read 180, is not
appropriate for LTEL students if they have not first received targeted ELD instruction. (See
ALD Course description on page 52 for details).
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4. ELs who are meeting benchmarks
Students in this profile often came to the U.S. in upper elementary school, and have been in
the U.S. for four to six years if they are still EL, or six to eight years and have reclassified fully
English proficient (RFEP) within the last two years. Students who are making adequate
progress toward English proficiency and academic success still need support in order to
sustain academic excellence over time

SDAIE – Specially Designed Academic Instruction in English
SDAIE   is   a   methodology   for   maximizing   students’   comprehension   of   English   language  
instruction by use of special strategies and techniques. SDAIE Strategies are used in all EL
instructional programs to ensure meaningful access to the Common Core State Standards.
The basic features of SDAIE at the secondary level include:
• Modeling – use of Fishbowl and other techniques to model the learning activity or
task; use of document camera or projection to model the process; Use of exemplars to
model the product:
• Use of language modifications such as pause time, questioning, pacing, color-coding,
and highlighting;
• Task-based instruction, allowing students to work with concepts, and the language of
those concepts in a variety of ways
• Culturally and linguistically responsive content teaching;
• Use of language structures and vocabulary that are comprehensible to students;
• Contextualized instruction – consistent use of non-verbal language, visual support
materials, realia, graphic organizers, clear speech and gestures, in order to provide
students with a variety of resources in the environment that they can use to construct
meaning;
• Providing structure and support to require students to actively use target language
(SLPS);
• Frequent checking for understanding;
• Integrating assessment and instruction on an ongoing basis through observations,
portfolios, journals, and product development.

Overview of Instructional Programs 6-12
In accordance with state and federal legal requirements, Berkeley Unified School District
offers a number of program models to serve English Learners. At the secondary level, the
three programs serve distinct student profiles. Program options for English Learners are the
following:
 Structured English Immersion (6-12) at King and BHS
 English Language Mainstream (6-12) at all sites
 Two-Way Immersion (6-8) at Longfellow
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Structured English Immersion Program (Middle/High School)
EL students placed in the secondary Structured English Immersion (SEI) Program have recently
emigrated as adolescents to Berkeley USD from non-English speaking countries. There is a full
SEI Program at King Middle School and Berkeley High School only. SEI classes are staffed at
the beginning of the year to accommodate students who arrive throughout the year.
Although it is highly recommended that EL students who have been in U.S schools less than
two years and are at CELDT 1 or 2 attend King for middle school, students who choose to
attend Willard or Longfellow MUST also receive ELD and access to CCSS curriculum within the
ELM program (See ELM Program, page 51).
The Structured English Immersion Program (SEI) is designed to meet the specific academic
and linguistic needs of these culturally and linguistically diverse students. Immigrant EL
students at the secondary level require specific, intensive instruction. The SEI Program
teaches English as a new language, scaffolded core content, acculturation to U.S. school
culture and expectations, and fosters continued development of students’  primary  language  
and cultural heritage. Students in the SEI program are in English Language Development (ELD)
classes for two periods, and are in Specially-Designed Academic Classes (see page 17) for their
core content classes. Spanish speaking SEI students take Spanish for Native Speakers courses
that are closely aligned with the ELD courses. Non-Spanish speaking students may take
correspondence courses in their primary language. In addition, many SEI students enroll in a
tutorial for academic support.
The SEI setting is staffed with teachers and a site EL Lead teacher who are knowledgeable
about the cultures of students as well as the immigration/refugee systems. Teachers in the
SEI program are trained in Constructing Meaning and Systematic ELD and collaborate
regularly to ensure consistency and articulation.
The SEI program facilitates a smooth transition from SEI to the English Language Mainstream
program and strives to mainstream students as soon as they have the requisite skills to be
academically successful. The time this takes may vary (see Profiles, pg. 46). Students who
meet the minimum exit criteria are considered for mainstreaming on a case by case basis.
Students who continue in the SEI program until graduation get the sustained SEI Program
support to meet requirements for graduation as well as for their college and career goals.
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The following tables reflect the minimum of newcomer courses offered in BUSD SEI Programs
and are based on current enrollment and funding. Sites are encouraged to provide more
targeted courses wherever possible. Ideally, there is less than a three year CELDT level span in
any SEI content course and no more than a one level span in any ELD course. When such a
span is unavoidable due to extremely low numbers in a span, it is highly recommended for the
site to provide extra support such as an Instructional Assistant and/or extra prep time and
ongoing coaching for the teacher.

Subject

Level 1

Middle School SEI Program Courses
Level 2
Level 3
Level 4

English

ELD 1/2

ELD 1/2

English

ELD 1/2

ELD 1/2

History

(no history)

Science

Level 5

ELD 3/4

ELD 3/4 or Mainstream

Mainstream

(no history)

SEI Hist 7/8

SEI Hist 7/8

Mainstream

SEI sci 7/8

SEI sci 7/8

SEI sci 7/8

SEI sci 7/8 or Mainstream

Mainstream

Math

Mainstream

Mainstream

Mainstream

Mainstream

Mainstream

Elective

EL Elective

EL Elective

EL Elective

EL Elective or ALD

EL Elective or ALD

P.E.

Mainstream

Mainstream

Mainstream

Advisory

ELD Teacher

ELD or Mainstream

Mainstream or ALD
teacher

Support

Tutorial

Subject

Level 1

High School SEI Program Courses
Level 2
Level 3
Level 4

English

ELD 1

ELD 2

ELD 3

English

ELD Writing 2

ELD Writing 2

ELD Writing 3

History

SEI US History

9 -12 Seminar History SEI
SEI US History if never took at Level 1
SEI World History
SEI Government/Economics

Math

SEI Algebra 1
SEI Geometry
SEI Algebra II
SEI Math Analysis
(no science)

Elective
Elective

World Lit SEI
Composition/
Writing SEI

th

SEI Integrated
Science
Spanish for Native Speakers
Art/PE
Basic EL Tutorial

SEI Int. Science
SEI Adv. Biology or SEI Chemistry
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Summer School ELD Program for Newcomers in Middle and High School
The district will also continue to offer a multi-grade 7th-12th grade Newcomer ELD 1/2 course
in summer school as funding exists.
Subject

Level 1 in U.S. schools less than 2 years

Level 2 in U.S. schools up to 1 year

English

Summer school ELD 1/2

Summer school ELD 1/2

Beginning Newcomer Pathway within SEI
Beginning newcomer students are English learners who have been in U.S. schools less than six
months and are at Beginning English proficiency level (CELDT 1). Beginning newcomers may fit
either profile 1 or 2 (see page 46). A designated Beginning Newcomer curriculum focuses on
survival English and orientation to Berkeley and U.S. schools and culture. Teachers are
prepared with packets of materials and units in academic subjects for newcomers who arrive
mid-semester.
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English Language Mainstream Secondary (Middle/High
School)
The English Language Mainstream (ELM) Program is designed for English Learners at California
English Language Development Test (CELDT) levels 3 through 5. In addition, Long term EL
students who have been continuously enrolled in a U.S. School for 6 years or more and have
not yet reclassified as fully English proficient (RFEP) are placed in the English language
mainstream program with support, regardless of CELDT level, unless they have an IEP or other
extenuating circumstances indicating otherwise.
English learners in ELM receive SDAIE instruction to access grade level content in English (see
page 17). Although they are not enrolled in ELD courses, schools are required by law to
provide ELD instruction at their level through the mainstream English Language Arts Course.
Academic language is also taught in context in all subject areas as well as an ALD course for
Long term English learners (see page 23).

EL Placement in Master Schedule
English learners in ELM are programmed/placed in the master schedule before all other
students as they have specific linguistic and academic needs that must be considered a
priority. They should be clustered (placed in classes together as a cohort or with the same
trained teacher in different sections) allowing staff to:


ensure appropriate placement



provide concentration of targeted support and services by the most qualified staff



embed ELD   instruction   in   all   classes   to   continue   students’   English   language
development



strategically prepare English Learners for Reclassification and academic acceleration



enable the EL Cohort teachers to receive ongoing EL coaching and training
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Academic Language Development Course for Long Term EL in Mainstream
Academic Language Development (ALD) is a supplementary course with emphasis on
academic speaking, writing, and critical thinking, and uses culturally relevant curriculum. ALD
is not an academic support class, but an English Language Development class specifically for
Long Term English Learners (LTELs) that is offered during the school day. Long term English
learner students enrolled in an English Language Mainstream program in grades 6th through
9th will be enrolled in an Academic Language Development course (ALD) in addition to their
English course. This includes all ELs who have been continuously enrolled in U.S. schools for
over five years and are not yet proficient in Academic English as measured by CELDT, CST,
and/or English grades.
BUSD secondary schools with 15 or more LTEL should provide a minimum of one section of
Academic Language Development (ALD) to take the place of one elective for long term English
learners. If parents of a LTEL do not wish to have their child in ALD, a Parental Exception
Waiver must be signed.
The Academic Language Development course is taught by highly qualified Teachers who are
trained in EL professional development such as, Constructing Meaning, Systematic ELD,
and/or English3D and have successful experience teaching English learners.
Academic Language Development Courses for Long-term English Learners in Secondary
Entry and Exit Criteria
ALD Course 1/HS ALD Entry Criteria
ALD Exit Criteria
 LTEL (EL is US schools for 5+ consecutive years), and
 Reading level 3rd grade or higher (lexile level 550, FountasPinnell level N), or
 If below 3rd grade reading, has successfully completed
a year of Read 180 (students not to take R180 and ALD
concurrently), and
 If IEP, IEP indicates that English language is a significant
issue rather than reading, processing, or other SpEd
issues
ALD Course 2 Continuation Criteria

