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Purpose and Description

Briefly describe the purpose of this plan (Select from Schoolwide Program, Comprehensive Support

and Improvement, Targeted Support and Improvement, or Additional Targeted Support and
Improvement) ’

Schoolwide Program

Briefly describe the school’s plan for effectively meeting the ESSA requirements in alignment with the
Local Control and Accountability Plan and other federal, state, and local programs.

_The purpose of this plan is to describe how our school is providing a robust school-wide education;‘imé

_program to support all students and to provide details of our comprehensive and targeted support
systems for our focal students.
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Comprehensive Needs Assessment Components

Data Analysis

Please refer to the School and Student Performance Data section where an analysis is provided.

Surveys
This section provides a description of surveys (i.e., Student, Parent, Teacher) used during the school-year, and a summary
of results from the survey(s).

The school participated in the district survey in February 2019 to gather information specifically about our community’'s
_experiences regarding school culture, climate, home/school partnership and communication.

Other venues for information sharing and input: Monthly PTA meetings; Principal coffees; ELAC meetings; Monthly
_School Site Council meetings; Staff Survey; Student Survey, Healthy Kids Survey, Bi-monthly Positive Behavior
Supports (PBIS) Team meetings; Equity Team Meetings, Weekly principal/PTA joint newsletter; One Call Now

Classroom Observations
This section provides a description of types and frequency of classroom observations conducted during the school-year and
a summary of findings. )

The principal frequently visits classrooms, providing staff with informal and ongoing feedback. The teaching staff is
evaluated every other year through formal observations. The principal, literacy coaches, PBIS Team, and leadership
team set staff development priorities based on the observations of all classrooms. Distfrict initiatives, and input from
teachers. New teachers have the opportunity to visit classrooms at other schools through the BTSA program and literacy
and mathematics staff development provided by the district. New teaching staff are also part of the Berkeley new teacher
training provided each year. All teachers have access to opportunities to visit colleagues and other schools to observe
teaching practices. '

In classrooms, the Rl practices, BUSD Best Practices, and equity engagement strategies are evident. Implementation of
District-adopted curriculum and programs is evident: Story of Units Math, TCRWP Reading and Writing workshop
models. Fastrack Phonics, Welcoming Schools, Positive Behavior Intervention Supports, Universal Breakfast, Scott
Foresman Social Studies, FOSS science. : ’

SCHOOL CULTURE AND CLIMATE DATA

1. classroom rules and expectations posted in classrooms

2. classroom routines and students jobs evident in classrooms

3 school rules "Be Safe, Be Responsible, Be Respectful, Be Ally" and expectations for behavior posted in hallways,
Parent Handbook, mailings home

4. Monthly Toolbox / Citizenship Focus

5. Monthly community meetings recognize students' positive behavior and demonstration of monthly Toolbox and
Citizenship themes «

6. Suspension and referral data entered in PowerSchool

7. System of positive behavior support implemented in school

8. In-classroom social support/community building workshops conducted by school's mental health services provider
9. School Peer Mediation Program(BAM Ambassadors)

10. Restorative practices circles

11. Monthly Coyote Awards to recognize students
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Analysis of Current Instructional Program ,
The following statements are derived from the Elementary and Secondary Education Act (ESEA) of 1965 and Essential
Program Components (EPCs). In conjunction with the needs assessments, these categories may be used to discuss and

develop critical findings that characterize current instructional practice for numerically significant subgroups as well as
individual students who are:

»  Not meeting performance goals
» ~Meeting performance goals
»  Exceeding performance goals

Discussion of each of these statements should result in succinct and focused findings based on verifiable facts. Avoid vague
or general descriptions. Each successive school plan should examine the status of these findings and note progress made.

Special consideration should be given to any practices, policies, or procedures found to be noncompliant through ongoing
monitoring of categorical programs.

Standards, Assessment, and Accountability

Use of state and local assessments to modify instruction and improve student achievement (ESEA)
- Standards Assessment and Accountability

_Each fall, winter and spring BUSD K-5 teachers give a battery of assessments to monitor the development of the core
areas of literacy including reading, writing and spelling. These informal assessments provide classroom teachers and

_intervention teachers a window into a child’s literacy and math development so that the teachers can use the information
_to modify instruction based on student needs during the course of the year.

Local assessments in reading, math, and writing guide instruction. Reading Tests, TCRWP and STAR given 3 times
yearly and record student comprehension and fluency levels. Assessments for spelling ( DOLCH), and reading {Running
Records), and math are also used to assess student performance. They are administered on an ongoing basis, and the
results are used to provide teachers with data to revise lesson goals and individualize learning. The RTI Coach meets
instructed staff on the use of our schoolwide Assessment Wall to post most-recent reading/writing data. Local math
assessments are given at the end of each chapter and 3 times yearly. ‘

State assessments identify student proficiency and provide data for analysis of effective instructional practice. ELPAC is
administered to all EL students each fall to provide information on their academic progress. Student assessments guide
the individualized development of curriculum units, instruction, and strategies. Staff meetings and whole day grade-level

meetings are provided for teachers to study assessments, develop backwards planning, and work on specific plans for
targeting low achieving students.

