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Educators Advisory Committee Recommendation to the Superintendent on 
LCAP Supplemental Actions & Resources  

Berkeley Unified School District — 2026–27 Planning Cycle 

The Educators Advisory Committee (EAC), consisting of representatives from Berkeley Council 
of Classified Employees (BCCE), SEIU Local 21, United Berkeley Administrators (UBA), and 
Berkeley Federation of Teachers (BFT), respectfully submits the following recommendation 
regarding the investment of approximately $6.7 million in Local Control Funding Formula (LCFF) 
Supplemental and Concentration funds. 

Consistent with Board Policy 0460, the purpose of the Educators Advisory Committee is to 
provide authentic educator engagement and informed recommendations regarding the 
development and implementation of the Local Control and Accountability Plan (LCAP), 
particularly as it relates to services for historically underserved students. 

Our recommendations are grounded in the district mission to “enable and inspire our diverse 
student body to achieve academic excellence and make positive contributions to our world,” in 
the district’s stated resource allocation values of equity, transparency, engagement, 
sustainability, excellence, and stability, and in the decision triangle of equity, impact and 
sustainability. 

The committee recognizes the district’s significant fiscal challenges, including ongoing structural 
deficits and the need to balance sustainability with student need. At the same time, we believe 
LCFF Supplemental funds must remain focused on improving outcomes for unduplicated 
students (low-income students, multilingual learners, foster youth, students experiencing 
homelessness, and other student groups demonstrating persistent disparities in academic 
achievement, attendance, and school connectedness). 

Guiding Recommendations 
The EAC recommends that LCFF Supplemental funds be invested according to the following 
priorities: 

1. Preserve and Strengthen Direct Student Supports 

The committee strongly recommends prioritizing staffing and services that provide direct 
academic, behavioral, and relational support to students furthest from opportunity. These 
positions are foundational to the district’s ability to meet LCAP goals and address identified 
dashboard performance concerns. 

Priority investments should include: 
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●​ Literacy coaches and reading intervention supports (LCAP 1.4) 
●​ Math intervention and support classes (LCAP 2.8) 
●​ RTI and MTSS intervention staffing (LCAP 2.1) 
●​ ELD site-based staffing and multilingual learner supports (LCAP 2.4) 
●​ Restorative justice counselors and behavioral supports (LCAP 3.7, 3.8) 
●​ McKinney-Vento and attendance/case management supports (LCAP 3.4) 
●​ Intervention counselors and transition supports at secondary schools (LCAP 3.9, 3.10) 

The committee notes that current LCFF investments already prioritize RTI and ELD staffing as 
significant portions of the supplemental budget; literacy coaches are primarily funded through 
BSEP. We recommend maintaining these investments and protecting them from reductions 
wherever possible. 

2. Prioritize Early Literacy and Mathematics Intervention 

Given ongoing disparities in literacy and mathematics achievement for African American 
students, multilingual learners, students with disabilities, Hispanic students, and 
socioeconomically disadvantaged students, the EAC recommends continued investment in: 

●​ Literacy coaching and intervention  
●​ Universal literacy screening and progress monitoring  
●​ Early literacy supports in PK–3  
●​ Targeted middle school math intervention 
●​ Embedded instructional coaching and teacher collaboration  
●​ Support for data review and monitoring 

These investments align directly with LCAP Goals 1 and 2 and represent evidence-based 
strategies for accelerating student achievement.  Building on data routines and progress 
monitoring across all grade spans will be important work to continue in order to understand the 
impact of actions as described in the LCAP.  As BUSD works to articulate an MTSS framework, 
attention should be paid to transitional years and how students are identified for support as they 
matriculate into 6th and 9th grade. 

3. Expand Multilingual Learner Supports 

The committee recommends continued and expanded investment in services supporting 
multilingual learners, including: 

●​ Site-based ELD teachers and TSAs 
●​ Integrated and designated ELD professional learning 
●​ Reclassification and progress monitoring for Multilingual Learners and dually identified 

students  
●​ Family engagement and needs assessment for Multilingual Learner families 
●​ Long-term English learner supports 
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●​ Primary language communication, including translation, interpretation, and accessible 
district websites 

●​ Supporting needs of dually identified students in collaboration with the Regional Center, 
Special Education and OFEE departments 

These investments align directly with LCAP Goals 2 and 4.  The committee recognizes that 
multilingual learners continue to demonstrate significant disparities in engagement and 
achievement outcomes and that these investments are central to the implementation of the 
Multilingual Learner Master Plan. 