 Reclassification, and
 academic grades in
mainstream courses are 3
SBP/C or higher

 Completed ALD 1 and did not meet exit criteria, or
 Humanities teacher or EL specialist data based
recommendation
 Continuing ALD students who meet exit criteria may elect to
take ALD again if there is space available
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Suggested ALD course sequence
LTEL English reading below level N in 5th grade should take:
 6th grade: Read 180
 7th grade: ALD
 8th grade: AVID or ALD B
 9th grade: HS ALD A if not yet RFEP
 10th grade: HS ALD B optional
LTEL English reading level N or higher in 5th grade should take:
 6th grade: ALD
 7th grade: AVID or ALD B
 8th grade: mainstream or AVID
 9th grade: HS ALD A if not yet RFEP
 10th grade: HS ALD B optional
ALD Course Curriculum: Curriculum alternates year to year so that students may take the
course multiple times
 ALD A: English 3D, Issues 1-6 and supplemental curriculum
 ALD B: English 3D, Issues 7-12 and supplemental curriculum
Recommended support for LTEL students







ALD course
Spanish for Native Speaker course to develop literacy base in L1 (for L1 Spanish
speakers)
Direct, explicit instruction of academic language in content classes
Targeted, ongoing effort to   recognize   and   validate   the   student’s   home  
culture/language
Quarterly data chats with a designated teacher or counselor using the Academic
Learning Plan
Designated  staff  person  to  “check  in”  periodically  with  the  student  (and  family)  to  help  
engage, problem solve, mentor, advocate, or motivate.

Two-Way Immersion Secondary (Middle School)
There is a 6th through 8th grade TWI program at Longfellow Middle School only. EL and RFEP
students from TWI and Bilingual elementary programs are strongly recommended to continue
in the Secondary TWI Program through 8th grade and have first priority in TWI placement.
Spanish speaking ELs from other programs may be eligible if they are at CELDT 3 or higher and
can demonstrate literacy (reading and writing) in Spanish. See the Placement section of the EL
Master Plan for specific Secondary TWI entrance criteria.
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The Two-Way Immersion program enrolls both English Learners and native English speakers in
a program in which academic instruction is provided in both English and Spanish. Students
develop oral proficiency and reading/writing skills in both languages. Both languages are also
used to provide students with grade-level instruction. The majority of TWI EL students are
reclassified English proficient by the end of 6th grade. If an EL student does not make
adequate progress toward English proficiency in TWI, the student is placed in intervention
courses in English in place of TWI courses.

Middle School TWI Program Description by Grade
Sixth Grade
In sixth grade, TWI students travel largely as a group for most of their school day. They are
placed with other TWI students, a mix of native Spanish and English speakers. In addition to a
TWI English course, students take two courses in Spanish daily—one in Spanish Language
Arts, one in Ancient World History. These courses follow the California Standards for English
Language Arts and Social Studies, but also focus on areas of Spanish Language Arts that differ
from English and therefore need extra work. This rigorous program is focused around
Language Development in both languages. The rest of their courses are regular English
courses, and teachers of these courses differentiate instruction based on different levels of
English Language Proficiency.
Seventh Grade
In seventh grade, students have two TWI-specific classes: English Language Arts (in English)
and Medieval History (in Spanish). There will be a Spanish Literature course added as an
elective for students to further their Spanish Language Arts skills.
Eighth Grade
In eighth grade, students have two TWI-specific classes: English Language Arts and United
States History (in Spanish). There will be a Spanish Literature Course added as an elective for
students to develop a deeper level of language mastery, which will encourage their placement
in a higher level of Spanish when they enter High School. Additionally, students who can
demonstrate a high level of oral and written proficiency are recognized at the Eighth Grade
Promotion Exercise for being Bilingual/Biliterate.
The middle school TWI program is encouraged to offer Science (in Spanish) in the future at
Grade Seven or Eight, if the school is able to place a teacher with an appropriate credential.
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2.5 Berkeley Unified School District Seal of Biliteracy
Seal of Biliteracy Award
The BUSD Seal of Biliteracy is for high school graduates who have attained proficiency in
English and another language. The District Seal appears on the transcript and diploma as a
statement of accomplishment for future employers and for college admissions.

Biliteracy and Bilingual Pathway Awards
Pathway awards are designed to encourage elementary, middle, and high school English
learner students to develop full literacy proficiency in English and in their primary language
(Biliteracy Pathway Awards) and/or develop full proficiency in English while maintaining their
primary language orally (Bilingual Pathway Awards).

Purpose of the Seal of Biliteracy Program
The  District  Seal  of  Biliteracy  and  Pathway  Awards…
 Recognize and value bilingualism and biliteracy
 Encourage English learners to pursue full proficiency in English and in their primary
language
 Officially certify attainment of biliteracy and/or bilingualism on school transcripts
 Affirm the value of diversity and honor the cultures of our community
 Provide students with 21st Century skills
In the future, the district is working toward aligning the BUSD criteria to ensure students who
receive it will also be eligible for the California State Seal of Biliteracy.

2.6 Special Education Services for the English Learner
English Learners have access to Special Education services just as all other students in
Berkeley USD. Careful review of multiple measures by site Response to Intervention Team is
used to determine whether student performance/behaviors are related to expected patterns
of second language acquisition. If it is determined that an English Learner needs to be
assessed,  whether  it  be  speech,  academic  or  cognition,  testing  will  be  initiated  upon  parent’s  
written approval. When appropriate, assessment will be conducted in the primary language of
the student, or English or both, making certain that cultural differences are taken into
consideration when determining eligibility.
The person who conducts the eligibility assessment will provide the Individualized Education
Plan  (IEP)  team  with  information  to  help  the  team  understand  the  impact  of  the  student’s  
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disability as it relates to an English Learner. IEP teams will consult with at least one site or
district staff person who can assist the IEP team in determining what special education
services are necessary to provide the EL student with access to core curriculum instruction.
The  IEP  must  outline  instructional  decisions  related  to  student’s  language  acquisition  and  
include a goal that addresses English Language Development. English Learners in grades K–12
with an IEP are to receive ELD and SDAIE instruction from authorized teachers.
Special Education staff, including Special Day Class staff, will receive the same training as
general education staff in working with ELs. English Learners may also be served through
team teaching/mainstreaming with authorized teachers. In SDC classes, the authorized
Special Education teacher provides ELD instruction to the English Learner. Bilingual staff
should be assigned to the program to provide direct support to English Learners with an IEP,
wherever possible.
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Chapter 3: Staffing and Professional
Development
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3.1: Recruitment and Hiring
Teachers
In compliance with State and Federal regulations, Berkeley Unified School District will ensure
that all teaching personnel shall hold appropriate certification to provide necessary
instructional services to English Learners. All teachers who provide ELD and/or SDAIE must be
appropriately authorized with a Cross-cultural Language and Academic Development (CTEL)
certificate or the equivalent. All teachers who provide primary language instruction must be
appropriately authorized with Bilingual Cross-cultural Language and Academic Development
(BCLAD) certificate or the equivalent. Teachers assigned to provide ELD, SDAIE and primary
language instruction must be properly authorized.
Implementation at District and Sites
Human Resources has primary responsibility for
 Monitoring all hiring to ensure that teachers hired have the appropriate CLAD/BCLAD
authorization.
 Monitoring any teacher who has an Emergency CLAD authorization to ensure that the
teacher meets the annual certification requirements.

Bilingual Classified Staff
In order to enhance the instructional program, the district will work with the Berkeley Council
of Classified Employees (BCCE) to create bilingual positions as necessary in order to support
the instruction and programmatic needs of schools.
Bilingual assistants and tutors should receive site or district training focused on providing oneon-one  or  small  group  assistance  in  students’  native  language  or  English.  Teachers  will  then  
continue to work with the assistants/tutors in the classroom to ensure that they are providing
the type of assistance needed to develop access to the CCSS curriculum. Instructional
Assistants work under the constant guidance of the certificated classroom teacher. They do
not provide the direct teaching of the core instructional program.
In addition to the above, the Bilingual Classified Staff responsibilities may include telephone
or in person communication with parents of EL students and interpreting at parent teacher
conferences. The use of a Bilingual Instructional Assistant or Parent Liaison to translate
during SST or IEP meetings must be approved by the Principal.
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3.2: Professional Development
The Berkeley Unified School District is committed to the professional development and
preparation of all staff to support improved teaching and learning. The primary professional
development model in BUSD shall be focused on the creation and implementation of
Professional Learning Communities. This focus allows educators, teachers and administrators,
to  use  student  data  to  determine  a  student’s  needs.  This  model  serves  not  only  English  
Learners but all students who need additional supports in order to achieve their potential.
Professional Learning Communities at all school sites will be trained to implement this model
of continuous improvement using data and evaluation.
As a means of providing access to the curriculum for all students and developing the language
abilities of our English Learners, the Berkeley Unified School District supports ongoing staff
development to meet the needs of all district personnel responsible for the education of
English Learners. All district personnel will receive professional development to increase their
awareness and sensitivity to the cultural and linguistic diversities of our student population,
as well as services necessary to ensure equal access of all students to the total curriculum.
Trainings, collaboration and coaching will be integrated as much as possible with district-wide
professional development goals.