While GATE testing is not longer used, classroom instruction is differentiated. Each teacher has been trained on using
the model to support/increase student learning for gifted students. This approach is supported by legislation passed in
California in 2001 that shifts the focus of GATE programming from “pull out’ classes to teaching strategies and content
that are integrated into all classrooms. Many of these strategies are integral parts of most Berkeley schools including
GLAD, Story of Units, differentiated instruction, Reading and Writing Workshop, enrichment through art, cooking,
gardening, and after school programs.

In addition every teacher formally plans and assesses their own teaching plans and delivery.

Ways school uses data:
- Teachers use results of common district assessments to guide instruction and differentiate;
Rtl Team uses snapshot meetings, academic data, and universal referral process to develop and support interventions;
COS Team, Leadership Team, Rtl Team and PBIS Team design collaboration and data protocols:
Literacy Coach, Math Coach, BUSD Professional Development staff and Berkeley Evaluation and Assessment Office
_assist site to use data to monitor student progress and support differentiation;
Data is used by after school program to plan and implement academic and reading support before and after school: and
- Teachers regroup across grade level to differentiate and support RT! and Schoolwide interventions.

Use of data to monitor student progress on curriculum-embedded assessments and modify instruction (EPC)

Staffing and Professional Development
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Status of meeting requirements for highly qualified staff (ESEA)
Meeting Performance Goal.

Al staff are credentialed and appropriately placed.

Sufficiency of credentialed teachers and teacher professional development (e.g., access to instructional materials training
on SBE-adopted instructional materials) (EPC)

Meeting Performance Goal.

All teachers and principal participated in SB 472 math training in Everyday Math:

All teachers K-3 grade teachers participated in Fast Track phonics staff development{2019);

All teachers participate in ongoing Teacher College Reading and Witing Project professional development ;
New teachers participated in TCRWP in the 2014-2015 school year; and

Model classrooms at BAM are used to support district and site professional development in literacy.

‘New teachers are provided coaching through school Literacy Coach/Math Coach.

Alignment of staff development to content standards, assessed student performance, and professional needs (ESEA)
Meeting Performance Goal.

All site-based and district-wide staff development is aligned with grade level content standards and addresses the
_professional needs of teachers to raise student performance.

Ongoing instructional assistance and support for teachers (e.g., use of content experts and instructional coaches) (EPC)
Meeting Performance Goals but not consistently in all classrooms.

Site literacy coaches and district math coaches/math teacher-leader are working with targeted grade levels and/or
individual teachers.

Teacher collaboration by grade level (kindergarten through grade eight [K-8]) and department (grades nine through twelve)
(EPC)
Exceeding Performance Goal

Teachers have designated staff meeting time to collaborate, usually one hour per week;

Some grade levels meet regularly during lunch, or before/after school;

Site alternates grade level collaboration with cross-grade level collaboration and case management (progress
monitoring); and

Teachers participate in District-led professional development and curriculum implementation in math and English
Language Arts.

Teaching and Learning

Alignment of curriculum, instruction, and materials to content and performance standards (ESEA)
Meeting Performance Goal. '

Staff are implementing the district-adopted programs and curriculum.
Grade levels collaborate for consistent implementation.
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Adherence to recommended instructional minutes for reading/language arts and mathematics (K-8) (EPC)
Meeting Performance Goal in Mathematics and English Language Arts. -

Regrouping and other Rtl interventions support ELD instruction for CELDT levels 1 and 2. ,
Teachers have been instructed to spend 90 minutes daily on language arts and 60 minutes on math, and they generally
adhere to this requirement
Daily schedules include English Language Development and/or intervention time.

Lesson pacing schedule (K-8) and master schedule flexibility for sufficient numbers of intervention courses (EPC)
Meeting Performance Goal

The District has provided a pacing guide for reading, math and writing, and the teachers have been held accountable
through periodic local assessments aligned with the pacing guide.

Availability of standards-based instructional materials appropriate to all student groups (ESEA)
Meeting Performance Goal,

All students have standard based instructional maferials.

Standards’ based instructional materials are used at every grade level. If the major state mandated materials do not |
-address the needs of sub-groups of students, such as English Learners or Title 1 students. additional state-acceptable
materials are selected and used to ensure that every group is instructed in learning the standards. Teachers use the
English Learner curriculum, EL-specific guided reading books, and Lucy Calkins Units of Study writing program to better
meet the needs of English Learner students. The newly adopted EL materials will be used by all teachers.

- The RTI team, including the English Language Development teacher, assists the teachers by instructing small groups
of students with the standards’ based strategies that specifically address how the English Learner students learn best.
Similar differentiated focus is used to meet the needs of focus and Special Education students. The additional materials

-have been purchased by the district. Science Curriculum is California standards’ based FOSS Kits for K-5. Teachers
study all materials to determine if they are grade-level appropriate and include the grade-level standards. Students are
_instructed in grade level content. The LLI Reading Intervention Program is used in grades 1-5 to assist students who are
below grade level in reading and is taught to targeted student in small groups during and beyond the school day.

Use of SBE-adopted and standards-aligned instructional materials, including intervention materials, and for high school
students, access to standards-aligned core courses (EPC)

Meeting Performance Goal.

All teachers are using the adopted texts in each subject area: Scott Foresman social studies. FOSS science, ASOU
Math, Do the Math, and a composite program for language arts including BEAR spelling, Teachers' College Reading and
Writing programs, Fastrack Phonics, and Star 360, Wilson and Slingerland.

Opportunity and Equal Educational Access
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