4. Invest in School Climate, Belonging, and Attendance 

The committee recommends sustained investment in supports that strengthen school 
connectedness, reduce chronic absenteeism, and improve student well-being, particularly for 
focal student groups. 

Recommended investments include: 

●​ Restorative practices 
●​ Counseling and behavioral health supports 
●​ Family engagement and relational trust initiatives 
●​ Attendance outreach and intervention 
●​ Transition supports for vulnerable students 
●​ Student-centered culturally responsive practices 

These investments align directly with LCAP Goals 3 and 4.The committee believes that safe, 
welcoming, and humanizing learning environments are essential conditions for academic 
success. 

●​ Targeted Areas for Redesign and Refinement 

While the committee strongly supports maintaining core LCFF investments tied directly to 
student intervention, multilingual learner services, literacy, counseling, restorative practices, and 
MTSS implementation, the committee recommends a more focused redesign conversation for a 
smaller subset of programs and operational structures where there may be opportunities to 
improve coherence, sustainability, coordination, or effectiveness. 

The committee’s recommendations for redesign are not intended as broad reductions to student 
services, but rather as an effort to clarify program purpose, reduce fragmentation, strengthen 
alignment to student outcomes, and ensure long-term sustainability.  The EAC supports the 
district’s stated commitment to sustainability and stability in resource allocation decisions and 
investments should prioritize programs and staffing structures that can be maintained over time 
and evaluated for measurable impact. 

The committee identified the following areas as priorities for further study and redesign: 
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Goal 1 Academic Excellence  

Action 1.11 AVID and AVID Excel Review 

The committee recognizes that AVID programming has served to support student achievement 
and college and career readiness for focal student groups at BUSD’s middle schools.  The AVID 
excel programming is a specific support for Multilingual Learners and the traditional AVID 
elective courses aim to build skills to equip students to participate effectively in their own 
learning and plan for post-secondary options.   

The committee recommends a targeted review of AVID and AVID Excel implementation, and 
associated costs. 

Discussion topics included: 

●​ AVID Excel’s role in supporting multilingual learners and the need for supplemental 
language and grammar instruction. 

●​ Master scheduling challenges that impact intervention access and vertical articulation 
between middle and high school 

●​ How to better understand barriers and opportunities with our current U9 structure toward 
creating pathways of support for focal student groups 

●​ Opportunities to reduce AVID platform and contract costs while preserving high-impact 
student supports 

The committee emphasized that this recommendation is focused on strategic refinement and 
sustainability rather than elimination of college-readiness supports. 

 

Action 1.12 Berkeley High School Bridge Program 

Bridge, along with other college going programs at the high school, provides important 
academic and college readiness support with services that our focal students need like tutoring 
and post-secondary planning. 

The committee recommends reviewing the staffing and operational structure of the Bridge 
Program at Berkeley High School. 

The committee noted that Bridge currently operates through a certificated afterschool staffing 
structure that differs from the classified staffing model commonly used in TK–8 expanded 
learning programs. The committee believes there may be opportunities to examine: 

●​ Program sustainability 
●​ Staffing alignment 
●​ Program goals and outcomes 
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●​ Coordination with other intervention and expanded learning supports 

This recommendation is not a critique of the Bridge Program itself, which continues to provide 
important support for students, but rather an opportunity to ensure long-term operational 
coherence and alignment across systems and similar programs. 

 

Goal 2 Academic Excellence - Intervention and Support 

Action 2.10 Summer School and Expanded Learning 

The committee recognizes the importance of summer and expanded learning opportunities, 
particularly for unduplicated students and high school students in need of timely opportunities 
for credit recovery. 

The committee recommends a targeted redesign conversation regarding summer learning and 
expanded learning structures, including both TK–8 and high school programming. 

Questions raised by the committee include: 

●​ What is the primary purpose of each summer program component? 
●​ Which programs are focused on intervention, enrichment, childcare, acceleration, or 

credit recovery? 
●​ How are staffing models impacting sustainability and district capacity? 
●​ How can summer systems better align to LCAP goals and focal student needs? 