District Professional Development Opportunities
The district will provide ongoing professional development opportunities for personnel who
work with English Learners to aid in understanding and implementing the 2012 ELD Standards
and the Common Core State Standards. This training for all faculty, staff and administration is
ongoing.
Currently, the following professional development opportunities are provided in service of
supporting English Learners:
 Systematic ELD: A 3-Day Institute which provides a detailed framework for designing
an ELD program that teaches and practices the vocabulary and grammatical forms of
English for a wide range of purposes at each level of proficiency.
 Constructing Meaning: A 3-Day Institute which focuses on the explicit teaching of
Academic Language in content areas and recommends a research-based approach for
teaching vocabulary, and text structures, relevant to a wide range of academic
purposes
 Common Core State Standards: The Common Core State Standards mean greater
rigor, higher expectations and considerably greater language demands. Leadership
and professional development act collectively to implement supportive policies, build
educator capacity, and develop effective approaches for providing ELs with access to
and opportunities for rigorous academic work.
 Response to Instruction and Intervention (RTI²): RTI is a data driven general education
framework that involves research-based instruction and interventions, regular
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monitoring of student progress and the subsequent use of these data over time to
make educational decisions which ensure student success.
 Positive Behavioral Interventions and Supports (PBIS): The goal of PBIS is to
provide positive, predictable, culturally responsive and supportive school-wide social
and academic environments for all students.
 Beginning Teacher Support and Assessment (BTSA): New teachers receive training
related to the BUSD Master Plan through the new teacher orientation and/or BTSA.
Professional Development staff regularly review feedback and evaluation forms from the
teachers/staff participating in staff development opportunities to ensure that persons
working with English Learners are supported and investing a good faith effort in receiving
ongoing training.

Site Staff Development Plan
The site staff development plan should be aligned with the Single Plan for Student
Achievement and developed collectively with teachers, parents, and administrators at each
site. The Single Plan for Student Achievement is encouraged to include support for all staff in
meeting the needs of English learners, e.g. Systematic ELD, Constructing Meaning, and other
areas identified in the Master Plan for English Learners

Professional Development for Teachers in Alternative Programs
 Spanish curriculum, strategies, assessments and instructional resources
• Spanish/English Transferability skills
EL Teacher Leaders
As funding permits, EL Teacher Leaders at each school site can be identified in order to
perform a variety of functions, including:
 sharing effective systems for providing ELD
 monitoring EL student progress
 accessing EL data and data analysis
 improving ELD instruction at sites
 improving EL access to Common Core State Standards
 coaching/mentoring
 advocating for English Learners

Other Professional Development Opportunities
Other professional development opportunities to support the instruction of English Learners
could include, but are not limited to the following:
 California English Language Development Test (CELDT) administration, logistics, and
data analysis
 Newly adopted ELD Standards (2012)
 Specially designed academic instruction in English (SDAIE) strategies and instructional
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resources
Guided Language Acquisition Design (GLAD)
A Developmental English Proficiency Test (ADEPT)
Training on the EL Master Plan

All teachers are encouraged to participate in both district offered and externally provided
professional development to improve their support of English Learners in their classroom.
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4.1: Parent and Community Participation
Berkeley Unified School District recognizes that effective parent engagement and involvement
is a critical component to the successful education of their children. It is the goal of the
District that parents of English Learners at all schools in Berkeley will participate meaningfully
in the education of their children. Meaningful parental engagement is when schools see
parents/guardians as equal partners in promoting student achievement and recognize
parents’  talents  and  skills  as  resources  to  promote  children’s  educational  development.    The  
following types of activities may be carried out at the district or site levels to further this goal:














When 15% or more of the students enrolled at the school site speak a single primary
language other than English, as determined by language census data from the
preceding year, all notices, reports, statements, and records sent to parents of such
students are written in English and the primary language.
Whenever possible, the school will provide translations and interpretations of school
information for all language groups.
Interpretation and translation services may be made available for parent/teacher
conferences, school advisory committee meetings, meetings regarding school safety,
Response to Intervention Team (RTI) meetings, suspensions and expulsion
conferences and hearings, and for all due process actions held at the district level.
Site administrators will attempt to find translators for meetings to facilitate
communication between parents and staff.
The district has at least one district translator/interpreter to assist with department
and parent communication in relation to district level services. All requests for
translations and interpretations need to be submitted to the Translation Office.
School sites may employ or assign a staff member and alternate to provide parental
support at the site, and/or may employ a parent liaison.
Parent training sessions may be provided on parental rights. Such trainings can include
informational sessions on school operations and who to go to for assistance related to
problems or concerns. Parents should be supported, in a variety of ways, to access and
understand these rights.
The school can encourage parent volunteerism by providing opportunities for parents
to volunteer and by providing training on how parents can effectively participate in
school.
The district and sites are encouraged to provide ongoing staff development on how to
work with parents and students from diverse cultural backgrounds.
School sites may review their Site English Learner support program with parents at a
welcome meeting at the beginning of each school year. The following topics may be
included: Program Placement, Reclassification, and Monitoring of student language
and academic progress.
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4.2: Parent Advisory Committees
As  part  of  the  district’s  effort  to  more  systematically  involve  parents  in  their  children’s  
education, the district establishes policies and procedures to maximize their involvement. The
District English Learner Advisory Committee (DELAC) and each site’s English Learner
Advisory Committee (ELAC) provide a source of information to the parents, as required by
law. The information disseminated at the committee meetings will be provided in another
language(s) when the need arises and is feasible.

English Learners Advisory Committee (ELAC)
Purpose of the ELAC
According to the California Education Code, each school with twenty-one (21) or more ELs
must establish an English Learner Advisory Committee (ELAC). The ELAC’s  purpose is to
provide input and advice to the site administration. ELACs are not decision making councils
nor do they approve expenditures from any funding source. However, they do provide input
and advice on school decisions and the use of funding sources dedicated to ELs. ELAC
membership is open to all parents; however, the minimum percentage of EL parents on the
ELAC is fifty-one (51) percent. ELAC meetings may be attended by parents of English
Learners, site administrators, teachers of English Learners, Resource Teachers, Instructional
Aides and any other parents.
Responsibilities of the ELAC


Advise the School Governance Council (SGC) on the development of the Single School
Plan for Student Achievement *
 Advise  the  principal  and  staff  on  the  school’s  program  for  English  learners  
 Assist  in  the  development  of  the  school’s  needs  assessment    
 Review the annual Language Census
 Assist with efforts to make parents aware of the importance of regular school
attendance.
*Monitoring of Site level funds dedicated to English Learners is part of the responsibility of
both the School Governance Council and the English Learner Advisory Committee. Both of
these committees should review annual expenditures as part of the approval of the Single
Plan for Student Achievement (SPSA). Site level funds are to be used to provide additional
resources (supplement), not to fund mandatory program requirements (supplant). The SPSA
is updated annually, approved by both the SGC and by the board in the spring.
While dedicated EL funds may not always be provided to school sites, these committees
should ensure that adequate funds are provided to El students to support their needs.
EL dedicated funds are spent for excess costs that address the needs of EL students. Funds
may be spent on:
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Resource personnel which can include tutors and bilingual instructional aides
EL assessment
Extended learning time
ELD materials to support the Common Core curriculum which is provided through
general fund including intervention materials
Parent involvement activities
Translations
Staff development to address the needs of EL students (for classified and certificated
personnel)

The ELAC members are asked to participate in the annual Governance training in October.
Members may also be trained as a group at their school site. They may also request to
receive additional training and information that will adequately prepare the committee
members in carrying out their legal responsibilities (see DELAC Meetings section).
Principal’s  Responsibilities for Implementing ELAC
The  site  principal  is  responsible  for  establishing  the  school’s  ELAC  and  ensuring  that  ELAC  
members have fulfilled their responsibilities.
The principal or a designee is responsible to do the following:
 Facilitate formation of an ELAC by September 30 each year
 Facilitate selection of a representative and an alternate to the DELAC
 Assist the ELAC membership to develop meeting agendas and select meeting dates.
 Publicize meeting agendas 72 hours in advance
 Schedule and hold planning meetings
 Provide child care for general membership
 Consult with ELAC members to develop and provide training to assist members in
carrying out their legal responsibilities
 Arrange for additional training from the Educational Services Department or outside
vendors as needed
 Review meeting minutes to ensure training, discussion, and advice is appropriately
reflected for each area of responsibility
 Share the SPSA with ELAC at the start of each school year and get input from ELAC
members on the needs of ELs to  include  in  the  following  year’s  SPSA.
District Responsibilities for Monitoring ELAC
Educational Services staff monitors each  school’s  successes  and  challenges  of  ELAC/DELAC  
operations.
ELAC Membership Guidelines


Members are requested to serve for a minimum of two years.
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Membership may include school staff and community members, but community
members and school staff together should constitute fewer in number than parents of
English learners.
If the school ELAC elects officers (i.e. President, Vice President, Secretary), those
officers may conduct the meetings.
Members should elect at least 1 parent of an EL student(s) to represent them at the
District English Learner Advisory Committee (DELAC). DELAC representatives are
encouraged to serve for at least two years.

Delegation of ELAC Authority
Pursuant  to  District  policy,  the  school‘s  ELAC  may  delegate  its  authority  annually  to  an  
established School Governance Council (SGC), provided that the ELAC has been trained on the
mandated requirements, informed of the right to delegate these requirements, and have
unanimously voted to delegate its authority to the SGC.
In order for ELAC to delegate its authority to SGC, the following must be true:
 The ELAC was informed of and trained on their legal responsibilities before a vote to
delegate took place
 The SGC members received training on the legal responsibilities of the ELAC
 The SGC voted to accept all ELAC responsibilities (see section on Responsibilities of
the ELAC) at a regularly scheduled SGC meeting and recorded this decision in the SGC
meeting minutes
 Parents of ELs were encouraged to participate in SGC
ELAC Meetings
The District and school sites are permitted to allocate appropriate financial resources for
reasonable expenses that participating ELAC parents incur while carrying out their duties (e.g.,
transportation, child care, translation services, meals, and training) (EC 52168 (b) (4). The
ELAC is to meet regularly with the principal or designee to identify training topics needed to
assist committee members in carrying out their legal responsibilities. Every effort will be
made to provide interpretation in order to support and encourage parent participation.

District English Learners Advisory Committee (DELAC)
Since there are 51 or more English Learners in this district, there is a functioning District
English Learner Advisory Committee (DELAC).
DELAC Purpose, Functions and Responsibilities
The purpose of this committee is to advise the Board of Education in matters pertaining to the
District and its educational programs for language minority students, with particular attention
to the establishment of the District English Learner Program and its policies, goals and
objectives. Specifically:
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 Advise on the development, revision, and implementation of the District Master Plan for
the English Learner Program including creation of a timeline for its implementation.
 Review the EL Master Plan.
 Review a district-wide English Learner needs assessment conducted at sites or in the
district.
 Be informed of the annual language census and advise on requests to use alternative
instruments and/or procedures.
 Review and comment on the following:
o Written notification to parents of English Learners, fluent English-proficient, and
English only pupils of initial enrollment required in Education Code section
4308(b).
o District language proficiency reclassification procedures
o The administration of the language assessment program
o Other standards and procedures within the programs for English Learners
 Assist the District in publicizing parent education programs.
 Review ongoing evaluation and progress reports from the District.
 Review categorical budgets, including appropriate use of funds and supplemental
services to address the identified needs of EL and RFEP students
In addition, to the above, the committee can perform duties that may be assigned to it by the
Board of Education and make recommendations that the committee feels to be appropriate
and of benefit to the language minority students of the District.
District Responsibilities for Implementing DELAC
The district provides appropriate materials and training in order to assist members in carrying
out their legal advisory responsibilities.
Support provided to the DELAC includes:
 Publication of the agenda and calendar, meeting notices, arrangements for meetings,
preparation of minutes, and all communications pertaining to the DELAC
 Collaborating with DELAC members or elected officers to develop a calendar for the
school year and to plan agendas to ensure that the DELAC meets at least 6 times per
year and operates according to guidelines contained in this document
DELAC Membership
 All schools should have at least 1 DELAC representative
 Members are selected by their school site by October of each school year and serve a
minimum of one year beginning with the next meeting of DELAC
 Members of the DELAC will assist the District and sites in recruiting new members to the
DELAC, if necessary

Berkeley Unified School District Master Plan for English Learners

Page 65

Chapter 4: Parent and Community Participation

 Membership may include school staff and community members, but community
members and school staff together should constitute fewer in number than parents of
English learners
Duties of DELAC Officers and Members
Possible leadership roles in DELAC include:
 A Chairperson, a Vice-Chairperson and a Secretary
 Officers may be elected at the first DELAC meeting attended by the members selected by
October
 Duties of the Officers and Members:
o Chairperson’s  Duties:
 Call meetings
 Set the agenda for the monthly meetings in conjunction with the district
staff and secretary. Any member may submit items for the agenda
 Work with district staff to facilitate the meetings by encouraging open
discussion and equal participation, keeping time limits, and keeping
discussion moving and on topic
o Vice-Chairperson’s  Duties:
 Perform duties of chairperson in her or his absence
 Serve as a timekeeper at each meeting and establish a time limit for
discussion of each agenda item, with agreement of membership
 Ensure that time limits are adhered to, or changed with the consent of
those present
o Secretary’s  Duties (with district staff):
 Prepare meeting notices in the appropriate languages,
 Prepare a written agenda for each meeting
 Take written minutes summarizing each meeting and recording all actions
taken by the committee
 Maintain a current list of DELAC members and attendance records (sign-in
sheets)
No officer or member of DELAC shall represent him or herself as speaking for the entire
DELAC without consent from DELAC.
DELAC Meetings




The first regular meeting of the new school year shall be in October. Succeeding regular
meetings shall be held monthly.
Spanish language interpretation shall be provided as necessary. Meetings shall be
conducted at a specified site, to be indicated in the notice of the meeting.
Each member, including those elected officers, present at the meeting has one vote.
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Notices of all meetings shall be sent by the District staff to all members at least one week
in advance of the meeting.
Every effort will be made to send notices in languages deemed necessary or required by
the DELAC composition.

Conduct of Meetings
In order to ensure equal opportunity for participation, full discussion of agenda items and
timely meetings, ground rules for meetings will be established:
• Meetings shall be scheduled to last no more than two hours
• At the beginning of each meeting, the members will agree on a time limit for each
agenda item
• The order for each meeting's agenda will be:
• Site Reports
• Review and acceptance of previous meeting's minutes
• Time setting
• Old Business (from previous meeting)
• New Business-Agenda Items
• All members have the responsibility to restrict their comments to the agenda item
under discussion.
Suggested Topics for Meetings
In addition to topics needed to assist committee members in carrying out their
responsibilities, DELAC members may also request to receive training and/or opportunities
that will adequately prepare the committee members to understand how to make informed
decisions and recommendations, including, but not limited to:
• Transitioning students from elementary to middle and from middle school to high
school
• Report Cards
• Common Core State Standards and assessments
• School Safety Plans
• Special Education instructional support and services
• Positive Behavior Intervention Support (PBIS)
• Response to Instruction and Intervention (RTI2)

4.3: Tips for EL Parents
Students who are learning English have two important legal rights to public education in the
U.S.:
1. English language development (ELD) for 30 minutes or more every day
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2. Access to grade level content as they learn English (this means that the teacher
provides extra support such as visuals, small group instruction, primary language
support, and other strategies to ensure that EL students understand)
Below are some things parents can  do  to  support  your  child’s  success  in  school:
❐ Ask questions to find out what your child is learning and how your child is being
taught core content and English.
❐ Visit your children’s  classrooms  during  the  school  day  to  see  what  they  are  learning,  
especially during ELD.
❐ Ask the principal to explain  the  school’s  ELD  program  to  you.  She/he  should  tell  you  
exactly when and how your child is being taught English at the appropriate level.
❐ Talk with other parents. Ask them about how you can best be involved.
❐ Ask  your  child’s  teacher  to  explain  his/her CELDT, CST, and/or district benchmark
test scores to you.
❐ Ask  your  child  to  show  you  his/her  homework  every  night.  Even  if  you  don’t  
understand it, you can see whether it is done or not. Explaining it to you in your home
language will help your child understand the work even better. This also shows your
child that you care about academics.
❐ If you think your child might be behind in school, ask the teacher or principal for
extra academic support right away.
❐You may wish to bring an advocate with you to school meetings. Let  your  child’s  
school know ahead of time if you need a translator.
❐ Join and attend ELAC and DELAC meetings.
In the case where EL programs or services are not in compliance, a parent may initiate a
complaint against any district or school policy, practice, or procedure by filling out a
Complaint Form (Appendix C) and following the process outlined on the second page of the
form. The Complaint Form may be obtained on the BUSD website and at all school site offices.
Parents should submit the Complaint Form to the principal. If this complaint is against a
principal or central office administrator, it may be filed with the Director of Student Services.
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5.1: Elementary and Secondary Education Act (ESEA),
Title III
Title III of the of the Elementary and Secondary Education Act (ESEA) provides supplemental
funding to local educational agencies (LEA) to implement programs designed to help English
Learners  and  immigrant  students  attain  English  proficiency  and  meet  the  state’s  academic
and content standards. An Annual Measurable Achievement Objective or AMAO is a
performance objective or target that every Title III LEA must meet each year for its English
Learners (EL). Districts that receive Title III funds are held accountable for meeting the Annual
Measurable Achievment Objectives (AMAOs) each year.
The California Department of Education has defined three AMAOs for all districts receiving
Title III funding. AMAO 1 and AMAO 2 use student performance on the California English
Language Development Test (CELDT), a test given annually to all English Learners that includes
listening, speaking, writing, and reading. AMAO 3 is based on English Learner performance on
the California Standards Tests and California High School Exit Exam in 2012 as measured by
the Adequate Yearly Progress standard. (These measures will be changing with new AB 424
and AB420 legislation to the new Smarter Balanced Assessment in 2014-2015.)

Annual Measurable Achievement Objectives
Annual Measurable Achievement Objective (AMAO) 1:
AMAO 1 measures the percent of English Learners making annual progress on the CELDT.
There are three ways for students to meet the annual growth target on CELDT:
1. EL students previously tested at the Beginning, Early Intermediate, and Intermediate
levels must gain one proficiency level.
2. EL students at the Early Advanced or Advanced level who are not yet English proficient
are expected to achieve the English proficient level.
EL students who were previously designated English proficient are expected to maintain this
level.

Annual Measurable Achievement Objective (AMAO) 2:
AMAO 2 measures the extent to which English Learners are attaining the English proficient
level on the CELDT at a given point in time. In May, 2010, the State Board of Education
approved a new target system for AMAO2.
Starting in 2010, two cohorts have been established for the AMAO 2:
 (1) English Learners who have been in language instruction educational programs for
less than five years
 (2) English Learners who have been in language instruction educational programs for
five years or more.
In  order  to  meet  the  State’s  target  for  AMAOs 1 and 2 are listed in the chart below.
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Annual Measurable Achievement Objective (AMAO) 3:
AMAO 3 holds Title III Districts accountable for meeting the Adequate Yearly Progress (AYP)
targets for the English Learner subgroup on the California Standards Tests (CST), California
Modified Assessment (CMA) or the California High School Exit Exam (CAHSEE) in English and
mathematics. For AMAO 3, re-designated fluent proficient (RFEP) students are counted in the
English Learner subgroup until they have demonstrated proficiency for three years on the
English Language Arts section of the CST.