The committee recommends: 

●​ Rethinking the structure and calendar of summer programming 
●​ Opening registration for summer programs in alignment with COB and private camps 
●​ Rolling intake/waitlist for summer programs and afterschool with priority for unduplicated 

students, universal interest form 
●​ Assessing the impact on 12-month employees and operational capacity 
●​ Clarifying the role of summer intervention versus enrichment 
●​ Exploring stronger alignment between summer school, expanded learning, and 

year-round childcare needs 
●​ Expanding and strengthening high school credit recovery opportunities, particularly for 

vulnerable students at risk of not graduating 

The committee expressed concern that the absence of a stronger credit recovery system that 
allows for students to recover credits sooner at the high school then the impact may lead to 
declining graduation outcomes for some of the district’s most vulnerable students. 
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Goal 4 Partnership & Engagement 

Action 4.1 Office of Family Engagement & Equity (OFEE), Attendance, and Homeless 
Services Coordination 

BUSD’s LCAP goal four identifies the need to build authentic partnerships between families, 
school staff and educational partners in order to promote successful outcomes for students.  
The OFEE staff serve to build, lead and facilitate these connections through community 
workshops, advocacy, multilingual interpretation and translation, and connecting families to 
resources in the community. 

The committee recommends exploring opportunities for stronger coordination across 
attendance systems, family engagement structures, and intervention services for students 
experiencing homelessness. 

The committee does not recommend reducing specialized homeless supports under 
McKinney-Vento. However, members discussed whether there may be opportunities to: 

●​ Improve coordination between OFEE and attendance systems 
●​ Reduce duplicated outreach processes 
●​ Centralize aspects of attendance intervention and monitoring 
●​ Partner with families to create attendance intervention plans with specific supports 
●​ Streamline referral and case management systems 
●​ Improve operational efficiency while maintaining direct family support 
●​ Utilize universal screeners for basic needs (childcare, housing, food, dv, utilities etc)   
●​ District wide coordination to provide attendance supports for unduplicated students- 

including priority for transit, priority school assignment/changes (with siblings, within 
walking distance) 

Given the direct connection between attendance and ADA funding, the committee believes 
additional attention to centralized attendance infrastructure may support both student outcomes 
and fiscal stability. 

 

 
Site and District Communication Systems 

Clear, accessible and timely communication is a necessary component of a strong home-school 
connection.  Site based staff understand from families that some of our district systems are 
challenging to understand and information and directions are not easy to find or interpret.   The 
EAC identified areas for BUSD to review with site and district staff, the OFEE team, and other 
related departments or advisory bodies.  These areas include: 
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●​ Training for public facing offices to support Multilingual families navigating district 
systems  

●​ Ensure that school site personnel understand the process for requesting interpretation 
and translation 

●​ Clear and navigable websites; improve user experience on platforms to 
enroll/register/apply for BUSD programs  

●​ Remove barriers by offering alternate ways to register for BUSD programs  
●​ Multimodal communication with unduplicated families (email, in person, text, call, home 

visit) 

Communication infrastructure improvements can help streamline information for parents and 
increase their ability to engage in the educational process for their children. 

 

Process Improvement and Operational Streamlining 

The committee identified several operational areas where processes may be redundant or 
fragmented, or have opportunities to stronger alignment including: 

●​ Attendance intervention systems between school site staff and central office staff 
●​ Aligning and calibrating on SST and referral processes and documenting in eduClimber 
●​ Data monitoring structures 
●​ Summer school planning systems 
●​ Case management coordination  
●​ Counseling referrals and continuity of care 

To support long-term success of actions outlined in the LCAP and/or for planning for the 
2027-30 LCAP, the committee recommends: 

●​ Evaluating program effectiveness annually, beginning early next year for LCAP 
development 

●​ Using data to guide continuation or redesign of services, building the capacity of service 
providers to use BUSD’s data structures to document and progress monitor 

●​ Prioritizing positions with demonstrated student impact 
●​ Ensuring site leaders and educators have meaningful input into implementation 

decisions 

 

Closing Recommendation 
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The Educators Advisory Committee recommends that LCFF Supplemental funds remain clearly 
tied to measurable improvements for unduplicated students and that investments prioritize direct 
student services, equity-centered intervention, and sustainable systems of support. 

The committee further recommends continued authentic engagement with educators, families, 
students, and advisory groups throughout the LCAP development and budget adoption process 
to ensure that resource allocation decisions reflect both district priorities and the lived 
experiences of school communities. 

We appreciate the opportunity to contribute to this important work in support of Berkeley Unified 
students and families. 

 

2025-26 EAC Members 
Keldon Clegg, BHS Vice Principal 
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Lydia Gebrehiwot, OFEE Supervisor 
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Frank Hernandez III, BCCA President 

Bradley Hilton, Technology Services Supervisor 

Alexia Olivarez, Special Education TSA 

Paula Phillips, Local 21 President 

Mildred Scherr, BCCE Vice-President 

Michael Tison Yee, MLK Principal 

Lisa Vonblanckensee, ELD TSA 

Joya Balk, EAC staff liaison 

Jill Hoogendyk, EAC staff liaison 
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