State Targets (2012 to 2014) for districts to achieve the AMAOs.
AMAO

AMAO
1

AMAO 2
AMAO 2
< 5 years in US > 5 years in US

AMAO 3
(AYP ELA)

AMAO 3
(AYP Math)

20122013

57.5%

21.4%

47%

89%  OR
  10%  More  at  
Standard

89.1%  OR
  10%  More  at  
Standard

20132014

59%

22.8%

49%

100%  OR
  10%  More  at  
Standard

100%  OR
  10%  More  at  
Standard

*In 2014, the State will set new targets.

Title III Accountability Reports
Reports are available Title III at the District level and are available on the CDE Title III
Accountability Reports Web page at: http://www.cde.ca.gov/ta/ac/t3/t3reports.asp

Consequences of Not Meeting all AMAOs
If a Title III District does not meet any one or more of the three AMAOs in any year, it must:
 Inform the parents of all ELs in the District that the AMAOs have not been met
 This notification should be provided within 30 calendar days of the public release of
the Title III Accountability Reports
The Accountability Status will be changing in 2013-2014 and future consequences have not
yet been determined by the State or Federal government.

Evaluation of Effectiveness
Sites
In order for students to achieve the stated AMAO goals, every employee of the Berkeley
Unified School District is accountable for ensuring that programs are optimally implemented
and effective. The analysis of AMAO data provides a rich source of information on program
implementation and outcomes. Sites are encouraged to use this data
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in RTI² Teams to adjust, inform and improve classroom instruction, and
to develop the Single Plan for Student Achievement with objectives, activities and
timelines for addressing the areas of need

Site staff is also encouraged to compare student outcomes at the site level to the district
goals for EL students, and use this information to address needed improvement of programs
for English Learners  at  the  school.  This  information  may  also  be  included  in  the  school’s  
presentation of data results to the ELAC, and the School Governance Council.

District
At the district level, the annual analysis of student outcomes (AMAOs) determines the level of
effectiveness of Berkeley Unified School District EL placement, programs and services. This
information is used to determine professional development for teachers, administrators,
parents and staff. An annual evaluation report on English Learner Programs will be shared at a
regular meeting of the Board of Education annually each fall. In addition, English Learner
student progress is reviewed as part of the Accountability Progress Report which includes
progress on Adequate Yearly Progress and Academic Performance Index measures. Finally,
student achievement of English Learners is imbedded in the District Indicators of Progress and
the 18-Month Plan to Close the Achievement Gap. Data from the annual evaluation is also be
shared in the fall with DELAC, ELAC and School Governance Councils during their annual
review of student progress.

Changes in Accountability in 2014-2015 and 2015-2016
Smarter-Balanced Assessment to Replace the California Standards Test
In 2014-2015, California will be implementing a new test. . Tests (Assessments) are being
created by the Smarter Balanced Assessment Consortium. (SBAC), a national consortium of
25 states that is developing a student assessment system aligned to the common core
content standards. Assessments for ELA & Math will include: Computer Adaptive
Assessments and open-ended Performance Assessments. The assessment system uses
technology to deliver assessments that fit the needs of individual students. Assessment items
and performance tasks will be associated with a variety of accessibility tools and
accommodations that can be delivered to students automatically based on their profile.
ELPAC to Replace the CELDT
The CDE plans to replace the CELDT with the English Language Proficiency Assessments for
California (ELPAC) system by 2015–2016. The annual summative test will be moved to the
spring. It will be used to measure the level of English proficiency and progress in learning
English. The ELPAC will be developed to be aligned to the 2012 English Language
Development (ELD) Standards. The CELDT had been based on the 1999 ELD Standards. The
2012 ELD Standards are aligned to the California Common Core State Standards for English
Language Arts.
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5.2: Self-Assessment Tools
English Learner Subgroup Self-Assessment (ELSSA)
The ELSSA serves as a district level tool for Local Education Agencies (LEAs) that wish to
examine their programs and services for English learners. The ELSSA assembles data from
CELDT, CST and CAHSEE that relate to AMAOs 1, 2, and 3 and disaggregates the data by years
in U.S. schools and by language proficiency. The ELSSA also helps LEAs identify key challenge
areas and explore root causes for ELs not meeting the AMAOs and provides guiding questions
to facilitate conversations around what the data shows. By identifying areas of challenge,
instructional and programmatic changes can occur in order to improve EL achievement. A
copy of the ELSSA template can be found in the California Department of Education website
at www.cde.ca.gov/sp/el/t3/t3amaotargets11.asp#ta under  “State  Tools.”  Berkeley  Unified  
School District uses the District-Adopted Data and Assessment system for monitoring the
ELSSA and AMAO by student to determine progress towards AMAO 1, 2 and 3. This tool is
also used at the site and teacher levels. All assessment reports for parents in the Data system
are translated into Spanish.
The following tool (delineating district goals and specific practices which support the
attainment of each goal) is to be used by school sites and the district in examining programs
and services for English learners.
Goal
Goal 1:
Acquisition of
English
language
proficiency. All
English
Learners will
meet AMAO 1
and 2 targets












Practices
The CELDT is administered annually
according to the state calendar.
Preliminary results are derived from local
hand scoring, and used to ensure
appropriate placement in classes and
programs
Official results are received and analyzed
between January and February.
An analysis of CELDT growth (AMAOs) by
district, school, language group and
program is completed, and a report of
findings is presented to the School Board
Reclassification data are collected in the fall
and spring semesters
An annual analysis of reclassification data
disaggregated the data by number of years
in the district, program placement, initial
CELDT level, and other relevant variables
School sites are provided a list of students
eligible for reclassification twice each
school year, following receipt of new CST
scores in the fall and new CELDT scores in
the winter

Questions for Program Examination
 Do  ELs  meet  the  state’s  Annual  
Measurable Academic Objective
with regard to EL gains on the
CELDT?
 What percent of EL reach
reasonable fluency on the CELDT
by the end of four years in school?
 What percent of EL are reclassified
as Fluent English Proficient by the
end of five years of school?
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Goal 2:
Academic
success. All
English
Learners will
meet AMAO 3
targets

Goal 3:
Activities
promoting
parent
involvement
are carried out

Goal 4:
Other
indicators of
school success
or at risk of
failure are
analyzed

 CST and CAHSEE performance data in
English Language Arts and Mathematics are
analyzed each fall by the school sites. The
analyses include cross-sectional profiles of
performance by CELDT level as well as
disaggregation of data by school, grade
level and language group.
 The district conducts district-wide analysis
for AMAO 3 determination and reports to
the School Board in September.
 The Department of Evaluation and
Assessment provides high schools with
results of the CAHSEE each spring and fall,
and assists schools with analyses. Data on
other indicators related to high school
success are collected by high school staff
and reported to the District at regular
intervals.
 All schools present to the School Board at
least annually through their Single School
Plans on the academic performance of their
school by program/placement of EL
students.
 School sites annually conduct a survey of EL
parents regarding student engagement,
success, etc. District level questions are
embedded within this site survey
 Additional questions for the survey may be
generated in collaboration with the English
Learner Advisory Committee (ELAC).
 School site personnel compile data on
attendance, suspensions, expulsions, other
disciplinary actions and retentions, and
report results to the District by the end of
the school year, using a standardized
format.    In  the  annual  District  Indicator’s  
Report and through Illuminate, this data is
reported to the Board of Education.
 Dropout data are disaggregated by
language classification, placement, grade
level, and other relevant factors, as part of
their annual report to the School Board on
EL progress.

 Does the EL/RFEP subgroup meet
the state Adequate Yearly Progress
criterion in English Language Arts?
 Does the EL/RFEP subgroup meet
the state Adequate Yearly Progress
criterion in mathematics?
 Are ELs (and RFEPs) proportionally
represented in the following
categories?
 Passing the CAHSEE by the
end of Grade 10
 Meeting UC/CSU
requirements at high school
graduation
 Taking and passing AP
assessments in English
Language Arts

 Are parents of ELs and RFEPs as
likely as parents of EOs to
participate in school activities
(parent-teacher conferences,
volunteer in class, etc.)?
 What is the rate of parent
engagement of parents of color as
determined by survey data??
 Are ELs (and RFEPs) not
overrepresented in the following
categories?
 Excessive absences and tardies
 Suspensions, expulsions, other
discipline
 Retentions in grades K-5
 Dropouts
 Percent Far Below Basic and
Below Basic on Calif. Standards
Tests
 Unsuccessful CAHSEE attempts
 Intensive interventions
 Is there an annual decrease in the
number of ELs and RFEPs for each
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of the risk factors defined above?
Goal 5:
Instructional
Programs for
English
Learners are
implemented

 District and site staff will periodically
monitor implementation of all programs.
The primary goal of the monitoring is to
ensure that every school in the district has
effective and compliant programs for ELs.

Goal 6: English
Learners in
Bilingual and
Two Way
Immersion
programs
demonstrate
language and
literacy
development
in two
languages

 At the beginning of each school year, staff
at each school site analyzes the
reading/language arts and mathematics
performance of English Learners on the
Standards Tests in Spanish (STS) or a
comparable measure of academic
achievement in Spanish and the California
Standards Tests.
 District data on the performance of EL in
Dual Immersion programs are presented to
the School Board annually, in the fall.

 Are EL programs fully and
consistently implemented in ways
that meet or exceed requirements
of state and federal law?
 To what extent has the school site
aligned its program to the
descriptions in the Master Plan for
English Learners?
 What percentage of all ELs
participating in these programs
score at/above Proficient in
reading/language arts and
mathematics on the state
Standards Test in Spanish (STS) or
a comparable measure of
academic achievement in Spanish?
 What percentage of all students
(ELs, IFEPs, RFEPS, EOs)
participating in these programs
score at/above Proficient in
English Language Arts and
Mathematics on the California
Standards Tests?
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6.1: Funds to Support the Needs of English Learners
General Fund
BUSD uses District general funds to provide for the program for English Learners including
teachers, textbooks, and other resources.
Supplemental Funds
Each year BUSD receives an allocation of funds to support the education of English Learners.
These funds include Federal Title III English Learner and Immigrant funds as well as State
Economic Impact Aid – English Learner funds. Federal funds are used to support the district as
a whole and provide professional development, coaching, materials, and other supports to all
schools within BUSD. Dedicated staff including Teachers on Special Assignment (TSAs),
support staff at secondary schools, and Educational Services staff are paid for by these funds.
State EIA-EL funds are distributed to school sites based on the number of English Learners at
each site. Schools receive a per-student allocation based on the total funds available divided
by the number of English Learners within the district. This per-pupil amount changes annually.
It is possible that state funds may be allocated differently in the future.

6.2: Monitoring of EL Funding
Monitoring of Site level funds dedicated to English Learners is part of the responsibility of
both the School Governance Council and the English Learner Advisory Committee. Both of
these committees should review annual expenditures as part of the approval of the Single
Plan for Student Achievement (SPSA). Site level funds are to be used to provide additional
resources (supplement), not to fund mandatory program requirements (supplant). The SPSA
is updated annually, approved by both the SGC and by the board in the spring.
While dedicated EL funds may not always be provided to school sites, these committees
should ensure that adequate funds are provided to El students to support their needs.
EL dedicated funds are spent for excess costs that address the needs of EL students. Funds
may be spent on:
 Resource personnel which can include tutors and bilingual instructional aides
 EL assessment
 Extended learning time
 ELD materials to support the Common Core curriculum which is provided through
general fund including intervention materials
 Parent involvement activities
 Translations
 Staff development to address the needs of EL students (for classified and certificated
personnel)
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Appendix A: Glossary
Academic Language – Language used in the teaching and learning of academic subject matter
in formal schooling.
Academic Performance Index (API) – State legislation, the Public Schools Accountability Act
(PSAA) of 1999 (Chapter 3, Statutes of 1999), established the Academic Performance Index
(API),  which  summarizes  a  school’s  or  local  educational  agency’s  (LEA)  academic  performance  
and progress on statewide assessments. The API also is used as an additional indicator for
federal Adequate Yearly Progress (AYP) requirements.
APS – Academic Program Survey. A self-study instrument developed by the California State
Department of Education to assist schools in evaluating their effectiveness in implementing
high quality instructional programs in Reading/Language Arts and Mathematics.
Annual Measurable Achievement Objectives (AMAOs) – Title III of the federal No Child Left
Behind Act required the State to establish two annual measurable achievement objectives
(AMAOs) for English Learners. The first specifies annual increases in the percentage of
students making progress in learning English. The second requires annual increases in the
percentage of students attaining full proficiency. Districts that receive Title III funds are held
accountable for meeting the AMAOs each year.
BCLAD authorization – Bilingual Cross-Cultural Language and Academic Development. The
BCLAD is a State certification that supplements the base teaching credential. It authorizes the
holder to teach students in a language other than English (as listed on the certificate.)
CST – California Standards Tests-Multiple choice tests for all students in grades 2–11
and writing test for students who take the grade 4 and 7 multiple-choice test. All items on
these tests are developed by California educators and test developers and are written
specifically  to  assess  students’ achievement of California Content Standards.
CAHSEE – California High School Exit Examination. Students must pass this state examination
in order to receive a High School diploma.
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CAPA – California Alternate Performance Assessment. The CAPA can be administered to
Special  Education  students  instead  of  CST’s  whose  Individual  Education
Plan (IEP) so specifies.
Catch-up Plan – A set of strategies that are recommended for students in grades 2-12 who
are not making adequate progress in developing English or in making academic progress.
Categorical Program Monitoring (CPM) – CPM is the process by which the California
Department of Education monitors district compliance with state laws and regulations. The
process ensures that districts are using funds for the authorized purposes. English Learner
programs and services is an important area of focus for CPM.
CDE – California Department of Education. The CDE is the state agency that regulates and
monitors public schools in California.
CELDT – California English Language Development Test. This state-mandated test determines
the  student’s  level  of  proficiency  in  English.    The  test  is  administered  at  the  time  of  
enrollment and annually, until the student is fully proficient in English.
CLAD – Cross-Cultural, Language and Academic Development is a State certification granted
to teachers who have mastered competencies related to providing English language
development instruction and/or specially-designed academic instruction in English.
CCSS – Common Core State Standards- Part of an education reform movement aimed at
raising academic standards, graduation requirements, improving assessments, and
strengthening accountability in all 50 states. The standards are a coherent progression of
learning expectations in English language arts and mathematics designed to prepare K–12
students for college and career success.
Content standards – Statements of what students should know and be able to do in each area
of the curriculum.
Core curriculum: The basic course of study deemed critical and usually made mandatory for
all students of a school or school district.
CPM – Categorical Program Monitoring. A state review process focused on determining
whether  a  district’s  programs and practices are in compliance with federal and state law and
regulations.

Berkeley Unified School District Master Plan for English Learners

Page 80

Appendix A: Glossary

CST – California Standards Tests. State tests administered annually to all students, 2nd-11th
grades. The results are used in API, AYP, and Title III calculations.
CTEL – California Teacher of English Learners. The CTEL is a series of examinations leading to a
CLAD or BCLAD certificate. The examinations would be in lieu of acquiring the certificates
through university coursework.
DELAC- District English Learner Advisory Committee– Districts with 51 or more English
Learners are required by law to form a DELAC to advise the local Board of Education on
English Learner programs and services and to promote high levels of parent involvement.
Differentiated instruction – The process of designing lesson plans that meet the needs of the
entire range of learners in the classroom.
ELM – English Language Mainstream. ELM is an English language classroom where the
program and instruction is overwhelmingly in English. English learners, with reasonable
fluency in English, study alongside English Only, IFEP and RFEP students.
Economic Impact Aid (EIA)/LEP funds – Economic Impact aid/Limited English Proficient. A
state funding source (part of Categorical Funds) for districts to support compensatory services
for students who are identified as limited-English proficient.
EL – English Learner. English learner means a child who does not speak English or whose
native language is not English and who is not currently able to perform ordinary classroom
work in English, also known as a Limited English Proficiency or LEP child. This student has
been assessed with CELDT and has not developed fluent proficiency in English. EL is also
known English Language Learner (ELL).
ELA –English Language Arts.
ELAC –English Learner Advisory Committee – Whenever 21 or more English Learners are
enrolled at a school, regardless of language, the site is required to establish a functioning
English Learner Advisory Committee (ELAC). The ELAC plays an active role in the development
of the Single Plan for Student Achievement and otherwise ensures that the parents of English
Learners are actively involved in the school.

Berkeley Unified School District Master Plan for English Learners

Page 81

Appendix A: Glossary

ELD – English Language Development is a board term encompasses all aspects of learning the
English language for ELs. It includes speaking, listening, reading and writing at
developmentally appropriate languages levels.
EL – English Learner
EO – English Only student-A student whose native language is English.
FEP – Fluent-English Proficient. FEP students are those students with a home language other
than English, whose oral and written English skills approximate those of native English
speakers as measured by CELDT and/or other criteria.
Home language – The language the child first learned and/or the language used in the home
to communicate.
HLS – Home Language Survey. A uniform census process and tool identified by the
CDE.  This  survey  asks  parents  four  (4)  questions  about  a  child’s  language(s).  The  HLS
is given to parents for every child enrolled in a California public school.
IEP – Individualized Education Plan. An IEP is developed for students in Special Education. It
identifies and coordinates the programs and services to be given to a child identified in need
of a program of Special Education.
IFEP – Initially Fluent English Proficient. A child classified as IFEP met the criteria
for fluent English proficient upon initial language assessment using CELDT.
I-FEP student – An I-FEP student is a language-minority student who, at the time of initial
enrollment, was determined by the CELDT to be fluent in English.
L1 – The  language  that  has  been  identified  as  the  student’s  primary  or  home  language.
L2 – The second language the student acquires (usually refers to English).
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LEA – Local Education Agency. Usually refers to a school district, but may also refer
to a County Office of Education, or an independent charter school.
LTEL – Long Term English Learner -- Students who have over five years of uninterrupted
schooling in the United States and have not yet met reclassification criteria are classified as
long-term English Language Learners in California (EC 313.1, 313.2)
Newcomer – An English Learner at CELDT proficiency level 1 or 2 who has been enrolled in a
U.S. school for less than two years.
Parent Notification Letter – Parents are notified by the Student Assignment Office of the
results of initial assessment of English proficiency and recommended program placement on
the Parent Notification Letter (PNL).
Parental Exception Waiver – A request to exempt an EL from instruction taught
overwhelmingly in English (A Structured English Immersion of Mainstream English Program),
and to place a student in a Bilingual Alternative Program. Parents or legal guardians must
apply in writing and in person, annually.
Student Assignment and Testing Office – The district office responsible for enrolling new
students, testing proficiency in English and the native-language, and for notifying parents of
program options and locations.
Professional Standards for Teaching English Learners – Competencies that teachers are
expected  to  demonstrate  related  to  teaching  English  Learners.    Oakland’s  Professional  EL  
Teaching Standards are aligned with the California Standards for the Teaching Profession.
Program delivery standards – Indicators defining quality programs and services for English
Learners at the school level.
Reclassification – Formerly called Redesignation- The process that determines whether an
English Learner is ready to be reclassified as Fluent English Proficient (R-FEP). The decision to
reclassify is based on evidence demonstrating that the student has achieved a level of English
proficiency comparable to that of average native speakers of English in the district and has
achieved a level of academic performance comparable to students whose native language is
English.
R-FEP student – A student who has met district criteria for reclassification as fluent-English
proficient.

Berkeley Unified School District Master Plan for English Learners

Page 83

Chapter 4: Parent and Community Participation

RTI²- Response to Instruction and Intervention is a data-driven, multi-tiered approach to the
early identification and support of all students, including those who demonstrate learning and
behavioral challenges. RTI2 begins with high-quality culturally responsive instruction and
positive behavior systems for all students in the general education classroom.
R-30 Language Census – An annual report to the CDE in which the district identifies the
number of English learners and FEP students by school by language group and grade level and
other pertinent information regarding the instructional programs and services the EL students
receive.
SDAIE – Specially Designed Academic Instruction in English. A methodology used by teachers
who possess the competency to make academic content comprehensible to EL students.
SGC – School Governance Council. The SGC is a group of school staff, parents and sometimes
students. The SGC advises the principal on development of the school plan, including
allocation of funds. SGC has the responsibility to approve the school plan before it is sent
to the Governing Board.
Single Plan for Student Achievement – The federal No Child Left Behind Act requires each
school to consolidate all school plans for programs funded through the School and Library
Improvement Block Grant, the Pupil Retention Block Grant, the Consolidated Application, and
NCLB Program Improvement into the Single Plan for Student Achievement.
Standardized Testing and Reporting (STAR) Program – California’s  STAR  program  provides  
the  mandated  framework  for  the  annual  testing  of  California’s  students and provides the
vehicle for holding districts accountable for achieving results for students.
Standards-based Tests in Spanish (STS) – Like the California Standards Tests in English, the
Standards-based Tests in Spanish evaluate mastery of grade-level content standards among
students who receive academic instruction in Spanish.
Title I – Title I is a federal program authorized in No Child Left Behind that provides
supplementary funds to help improve instruction in high poverty schools to ensure all
students meet state academic standards.
Title III – The federal English Language Acquisition, Language Enhancement, and Academic
Achievement Act, provides supplemental funding via Title III to school districts to implement
programs designed to help limited-English proficient and immigrant students attain English
proficiency and meet the same academic standards as all other students.
Transferability of Skills – Instruction within a program where transferable skills are directly
taught so that students make the connection between their primary language and English.
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Appendix B: Frequently Asked Questions (FAQs)
1. What does it mean to be classified as an English learner?
A student is classified as an EL when his/her parents indicate that a language other than or in
addition to English is spoken  in  the  home  AND  when  the  child‘s  initial  assessed  English
language proficiency yields a score indicating that he or she is not yet proficient in English.
2. My child speaks English; why is he/she in the EL program?
ELs are legally entitled to receive specialized language and academic support services, via one
of the District's several EL instructional program options, until they meet the criteria for RFEP
status. Sometimes it may seem to parents that their children speak English well, but if they
are not proficient in the academic English needed to perform in school tasks (using listening,
speaking, reading, and writing) on par with English-proficient peers, they may still need
specialized services and support.
3. If my child is classified as EL, when will the school notify me of that designation?
When a child is identified as an EL, the school will notify you in writing within the first 30 days
after school begins. If a parent has questions about the notification letter or any other aspect
of the student‘s  program,  he  or  she  should  make  an  appointment  with  the  school  teacher,  
principal, or counselor.
4. How long will my child likely receive EL instructional services?
ELs are entitled to receive ELD and other specialized academic support services to
meaningfully participate in core content classes. A child will receive EL instructional services
until she/he meets the criteria for reclassification. Two key indicators include meeting the
English-proficient performance level on the CELDT, and scoring at the Basic level or higher on
the CST. For most children, that takes between 4 and 6 years, although some take more time
and  some  take  less.  Your  child‘s  teachers  will  monitor  his  or  her  progress  closely  to  make  sure  
that appropriate progress is made. If your child struggles, he or she will be offered extra help
to meet the expected levels of progress in English and in core academic subjects.
5. What is Reclassification?
Reclassification is the term given to the process of identifying when an EL no longer needs
specialized services to be successful in mainstream classes. For BUSD reclassification criteria,
see Chapter 1. When students meet those criteria and parents are in agreement, their
language status changes from EL to Reclassified RFEP. Reclassification is a milestone, but not
the end goal for ELs as reclassification academic criteria is still below grade-level expectations.
The school will continue to monitor the progress of RFEPs for at least two years after they are
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reclassified.  If  a  student’s  academic progress drops, he or she will be given support or
interventions to ensure that they meet grade level expectations.
6. Why are some EL students who have already met the reclassification requirements still in
the EL instructional program?
Once students meet the reclassification criteria, they are no longer considered EL and they
should be participating in the mainstream education program without specialized language
and academic support services. Occasionally an RFEP student may experience educational
difficulty and will be allowed to take a course usually designed for ELs, if school staffs believe
this is educationally appropriate.
7. What can I do if my child has already met the requirements to exit the EL instructional
program but the school doesn’t  follow  the  process?
If you believe your child has met the criteria for reclassification, but the process has not yet
taken place, you should contact the teacher or school principal.
8. What can I do so my child exits the EL instructional program?
Children exit the EL instructional program of specialized support services when they meet
reclassification criteria. Parents need to make sure that their children keep up with their class
assignments and homework. Reading with children at home or listening to them read is also
helpful.  Parents  should  meet  regularly  with  their  child‘s  teacher(s)  and  other  school  personnel
and should always feel free to contact the school or staff at Educational Services with any
questions or concerns.
9.  Since  my  child  doesn’t speak English, can he/she learn anyway?
All students use language and all students can learn. Parents can choose whether to have
their child‘s  instructional  program  be  delivered  only  in  English  or  utilizing  both  English  and  the
child‘s  native  language.  Whichever program a parent chooses, the goal is that children will
become fluent in English and academically proficient within 6 years.
10.  How  can  I  help  my  child  exit  the  EL  instructional  program  if  I  don’t  speak  English?
Parents can support their children‘s  linguistic  and  academic  progress  in  school  by  speaking
regularly with their children about what they are studying and their assignments, even if they
do so in a language other than English. The skills a child learns in one language transfer to
another, so  speaking  frequently  with  your  child  and  building  the  child‘s  vocabulary  in  the  
primary language of the home helps children succeed in developing English language skills.
11. Are there funds in the school only for English learners?
Yes. Both the federal government and the state of California provide funds to supplement the
general educational program for ELs.
12. How much money does the school receive for every English learner?
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That amount changes from year to year due to budgetary changes. The office of Curriculum
and Instruction can provide the most current information about the amount of money schools
receive for each EL.
13. Is the EL designation a reason to place my child in the Special Education program?
No. A child is given Special Education services when testing has shown that he or she has a
disability  and  could  benefit  from  specialized  education  services.  A  child‘s  identification  as  an
EL does not influence his or her identification as having a disability.
14. If my child is an EL and in the Special Education program, how can I help him/her exit
the EL instructional program?
A child with disabilities who is also an EL is entitled to receive both sets of services until the
student meets reclassification criteria and specialized language services are no longer needed.
The  responsibility  is  with  the  school  and  the  student‘s  IEP  Team,  to  determine  if  and  when  a  
child no longer has the need for specialized language or academic support services.
15. Who represents me as the parent of an EL at the school?
Every school with 21 or more ELs has an ELAC. The roles and responsibilities of that
committee are described earlier in chapter 4. In addition, every school has a SGC and parents
of ELs may participate on both bodies.
16. Does the law protect my EL student?
ELs are protected under specific laws and Educational Code, as well as by laws that protect all
students. In addition, state and federal guidelines specifically outline that all ELs must become
proficient in English and master all the academic content required of every student in
California.
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BERKELEY UNIFIED SCHOOL DISTRICT
Office of Curriculum and Instruction
PARENTAL EXCEPTION WAIVER
Education Code 311
School year: _____________
Student Name: _____________________Grade: ______ Date of Birth: _______ Language: _____________
I  request  a  waiver  of  the  school’s  Structured/Sheltered  English  language  program  because  I  believe that an
alternate course of study is better suited to his/her educational development. I understand that the objective for my
child is to be taught English as rapidly and effectively as possible and that this waiver does not waive the
requirement of the school to provide a minimum of 30 minutes of daily, dedicated ELD instruction that develops
both social and academic language.
I have personally visited the Alternative Program at _________________________ to apply for this waiver.
I have been provided a full written description of the intent and content of the structured English immersion
program, the Alternative Programs, and all educational opportunities offered by the district and made available
to my child as well as the educational goals to be used in the different educational program choices.
I understand that if my child is under 10 years of age, he/she must be placed in an English language classroom for 30
calendar days the first time I apply for a waiver and that this waiver will be considered by the district pursuant to Boardestablished guidelines.

I understand that I must request that this waiver be reconsidered annually.
Parent/Guardian Signature: _____________________ Date: _________________
Address: _________________________________
City: __________________ State: _______ Zip: _____________
Phone Number: ______________________

--------------------------------------------------------------------------------------------------------------------------------------For School Use Only:
Circle one:

Waiver Granted

Waiver Denied

If denied, reason for denial____________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
Principal’s  Signature: ____________________________________
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BERKELEY UNIFIED SCHOOL DISTRICT
Office of Curriculum and Instruction
2020 Bonar Street, Suite 319
Berkeley, CA 94702 (510) 644-6202

Reclassification Form Elementary/Secondary
FALL 2013
Student:
Language:
Reclassification Date:

Student ID:

Grade:
Teacher:

School:

The following criteria determine that this student is no longer an English Learner (EL).
The student is reclassified as Fluent English Proficient (FEP).
ENGLISH LANGUAGE PROFICIENCY
CELDT 2012-2013
(California English Language
Development Test)

Listening
Proficiency
Level

Speaking
Proficienc
y Level

Reading
Proficiency
Level

Writing
Proficiency
Level

Overall
Proficiency Level

PERFORMANCE ON THE CALIFORNIA STANDARDS TEST IN ENGLISH LANGUAGE ARTS
Grade
Test
Scale Score
Proficiency
Date
Level
2-12
California Standards Test
Spring 2013
in
English Language Arts
TEACHER EVALUATION OF STUDENT ACADEMIC PERFORMANCE, RECOMMENDATION, AND SIGNATURE- Fill out
1 or 2 and answer question 3. Administrator signs and dates at 4.
1. Grades 3-5 Reading Level - use the chart below to report	
  the	
  student’s reading level
Student’s	
  Grade:	
  ___	
  	
  	
  Reading	
  Score:	
  ___ Does this student meet grade level reading expectations? : □ Yes □ No
Fountas & Pinnell K-5 Grade Level Benchmarks
Grade
TC F/P
2.

A

B

K
C

E

F

G

H

J

K

L

2nd
M

N

O

3rd
P Q

R

4th
S

T

5th
U V

Grades 6-12 Academic Report Card Grades - must be C or higher in each subject
English: ______

3.

D

1st
I

Math: ______

Science: ______

Social Studies: ______

Teacher Recommendation – Choose A or B below
A. This student meets the academic performance criteria for his grade level. Reclassification recommended?
□ Yes □ No
OR
B. This student does not meet the academic performance criteria due to incurred deficits in motivation and
academic success unrelated to English language proficiency. Reclassification recommended? □ Yes □ No

4.

Signature: __________________________________________
___________________
Administrator
Date
PARENT OPINION AND CONSULTATION
If you have any questions or you would like to discuss your child’s	
  Reclassification, please contact your school site
administrator or the Office of Curriculum and Instruction at the address and telephone number indicated above.
Notice of Reclassification was  mailed  emailed  given to student  other _____________________
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6th
W

Distrito Escolar Unificado de Berkeley
OFICINA DE CURRICULO E INSTRUCCIÓN

2020 Bonar Street, Suite 319, Berkeley CA 94702 Officina (510) 644-6202 FAX: (510) 644-8815
DIRECTORA

Christina Faulkner

NOTICIA PARA LOS PADRES DE FAMILIA
NUEVA CLASIFICACIÓN
Otoño de 2012
Estudiante:
Escuela:

ID:

Idioma Natal:

Grado:
Fecha: 9/30/2012

Estimado Padre de Familia o Tutor,
Tenemos el placer de informarle que su hijo/a es elegible para la nueva clasificación conocida como
Habilidad en el Idioma Inglés o Fluent English Proficient (R-FEP). La Nueva Clasificación significa que
creemos que su hijo/a ya no es un Estudiante Aprendiendo Inglés o English Learner (EL) y que él/ella
puede entender, hablar, leer y escribir en inglés con habilidad.
El proceso de nueva clasificación en nuestro distrito escolar requiere que nosotros consultemos con los
padres del estudiante acerca de la mejor designación (EL o R-FEP) y el mejor programa para los
estudiantes.
Por favor revise la forma adjunta la cual muestra las avaluaciones más recientes en las habilidades en
inglés de su hijo/a. Como puede usted notar , él/los maestro/s de su hijo/a han recomendado la nueva
clasificación basada en las avaluaciones, observación del lenguaje del estudiante, y su progreso
académico.
Esta nueva clasificación se llevará a cabo a menos que usted se comunique con nosotros con preguntas o
inconvenientes.
Si usted tiene preguntas puede comunicarse con Jesse Montiel al (510) 644-6202.
Sinceramente,

Christina Faulkner, Directora de Curriculo e Instrucción
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Berkeley Unified School District
OFFICE OF CURRICULUM AND INSTRUCTION

2020 Bonar Street, Suite 319, Berkeley CA 94702 (510) 644-6202 (Office), (510) 644-8815 (Fax)
DIRCTOR

Christina Faulkner

PARENT NOTICE OF RECLASSIFICATION
Fall 2012
Student:
School:

SID:
Primary Language:

Grade:
Date: 9/30/2012

Dear Parent or Guardian,
We are pleased to inform you that your child is eligible for reclassification to Fluent
English Proficient (R-FEP) status. Reclassification means that we believe your child is
no longer an English Learner (EL) and can understand, speak, read, and write English
fluently.
The reclassification process in our school district requires us to consult with parents on
the most suitable designation (EL or R-FEP) and most suitable program for students.
Please review the form included with this letter which shows the most recent assessments
of  your  child’s  English  skills.    As  you  can  see,  your  child’s  teacher(s) have recommended
reclassification  based  on:  assessments,  observation  of  student’s  language  and  student’s  
academic progress.
This reclassification will become effective unless you contact us with any questions or
objections.
If you have any questions you may call Jesse Montiel at (510) 644-6202.
Sincerely,

Christina Faulkner, Director of Curriculum and Instruction
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EXHIBIT A
Berkeley Unified School District – Office of Superintendent
Complaint Procedure for Parents, Students, Employees and Residents
Regarding School or District Policy, Procedure, Practice or Employees
This form and process is available for any parent, student, employee or resident who wishes to initiate a
complaint against any Berkeley Unified School District policy, practice, or procedure, any school site practice
or procedure, or a District employee. The complainant shall attempt to resolve the complaint at Step 1. If not
applicable or possible, the complainant may go to the next appropriate step, the employee’s immediate
supervisor or principal. Complaints regarding District policies, practices or procedures and site practices or
procedures begin at Step 4. (Please see the reverse for all steps.)
Please write the nature of the complaint. (This should be a description in your own words of the grounds of
your complaint, including all names, dates and places necessary for a complete understanding of your
complaint).

This complaint pertains to:
A District Policy, Practice or Procedure (file at Step 4)
Policy, Practice or Procedure:
A site practice or procedure (file at Step 4)
Site Practice or Procedure:
A District employee
Employee’s Name:
Please write the nature of the complaint. (This should be a description in your own words of the grounds of
your complaint, including all names, dates, and places necessary for a complete understanding of your
complaint, as well as any attempts you have made to resolve. You may attach additional pages).

Please print name, address and telephone number
Complainant’s Name (Student’s name, if applicable)

Complainant’s Phone Number

Complainant’s Address, City and Zip Code

Area Code (
)
Complainant’s email address:

I certify that the information I have provided relative to this complaint is true and correct.
Complainant’s Signature__________________________________________
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Berkeley Unified School District
EL Intervention Catch-up Plan
Student _________________________
School ______________

Birth date ____________________ ID # _______________ Grade _______

Teacher _________________ Most recent CELDT: Date _______

Reclassified FEP _______ Date reclassified _______ Date Form completed ________

Subject

Area of
Concern and
Present Level
of Performance

Performance
Target (CST
ELA, CST
Math, CELDT,
etc.)

Interventions

Overall Level ______

Parent Contact Dates ______ _______

Method of
Evaluation

Action By

Dates of follow-up:
Spring: __________ Fall:__________
Outcome of Intervention Plan: (Check box and attach evidence)
__________ Successful intervention, no additional plans needed ____ Continue plan as written
__________ Revise Plan _________Develop 504 Plan __________Refer for Special Education evaluation
Notes:
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Appendix D: Legal References
State and Federal Law
The complete list of State and Federal regulations
or other legal mandates governing the program
may not be included within this document.
Applicable legal citations for this program
include, but are not limited to, the following:
Federal Law
20 USC 1703(f); 42 USC 2000(d); 34 CFR 100.1–
100.13, 300.300, 300.343(d), 300–346(a), 300.532(a)
(c), 300.552; Castañeda v. Pickard (5th Cir. 1981) 648
F.2d 989, 1009–1013; Gómez v. Illinois State Board of
Education (7th Cir. 1987) 811 F.2d 1030, 1041–1042.
Public Law 107–110: January 8, 2002. §3001–
§3141, Title III, Language Instruction for Limited
English Proficient and Immigrant Students.
State Law
EC 305-306, 310-311, 313, 33051(a)(3), 44253, 44253.1,
44253.2, 44253.3, 44253.10, 48985, 54032, 60810-60811,
62002, 62002.5; former EC 52161, 52164.1, 52164.6,
52168, 52176; 5 CCR 3942(3), 4304–4306, 4312, 4320,
11300–11305; 83 Ops. Cal. Atty. Gen. (2000) 40.
Williams Settlement
Eliezer Williams, et al. v. State of California, et al.
(Williams) case was fi led as a class action suit in
San Francisco in 2000. It alleged that public school
students were not provided with equal access to
instructional materials, safe and decent school facilities,
and qualified teachers. The settlement, supported by
state legislation, requires state and county monitoring
of materials, school facilities and teachers. See:
http://www.cde.ca.gov/fg/fo/profi le.asp?id=1040
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